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INTRODUCTION 

Effec tive school leadership i s  a  cr i t ica l  fac tor  in the success o f educational  inst i tut ions.  School 

heads  play a  p ivota l  ro le  in shap ing the school ' s  culture and influencing the job sat i s fac t ion of  teachers.  

The leadership style  adopted by a school head  can have  a  s igni f icant  impact  on the overal l  work 

environment,  which,  in  turn,  a ffects the job sat is fact ion  of teachers.  

In the f ield  o f educat ion,  leadership styles can vary widely.  So me heads adopt an autocra t ic  

approach,  where they make decis ions  uni lateral ly,  whi le  others prefer  a  democrat ic  style ,  involving 

teachers in the decision -making process.  Transfor mat ional  leaders insp ire  and mot iva te their  s ta ff,  whi le  

transac tional  leaders use rewards and punishments to  achieve compliance.  Laissez -faire  leaders give 

teachers considerable autonomy. Each of these  leadership styles can impact  teachers '  job sat i s fact i on 

di fferently.  

Autocrat ic  Leadership :  Heads wi th this s tyle  o ften impose  decisions wi thout consul t ing teachers .  

This can lead to  frus tra t ion among educators,  d iminishing the ir  job sat i s fact ion as they fee l  d isempowered  

and  underva lued.  

Democrat ic  Leadersh ip :  Involving teachers in decision -making can fos ter  a  sense of ownership 

and  col laborat ion,  enhancing job sat i s fac t ion.  Teachers  appreciate  having a vo ice in  shaping the ir  work 

environment.  

Transformational  Leadership :  Transformat ional  leaders insp ire  tea chers by set t ing a  compel l ing 

vis ion and foster ing a  cul ture  o f  innovation.  This  can signi ficant ly boost  job sat i s fac t ion,  as  educators  

feel  mot ivated and valued.  

Transac tional  Leadership:  Whi le  transac tional  leaders provide rewards for  good per formance,  a n 

over rel iance on this s tyle  can crea te a  transact ional  a tmosphere,  where teachers focus so lely on meet ing 

expectat ions for  rewards ,  potentia l ly reducing job sa t i s fact ion.  

Laissez -Faire Leadership:  While  some autonomy can be empowering,  excessive autonomy wi thout 

guidance  can lead to  confusion and frust rat ion among teachers,  negatively a ffec ting job sa t i s fact ion.  

Teachers '  job  sat is fac t ion i s  a  cruc ia l  determinant  o f  their  e ffec t iveness  and  the  overal l  qual i ty  

of educat ion.  Sa ti s fied teachers are more l ikel y to  be engaged,  enthusias t ic ,  and co mmitted to  the ir  work,  

which posit ive ly impacts student  learning outcomes.  Converse ly,  d issa t i s fied teachers may experience  

burnout,  lead ing to  decreased per formance and potent ia l ly impact ing s tudents '  academic  progress .  

Teachers '  job sa t i s fact ion i s  influenced  by a  myr iad  of factors,  including leadership styles,  

workload ,  co mpensa tion,  professional  development  opportunit ies,  and  the  overal l  school  cl imate.  

Leadership s tyles,  as one of these fac tors ,  can ei ther  contr ibut e to  or  detrac t  fro m teachers '  job 

sa t i s fact ion.  

Stud ies have  shown tha t  a  school head 's  leadership  style  can signi ficant ly a ffect  teachers '  job 

sa t i s fact ion.  Educators  of ten report  higher  job  sat is fac t ion when they perceive  their  school  head  as 

approachab le,  suppor t ive,  and wi l l ing to  l is ten to  the ir  concerns.  Transformational  leadership and a  

collabora tive approach tend to  corre late  posi t ive ly wi th teacher  job sat i s fact ion,  whi le  autocrat ic  or  

lai ssez -fai re  leadership styles o f ten have a negative impact .  

The perce ived school head 's  leadership s tyle  i s  undeniably l inked to  teachers '  job sat is fac t ion.  

Effec tive  leadership tha t  fosters  co llaborat ion,  motiva tion,  and  empo werment  tends  to  resul t  in higher  
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leve ls  o f job sa t i s fact ion among educators.  Understandin g the var ious leadership styles and the ir  potent ia l  

impact  on teachers can help educational  inst i tut ions c rea te a  posi t ive work environment  tha t  benefi t s  both 

teachers and  students.  Ult imate ly,  nurtur ing job sat is fac t ion among teachers i s  essential  for  the  overal l  

success and quali ty o f educat ion wi thin a  school .  

 

BACKGROUND OF THE STUDY  

Effec tive leadership wi thin the educational  se t t ing i s  o f paramount importance for  the overa l l  

success and sa t i s fact ion of teachers.  School heads ,  as the top adminis tra t ive  f igures in educat ional  

ins t i tut ions ,  play a  crucial  role  in shap ing the school environment,  inf luencing teacher  per formance,  and  

ul t imately impact ing s tudent  outcomes.  Among the var ious aspec ts o f  leadership,  the leadership s tyle 

adopted by school heads is  a  cr i t ica l  fac tor  tha t  can signi ficant ly inf luence the job sat is fac t ion of teachers.  

Job sat i s fac t ion among teachers i s  a  mul t i faceted construc t  that  encompasses thei r  overa l l  

contentment and ful fi l lment in their  ro les wi thin the school.  High leve ls o f t eacher  job sat i s fac t ion have  

been associated wi th increased teacher  retent ion,  improved teaching quali ty,  and  enhanced  student  

achievement.  Conversely,  lo w job sat i s fac t ion can lead to  teacher  burnout ,  increased  turnover ,  and  reduced 

educat ional  outcomes.  Understanding the  fac tors tha t  influence  teacher  job sat i s fac t ion i s ,  therefore,  

impera tive for  ensur ing a product ive and sus ta inable educational  sys tem.  

One key fac tor  that  can inf luence teachers '  job sat i s fact ion i s  the leadership style  o f the school 

head .  Leadership styles  vary,  wi th some heads  adopt ing more  autocra t ic ,  d irect ive  approaches,  whi le  

others embrace  more co llaborat ive,  par t ic ipat ive s tyles .  These leadership s tyles  can have a signi f icant  

impact  on teachers '  experiences in the workplace.  Fo r  ins tance,  a  school head  who fosters a  suppor t ive ,  

par t icipatory leadership  style  may crea te  a  more posi t ive and  empo wer ing work environment,  potential ly 

lead ing to  higher  leve ls  o f  job sat is fac t ion among teachers.  Converse ly,  a  school  head  wi th  an 

author i tar ian leadership  style  may inadvertently contr ibute  to  lower job sat i s fact ion among teaching s ta ff.  

Lo w job sat is fac t ion among teachers  i s  associated wi th  d iscontentment  which,  i f  no t  addressed  

properly,  may eventual ly lead  to  low per formance  of the school ,  i t s  learners and i t s  teaching personnel .  

Moreover ,  employee’s res ignat ion  from the  service  to  seek greener  pasture  i s  a lways  a  possib il i ty .  

The school where the researcher  is  currently assigned had four  teachers who res igned from the 

service or  t ransferred to  provinces  wi thin the school year .  The inc ident  resulted to  var ious prob lems such 

as ski l led teacher  rep lacement and address ing the academic needs o f the  learners.  From a school  head’s  

perspect ive,  th is  i s  quite  ala rming for  i f  i t  continues,  the  school  wi l l  have  insufficient  number o f teach ing  

personnel ,  making the  learners’ academic welfare at  r i sk.  Though the teachers  had given the ir  respec tive  

reasons  for  leaving the teaching profession  such as pursuing a  greener  pasture and  l iving wi th the ir  fami ly 

among others ,  the researcher  marvel ed i f  the ir  school head ’s  leadership s tyle  could have influenced their  

job sat is fac t ion and the ir  dec ision in the end .  This prompted the researcher  to  find out  the level  o f  

teachers’ job sa t i s fact ion in the three selected schools in the same distr ict  and whether  i t  i s  a ffected by 

the leadership style  o f the school head s.   

The s tudy seeks to  invest igate the relat ionship be tween school head leadership styles and teachers '  

job sat i s fac t ion.  By examining this  re lat ionship,  researcher  aim s to  shed l ight  on ho w d i fferent  leadership  

styles pract iced by school heads  inf luence the  well -being and job sa t i s fact ion of teachers wi thin their  

schools .  Fur thermore,  unders tanding this  dynamic can inform educational  pol icymakers and school  

adminis tra tor s  on the  importance of  leadership development  and  training for  school  heads,  wi th  the  goal  

of enhancing teacher  job sa t i s fact ion and,  consequently,  the  overa l l  qual i ty o f educat ion.  

This study i s  par t icular ly relevant  in  the context  o f contemporary educati onal  challenges .  

Teachers face increasing pressures and  demands in today's  d iverse and rap idly changing educat ional  

landscape.  As such,  i t  i s  essential  to  explore how school leadership can contr ibute posi t ively to  teacher  

job sat i s fact ion,  which,  in turn,  can impact  s tudent  success.  The f indings from this research may provide 

va luab le ins ights for  educat ional  leaders,  po licymakers,  and pract i t ioners a iming to  create support ive and 

effec tive school environments tha t  fos ter  teacher  wel l -be ing and job sat is fac t ion.  Ult imate ly,  improving 

teacher  job sa t i s fact ion can contr ibute to  the crea tion of  more ful f i l l ing and  successful  educat ional  

experiences for  bo th educators and  s tudents al ike.  

School Head Leadership  

The importance  of leadership  and  the  quali ty o f  school circumstances a re wide ly recognized as 

cr i t ical  aspec ts in support ing development,  modernizat ion,  change,  and innovation in  capac ity bui lding 
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and teaching and learning techniques.  Several  s tudies and s cholars,  inc luding Hall inger  and Heck (2018) ,  

Schleicher  (2021) ,  Lee e t  al .  (2019) ,  and Lunenburg and Ornstein  (2021) ,  suppor t  th is  viewpoint .  

School leadership i s  inextr icab ly l inked to  the  day -to -day opera t ions of a  school,  act ing as a  

dr iving force behi nd educat ional  progress and success,  or ,  in o ther  si tuat ions,  as a  cause of  fa i lure.  

Scholars such as  Kafka (2021)  and  Day and  Sammons (2022)  suppor t  this  no tion.  Accord ing to  Gurr  e t  a l .  

(2018)  and Werang and  Lena (2020) ,  e ffec t ive  leadership that  continu ally integrates school goals and 

vis ions wi th tangible  ac t ivi t ies is  the  corners tone of construct ing effec tive schools.  

Consider ing these find ings,  i t  i s  cr i t ica l  to  foster  and gro w s trong leadership in schools to  ful fi l l  

na t ional  educational  goa ls and imp rove organiza tional  per formance.  

Heads and instructors a re wide ly ackno wledged  as the key dr ivers o f successful  leadership in 

educat ional  ins t i tut ions ,  eventual ly cont r ibuting to  higher  levels o f s tudent  academic accomplishment.  

Several  invest igat ions,  inc luding those by Day and Sammons (2022) ,  Fackler  and Malmberg (2022) ,  and 

Parveen e t  a l .  (2021) ,  support  th is  point  o f view.  

However ,  i t  i s  wor th noting that  the  inf luence  of heads on s tudent  success,  whether  direc t  or  

ind irect ,  has been a source of conside rable debate,  wi th research f indings indica ting both posit ive and  

negat ive e ffects,  as observed  in  stud ies by Tan (2020) ,  Hal l inger  and  Ko (2021) ,  and Wu et  a l .  (2020a,  b) .  

Teachers ,  on the o ther  hand ,  play a  cr i t ical  role  in  developing s tudents '  personal  and inte l lectua l  growth 

ins ide  educat ional  ins t i tut ions,  as  DuFour  and  Marzano  (2023)  note .  Accord ing to  the  study done  by 

Sebastian and  Allensworth (2019) ,  teachers '  leadership and ins truc t ional  qua li t ies  have  the  most  

signi ficant  inf luence on student  aca demic a t ta inment.  

As a  resul t ,  school administrat ions must  faci l i ta te  and improve current  kno wledge management 

and  c lassroo m ins truc tion to  maximize educat ional  at tainment  and increase teacher  job per formance.  

Stud ies by Antony e t  al .  (2018) ,  Al -Safran e t  al .  (2020) ,  Keddie (2021) ,  and Parveen e t  al .  (2022)  support  

th is  accountabi l i ty.  

Employee job performance has long been a favor i te  i ssue among worldwide scholars ,  wi th 

empir ica l  data  l inking i t  to  leadership  behaviors and  leadership  styles.  Numerous  inves t igat ions,  inc luding 

those undertaken by Bryman (2023) ,  Morr ison (2023) ,  Haque et  a l .  (2021) ,  and  Younas  e t  a l .  (2022) ,  have  

supported this associat ion.  

There is  abundant evidence demonstra t ing a  signi f icant  re la t ionship between school head 

leadership styl es and teacher  job per formance.  Adeyemi (2022) ,  Imhangbe et  al .  (2018) ,  and Saleem et  al .  

(2020)  have al l  found this  l ink.  A comprehensive eva lua tion of  r igorous research demonstrates  tha t  when 

leadership develops  a  shared vis ion and coopera t ion,  teacher  p er formance has a  posit ive and construct ive  

inf luence on s tudent  progress,  as  evidenced  by Awamleh and Gardner  (2021) ,  Hall inger  and Heck (2023) ,  

and  Gumus e t  a l .  (2019) .  

In  many c ircumstances,  heads  have  a  cr i t ica l  role  in mold ing bo th the  instruct ional  an d  non-

ins truc tional  components o f  teacher  funct ioning,  which has a  di rec t  impact  on student  accompl ishment.  

Cheng (2020)  and Leithwood e t  al .  (2022)  conducted  s tudies that  support  this  occurrence.  As seen in  the 

works o f Schleicher  (2021) ,  Welch and Hodge (2018) ,  and Saleem e t  al .  (2020) ,  leadership interventions 

such as se t t ing d irect ions,  p rovid ing counsel ing services,  mentor ing,  and  coaching,  and  developing faculty  

are frequent ly ci ted as  e ffect ive s tra tegies for  improving teacher  job performance  and ass is t ing teachers 

in  addressing inst i tut ional  chal lenges.  

As under l ined by Tomlinson (2020)  and Phuc et  al .  (2021) ,  e ffect ive leaders t rain thei r  teachers 

to  face  future d i fficul t ies and al ign wi th a  shared vision.  As a  resul t ,  according to  Tobin (2020) ,  sch ool  

heads  are increas ingly focused on improving teacher  ab il i t ies by providing substant ia l  assis tance and 

overs ight .  These two interconnected var iables highl ight  the  impor tance of educational  gro wth globally.  

Unfortunate ly,  as Bickmore and Do wel l  (2018)  di scovered,  an undesirable leadership style  

adopted by school leaders might stymie teachers '  abi l i ty to  achieve agreed goals.  As a  resul t  o f the 

negat ive behaviors displayed by school leaders,  a  large number o f teachers have vo luntar i ly le f t  the f ield ,  

as demonstra ted in research by Jones and Watson (2023)  and Bickmore and Dowel l  (2018) .  Fur thermore,  

due to  the fragil i ty o f  school head  leadership,  some ins truc tors fai l  to  o ffer  grea t  per formance or  

successfully educate pupils ,  as emphasized by Opla tka and Ara r  (2018) .  

As a  result  o f the scarci ty and absence of  good leadership and ski l led teachers,  school 

per formance and result s  have worsened.  In p r inciple,  Pakis tan 's  National  Educat ion Plans and Policies 

exp lici t ly outl ine the job of a  teacher  in the educat ion al  sys tem (Punjab Government,  2018; Demir  and  
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Qureshi ,  2019;  Rizvi  and Khamis ,  2020) .  Unfor tunate ly,  as  ind ica ted in the  works o f  Aslam (2019a,b)  and  

Zü e t  a l .  (2023) ,  the  social  percep tion and  s ta tus  of  teachers  in  Pakistan have de ter iora ted  in  recent  yea rs ,  

and  teacher  exper t i se  i s  steadi ly fa l l ing o wing to  many under lying i ssues .  

For  example,  confl ict -a ffected loca l  contexts  and poli t ical  invo lvement in  teacher  transfers and 

appointments are frequently c i ted as major  reasons for  loca l  teachers '  dec lining  eff iciency and 

profess ional i sm (Al i ,  2023; Chaudary and Imran,  2018; Nadeem e t  a l . ,  2019; Hala i  and  Durrani ,  2018) .  

Furthermore,  as compared to  other  profess ions,  Pakis tani  teachers frequently lack inte l lec tual  freedom,  

authori ty,  independence ,  and job sa t i s fact ion,  as noted in research by Ghazi  and Maringe (2023) ,  Malik  

et  a l .  (2023) ,  De Talancé (2023) ,  and  Ali  (2018) .  

Surpris ingly,  the mainst ream media routinely cr i t ic izes loca l  teachers '  per formance,  co mpounding 

the d i fficult ies they encounter .  As a  res ult ,  both loca l  and  wor ldwide academics  have repeated ly focused 

on the teacher  shor tage,  deter iora t ing teacher  s ta tus,  and decreased levels  of work sa t i s fact ion and  pass ion 

for  the teaching profession (Al i ,  2018; Rizvi  and  Khamis ,  2020) .  

Northouse (2018)  def ines leadership as the capac ity to  faci l i ta te ,  insp ire ,  and  encourage fo llo wers 

by eff ic iently providing ins t i tut iona l  resources to  implement p lans and achieve co mmon ob jectives.  

Accord ing to  Jaques (2023) ,  ano ther  way to  think about leadership i s  how a leader  motivates a  group to  

str ive to ward simi lar  goals.  In s impler  terms,  as Adair  (2019)  and Nor thouse (2018)  highl ight ,  leaders 

frequent ly prefer  c lose  col laborat ion wi th the ir  subordinates  to  achieve joint  inte rests  rather  than 

depending exclus ive ly on  thei r  power to  compel conformi ty to  commands.  

Leadership styles re fer  to  the var ied methods in which leaders o ffer  guidance ,  influence,  and 

encourage  the ir  employees.  According to  Petersen e t  a l .  (2021)  and Lunenburg and Ornstein  (2021) ,  the 

relevance  and  eff icacy of  leadership  styles in the educat ional  sector  are  dependent  on how school leaders 

f i t  the ir  style  wi th the dut ies o f  the ir  fo l lo wers.  

Accord ing to  Hall inger  (2018) ,  Mi ller  (2018) ,  and Phuc  et  al .  (2020) ,  school head  leadership  

styles can vary and are impacted by loca l  cultura l  norms and the unique  envi ronment o f the school set t ing.  

In essence,  leadership styles and methods can di ffer  great ly depending on aspec ts such as leader  

personali t ies,  socioeconomic context ,  and school cul ture.  As a  resul t ,  research by Busher  (2018) ,  Hoy and 

Miskel  (2020) ,  Chen et  al .  (2023) ,  and Solomon and Steyn (2023)  show,  leadership  styles are molded and  

al tered to  fi t  cultural  and geographica l  var iances.  

Previous empir ica l  s tudy has found tha t  heads in developing nat io ns frequently use three pr imary 

leadership styles:  

1 .  Autocrat ic  Leadership Style:  A leader  in this  style  makes choices uni la teral ly wi thout much 

involvement f rom others .  

2 .  Democrat ic  or  Par t ic ipa tory Leadership  Style:  This method invi tes group members '  invo lve ment 

and  col laborat ion in dec is ion -making.  

3 .  Laissez -Faire o r  Free -Rein Leadership Style:  Leaders in this  s tyle  are  hands -off ,  giving group 

members great  autonomy in dec ision -making and task per formance.  

Mumford (2018)  suggested that  most  leaders  favor  par t i cipatory and d i rect ive leadership s tyles 

and suppor t  the promotion of democratic  leadership  s tyles  as an a l terna tive to  laissez -fai re  and autocra t ic  

approaches.  Li tera ture  also emphasizes the use or  combination of var ious  leadership  s tyles ,  such as 

democra tic ,  autocrat ic ,  task -or iented ,  col legial ,  or  t ransformat ional  approaches,  in cer tain set t ings to  

launch school development and change .  

Furthermore,  a  concep tual  model o f school leadership based on three basic  leadership types  has 

recently been developed: instruc tional ,  t ransformat ional ,  and moral .  These approaches are intended to 

improve school e ffec t iveness and teacher  job performance .  

Leadership needs the integrat ion and prof ic ient  use o f many methodologies,  such as the behavioral  

approach,  t rai t  approach,  and ski l l s  approach,  as  wel l  as suitab le leadership s tyles in var ious set t ings or  

contexts ,  whether  in the  capac ity o f adminis tra tors or  educat ional  leaders.  Successful  school leaders can 

al ter  their  leadership s tyle  o r  use a  blend of  approaches  to  successfully d irec t  teachers toward the  

at tainment o f  school goals.  

Leadership and Qual ity  

School head  leadership  is  cr i t ica l  in schools because i t  entai l s  the school head 's  capac ity to 

persuade,  d irec t ,  coordina te,  and organize school s ta ff  to  col labor a te in  order  to  achieve  educat ional  and 

ins truc tional  goals.  The  leadership  o f  heads  has a  substant ial  influence on the  quali ty o f  educat ion in 
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schools s ince they are accountab le for  increasing the per formance of teachers and other  subord ina tes (Ulfa 

& Waluyo,  2022; Kalsum, 2022; Verawati ,  2022) .  

School heads are responsib le for  ad minis ter ing and d irec t ing the school through a var ie ty o f 

adminis tra t ive ,  manager ial ,  and leadership  dut ies tha t  re ly s igni f icantly on their  exper t i se .  Ekosiswoyo  

(2022)  research st resses  the  role  o f leadership in  improving educational  quali ty.  A leader 's  leadership  

style  and behaviora l  qua li t ies have the po tentia l  to  inf luence and  encourage ind ividuals or  groups wi thin 

the company they manage,  making leadership  a  vi tal  aspect  in support ing the process o f improving 

educat ion quali ty.  

The school head 's  leadership s tyle  i s  a  speci fic  way to  co mmunicate wi th subordinates,  

incorpora ting their  observed behavioral  pa tterns,  inc luding words  and  ac tions.  The  school head 's  

leadership s tyle  i s  cr i t ical  in steer ing schools toward improving educat ional  qua li ty.  This i s  consis tent  

wi th  the f ind ings  o f  Sar i 's  (2019)  study,  which ind ica ted  tha t  the  school head 's  leadership  style  and 

achievement motivat ion had a substant ial  impact  o n educat ional  qual i ty.  As a  resul t ,  the  school head 's  

leadership style  has a  s igni f icant  influence on teacher  per formance (Dja i lani  & Usman,  2021; Al i ,  2021) .  

The school head 's  responsib il i ty inc ludes mot ivating teachers  and inspir ing them to develop  the i r  

crea tivi ty and maximize  their  po tential .  The findings o f Rahmi 's  (2018)  research,  which ind icated tha t 

teacher  motivat ion posi t ive ly adds to  student  learning outcomes,  support  th is  stra tegy.  According to  

Wardhani and Soetomo (2022) ,  to  improve teacher  per formance,  school heads must  st rengthen the ir  

leadership by giving work incent ive and cul t iva ting a feel ing of job sa t i s fact ion among teachers .  Teachers '  

per formance improves s igni f icantly when they are highly motivated ,  competent ,  and supported by strong 

leadership.  

Every act ion in the school environment should  cont r ibute to  the development o f  a  school cul ture  

that  emphasizes and leads to  quali ty.  The find ings o f Umam et  al . ' s  (2022)  research corroborate this 

not ion,  emphasizing the s igni f icance  of developi ng a qual i ty cul ture  tha t  includes  ac t ive,  inventive,  

crea tive ,  e ffec t ive ,  and  pleasurab le learning experiences.  Foster ing a great  cul ture  in education has  the 

impact  o f creat ing pleasurab le learning set t ings,  improving learning circumstances,  promoting ch arac ter  

va lues,  and  improving learning outcomes.  Furthermore,  leadership and organizat ional  culture a re l inked  

to  overa l l  success in  educat ional  inst i tut ions.  

A var ie ty o f fac tors can have an influence on an individual 's  success.  School leaders must  be 

capable o f employing appropriate  leadership approaches,  cult iva ting a posi t ive school c l imate and  culture,  

develop ing sound school po lic ies,  and inst i l l ing mot ivat ion tha t  insp ires teachers to  carry out  their  

responsib il i t ies  e ffect ively,  thereby improving th eir  overal l  per formance.  This assumption i s  consis tent  

wi th  the f indings o f  research done by Setiya t i  (2020) ,  which found a  favorable  and s igni f icant  relat ionship  

between the school head 's  leadership s tyle ,  job motiva tion,  school  cul ture,  and teacher  per fo rmance.  

In  the  educat ional  context ,  "qual i ty"  per ta ins to  both the  educat ional  process  and  the  outcomes 

of education.  The school head  p lays  a  pivo tal  ro le  in  addressing both internal  and externa l  factors wi thin 

the school  environment  to  faci l i ta te  the  a t ta inment  o f educational  quali ty,  as emphasized  by Triatna 

(2017) .  A qual i ty school  is  one tha t  excels in de liver ing educational  services,  meeting,  o r  surpassing the  

expectat ions and sa t i s fact ion of  i ts  s takeholders ,  inc luding s tudents,  parents,  and the commu ni ty .  

The leadership o f the school head i s  ident i fied  as a  pivo tal  factor  inf luencing the quali ty o f 

educat ion.  This conclus ion i s  drawn from the f ind ings o f research conducted by Sulas tr i  e t  a l .  (2023) ,  

which revealed a posi t ive and substantial  corre lat io n be tween the school head 's  leadership and school 

quali ty.  Consequent ly,  i t  beco mes impera tive to  ensure and  mainta in quali ty by implementing qual i ty  

assurance measures that  al ign wi th predefined standards and expectat ions.  

Accord ing to  Kompr i  (2021) ,  scho ol culture  i s  a  common view on l i fe  that  i s  ackno wledged by a 

communi ty group.  This culture includes  modes of thought ,  conduct ,  a t t i tudes,  and  va lues that  appear  in  

both concre te  and intangible  ways .  Accord ing to  Sunaengsih (2023)  and  Heryanto  (2023) ,  the  school head 's  

involvement  in  develop ing and  fos ter ing school  culture i s  cr i t ical  in  dec iding the  overal l  qual i ty  o f the 

school.  The school  leader  accompl ishes this posit ion by demonstrat ing,  instruct ing,  and suppor t ing hea lthy 

charac ter  development in a l l  members  o f the school communi ty,  inc luding teachers,  students,  and  sta ff.  

Accord ing to  Umam et  a l .  (2023) 's  research,  the es tabl i shment o f a  quali ty -focused culture has a  

posi t ive inf luence on improving educat ional  qua li ty.  Several  major  conclus ions emerge d from this s tudy:  

1 .  The estab li shment o f a  quali ty culture tha t  i s  dis t inguished by act ive,  invent ive,  crea tive,  e ffec t ive ,  

and  pleasurable learning pract ices.  
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2.  Identi fying var iab les tha t  ei ther  help  or  hinder  the estab li shment o f  a  quali ty culture.  

3 .  The impact  o f implementing a quali ty culture,  which inc ludes creating engaging learning 

environments,  es tab li shing favorable  learning  condi t ions,  encouraging a culture o f learning,  

enhancing charac ter  va lues,  and improving learning outco mes and achievements.  

In  the  quest  for  qual i ty improvement,  school success  and advancement are dependent  on vis ionary 

leadership,  management  competence,  unshakable devotion,  and personal  integri ty.  As a  resul t ,  the eff icacy 

of leadership a imed a t  improving graduat ion quali ty and pro viding optimal service to  educat ion 

consumers ,  or  c l ients o f  education,  i s  cr i t ica l  fo r  educational  ins t i tut ions.  

Heads can adopt a  var iety o f steps to  improve the  quali ty o f educat ion at  the ir  school ,  as indica ted 

by Liskayani and Sulast r i  (2018) .  These i ni t ia t ives may include the fol lowing:  

1 .  Staying commit ted to  their  designated place and act ively engaging wi th the local  co mmuni ty to  

highlight  the importance  of education for  school -age children.  

2 .  Enhancing teachers '  and  educators '  qua li f icat ions via  profess ional  development.  

3 .  Dedicated to  s trengthening the ski l l s  o f  both s tudents and graduates.  

4 .  Adding to  the educational  exper ience through a var ie ty o f act ivi t ies ,  includ ing extracurr icular  

programs l ike scouting.  

5 .  Gradually improve  school fac i l i t ies to  foste r  a  posi t ive learning envi ronment.  

These ac t ivi t ies joint ly contr ibute to  the school 's  continued enhancement o f educat ional  qua li ty.  

Teachers’  Job Satisfact ion  

As Zid le stated  in 2018,  i t  is  cr i t ica l  to  crea te a  precise descr ip t ion of a  job.  A job,  accord ing to  

Zidle,  i s  a  paid ind ividual  e ffor t ,  usual ly undertaken by workers or  employees,  that  contr ibutes to  the  

at tainment  o f organizat ional  goa ls .  This job must  be  def ined  in  terms of  intended objec tives.  The  

profess ion of teaching i s  an exemplary case tha t  f i t s  this  cr i ter ion.  As a result ,  whi le  d iscuss ing work 

happiness,  i t  is  only normal to  quest ion teachers '  levels o f sa t i s fact ion in thei r  employment.  

Kalho tra 's  research,  pub lished  in  May 2018,  found tha t ,  among a sample  o f  250 randomly selected 

ins truc tors  (124 men and 126 females) ,  bo th marr ied and  unmarr ied persons repor ted equal  leve ls o f  job 

sa t i s fact ion in  a  var iety  of  areas.  These aspects  inc luded intr insic  job sat i s fact ion,  sa lary,  advancement  

opportuni t ies,  working condit ions,  physical  faci l i t ies,  s a t i s fact ion wi th  authori t ies,  contentment wi th  

soc ial  s tatus,  fami ly welfare,  rappor t  wi th students,  re lat ionships with co lleagues,  and overal l  job  

sa t i s fact ion components .  

Feng 's  research f indings  from a  2019 study involving 434  Chinese ins t ruc tors po inte d  to  many 

notewor thy discoveries.  To begin,  teacher  sa t i s fact ion was determined to  be ra ther  poor  in terms of  

compensat ion and job  intensi ty.  However ,  i t  was par t icular ly high in te rms of sel f - ful f i l lment.  

Furthermore,  the study found that  personal  cr i ter i a  inc luding age,  length of service in the profess ion,  and 

the inc lus ion of  core courses in the  classroo m had  a  substant ia l  influence on instructors '  overal l  work 

sa t i s fact ion.  

Accord ing to  Schahzada  and Gil lani 's  2018 study,  the pr imary dr ivers o f job sa t i s fact ion among 

par t icipants were remunerat ion,  working environment,  soc ial  s tanding,  and school policies and procedures.  

These factors were  cruc ial  in  def ining the overal l  work sat is fact ion of the respondents in their  s tudy.  

Huyman's 2020 research produced  no table findings.  I t  found  tha t  int r ins ic  var iables such as 

securi ty,  act ivi ty,  socia l  service,  var iety,  and  ab il i ty ut i l iza t ion were the most  impor tant  contr ibutors  to  

work sat i s fac t ion among rural  schoolteachers.  Extr ins ic  elements l ike recognit ion,  bus iness  polic ies,  

prospects for  gro wth,  connect ions  wi th  co workers,  and sa lary,  on the  other  hand,  had  a  grea ter  e ffect  on 

discontent  wi thin the same context .  

School Head Leadership and Job Sat isfact ion  

Employee mot ivat ion,  performance,  and work sa t i s fact ion  are c ruc ia l  var iables fo r  a l l 

ins t i tut ions ,  notably educat ional  inst i tut ions (Ertas,  2021; Chen e t  a l . ,  2023; Demircioglu,  2021) .  Previous  

research has  found tha t  the abi l i ty to  finish a  job tenure  and  survive  a  posi t ion i s  inf luenced  not  only by 

per formance or  the  economic necessi ty for  employment,  but  also by superiors '  leadership  behaviors (Sun 

and Wang,  2023; Bickmore and Dowel l ,  2018; Lee et  a l . ,  2019; Baig et  a l . ,  2021) .  F ina lly,  the leadership 

posi t ion is  cr i t ical  in decision -making to  mot iva te subo rdina tes and es tabli sh an agreement on how and  

what  their  wants  should  be rea l ized to  meet  employees '  requirements  and intended  object ives (Kafka,  

2021) .  
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Cer ta in leadership st rategies,  such as good communica tion with teachers,  wel l -establ i shed school 

head  and teacher  re lat ionships,  and at tent ion to  teacher  professional ism, have exper imenta l ly p roven to  

be helpful  in terms of improving teacher  mora le and per formance (Lambersky,  2022; Terosky,  2022) .  

Thus,  exist ing data  demonstrates tha t  improving teacher  job  per formance  involves  s igni f icant  e ffor ts  from 

both school ad minis tra t ion and  teachers  ( Imhangbe  e t  a l . ,  2018;  Saleem e t  al . ,  2020) .  Organiza tional 

leaders '  e thica l  behavior  is  vi ta l  in fos ter ing work behavior ,  new ideas ,  and job sat is fac t ion among 

employees  (Hsiung,  2018; Haque and  Yamoah,  2021) .  

Adeyemi  (2022)  per formed research a t  senior  secondary schools in Ondo State ,  Nigeria ,  to 

invest igate school head  leadership s tyles  such as democra tic ,  autocrat ic ,  and la issez -fa ire  leadership  in  

the context  o f teacher  job per formance .  The s trat i f ied  random sampling approach was  used in the  study,  

which compr ised 240 administrators and 1,800  ins truc tors.  To invest iga te the corre lat ions be tween the  

research var iab les,  several  s ta t i st ical  ana lyses were per formed,  incl ud ing frequency counts,  percentages,  

Pearson 's  corre la t ion ma tr ix,  and t - tes ts .  

Accord ing to  the s tudy's  f indings,  the heads '  major i ty leadership s tyle  was democrat ic  leadership.  

Notab ly,  grea ter  leve ls of teacher  job per formance were  s trongly re la ted to  a dminis tra tors '  usage  of bo th 

democra tic  and  autocra t ic  leadership  styles in  cer tain  contexts (p  0 .05) .  In contras t ,  no s igni f icant  

assoc iat ion was seen between la issez -fa ire  leadership  and teacher  job effect iveness.  

Based  on their  find ings ,  the authors adv ocated for  a  mix of autocrat ic  and democrat ic  leadership 

styles in school administ rat ion to  increase teacher  job performance.  They also proposed tha t  heads '  la i ssez -

fa ire  leadership s tyle  be  discouraged because i t  d id  not  result  in improved teacher  job per formance.  

The cross -sect ional  empir ical  research by Werang and  Lena (2020)  sought  to  explore  the  l ink 

between school head  leadership,  school organiza tional  envi ronment,  and teacher  job per formance at  publ ic 

senior  high schools in  Merauke Regency,  Indonesia .  The study drew a va lid  sample  o f 118 senior  

ins truc tors using Krejc ie  and Morgan 's  method .  To invest igate the correla t ions between the  var ious 

research var iables,  survey quest ionnaires were dis tr ibuted.  

The find ings o f the study found numerous impor tant  relat ionships:  

1 .  School head  Leadership and Teacher  Job Per formance:  There  was  a  posit ive  and  s igni f icant  

assoc iat ion between pr incipa l  leadership  and  teacher  job per formance (r  = 0 .395,  p  0 .001) ,  sho wing 

that  e ffect ive school head  leadership was re la ted  wi t h increased  teacher  job per formance.  

2 .  School Organiza tional  Cl imate and Teacher  Job Per formance:  A posit ive  and  signi ficant  

assoc iat ion exis ted between school organizat ional  cl imate and teacher  job per formance  (r  = 0 .242, 

p  0 .001) ,  implying that  a  favorab le  organiza tional  environment  was  assoc iated wi th  improved  

teacher  job per formance .  

The s tudy found tha t  the presence of authori tar ian leadership was  the p referred leadership s tyle  

in  the  schools surveyed.  

Furthermore,  Arar  and Opla tka  (2021)  did a  l i terature ana lys is on pr io r  research to  invest iga te 

the leadership s tyles used by Arab educational  leaders.  Thei r  ana lys is revealed a pauci ty o f democrat ic  

leadership styles in the Arab world,  underl ining a par t icular  e lement o f tha t  region ' s  leadership p ract ices.  

Okoj i  (2022)  a lso  per formed correlat ion research  in  selec ted rural  communi ty schools  in  Ondo 

Sta te ,  Niger ia ,  to  eva lua te the  associat ion be tween secondary school school head  leadership s tyles,  which 

included democra tic ,  autocra t ic ,  and laissez -fa ire  leadership,  and teacher  job per formance .  A populat ion 

of 50  administ rators and 250 instructors were chosen for  the s tudy using a simple  random selec tion 

procedure.  For  da ta collect ion,  two quest ionnaires were used :  the Heads '  Leadership Assessment Inventory 

for  heads and the Teachers '  Job Per formance Assessment Sca le for  teachers.  

The study's  f indings revealed  many impor tant  facts:  

1 .  Democrat ic  Leadership  Style:  A stat is t ica l ly s igni f icant  posi t ive  l ink (r  =  0 .118,  p  0 .05)  was 

discovered  between democrat ic  leadership s tyle  and  teacher  job per formance.  This suggests  tha t  a  

more democrat ic  leadership  s tyle  was  l inked to  better  teacher  job per formance.  

2 .  The autocrat ic  leadership s tyle  was sho wn to  have a stat is t ical ly s igni f icant  ne gat ive  l ink wi th  

teacher  job performance  (r  = -0 .314,  p  0 .05) .  This impl ies tha t  an author i tar ian leadership s tyle  i s  

assoc iated with  poor  teacher  job per formance.  

The outcomes of the s tudy a lso suggested tha t  a  combinat ion of authori tar ian and democra tic 

leadership styles might great ly improve work performance  and productivi ty among Niger ian teachers.  
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Imhangbe et  al .  (2018)  invest iga ted  the  inf luence of school head  leadership  styles on teacher  job 

per formance in public  senior  secondary schools  in Edo,  Nige r ia ,  inc lud ing democrat ic ,  autocra t ic ,  and 

laissez -fai re  leadership.  A correlat iona l  design was  used in thei r  study,  which included a  survey of  69 

heads  and 397 senior  teachers,  wi th  data obtained using two ind ividual ly  customized questionnai res.  

The find ings o f the study were  as fol lows:  

1 .  A mix of democra tic ,  autocra t ic ,  and laissez -fai re  leadership styles stat i st ica l ly explained 68.3% 

of the var iance in teacher  job per formance.  This suggests tha t  these  leadership styles had  a 

considerab le impact  on teacher  job per formance.  

2 .  Democrat ic  and laissez -fa ire  leadership styles  were shown to  have a s ta t i st ical ly signi ficant  

favorable influence on teacher  job per formance (p  0 .05) .  The democra tic  leadership s tyle  was the  

most  prominent among these  types,  wi th a  high p osi t ive connect ion (r  =  0 .801) .  

3 .  Autocrat ic  Leadership Has No Signi f icant  Impact :  In contrast ,  no signi ficant  associat ion was found 

between autocrat ic  leadership style  and  teacher  job performance  (p  > 0.05) .  

Based on the ir  f indings,  the authors suggested  th a t  the school head 's  democrat ic  leadership styl e 

be used to  improve  teacher  job per formance in the research region.  

Saleem e t  al .  (2020)  per formed a recent  s tudy to  invest iga te  the impact  o f four  pr imary leadership  

styles,  namely direct ive,  suppor t ing,  par t ic ipatory,  and achievement -or iented leadership styles,  on teacher  

job performance in Middle Eastern pr ivate secondary schools.  Within the  context  of the pa th -goal  theory,  

several  leadership s tyles  are  theorized.  In  Lahore,  Pakistan,  a  sample o f  253  middle  management 

profess ionals,  inc luding vice heads,  division heads ,  and coord ina tors,  par t icipated in the study.  To 

invest igate the l inks  be tween leadership s tyles  and  teacher  job per formance,  data was analyzed us ing 

structural  equat ion modeling.  

The fol lowing were the study 's  school head  f ind ings:  

1 .  The school head 's  direct ive leadership  style  had the grea test  posi t ive  impact  on f ive  key ind ica tors  

of teacher  job per formance:  teaching p lanning,  c lassroom organizat ion,  moni tor ing and evaluat ion,  

classroom atmosp here and disc ipl ine,  and teacher  leadership (p  0 .05) .  This suggests that  a  directed 

leadership style  a ffec ts these d imensions o f  teacher  job per formance posit ively.  

2 .  Support ing and Achievement -Oriented Leadership Styles :  Al though not  as substantial  as the  

direc t ive style ,  support ing and achievement -or iented  leadership  styles had  a  benefic ial  inf luence  

on teacher  job per formance.  

3 .  Part ic ipa tory Leadership  Style:  The school head 's  par t icipatory leadership  style ,  on the o ther  hand,  

had  a somewhat negative and/or  negl igib le influence on teacher  job metr ics.  

Teachers  favored suppor t ive  leadership  styles that  successful ly conveyed the  school 's  pr incip les 

to  impor tant  s takeholders,  accord ing to  the authors.  They a lso emphasized the necessi ty o f developing a 

better  learning environment that  promotes  Middle East  teachers '  e thnic ,  cul tura l ,  and soc ia l  divers i ty.  

The re la t ionship  be tween a school head 's  leadership  and academic accomplishment should not  be 

considered as two separa te  elements.  Pr ior  research stud ies have fo und a l ink between the quali ty of school 

leadership and academic  achievement (Hal l inger ,  2019; Ibrahim, Ghavifekr ,  Ling,  Siraj ,  & Azeez,  2020; 

Aydin,  Savier ,  & Uysal ,  2019; Lei thwood & Mascall ,  2020) .  Fur thermore,  the leadership s tyle  sho wn b y 

school leaders ,  in co llaboration wi th  their  management team members,  has a  signi ficant  impact  on the 

school 's  per formance.  

I t  i s  cr i t ical  to  acknowledge that  school leaders are not  the  so le decis ion -makers in charge of 

improving school per formance (Greenwood,  2023) .  I n add it ion,  a  r i s ing body of research emphasizes the  

cr i t ical  role  o f middle leaders in preserving equi l ibr ium wi thin current  educat ional  sys tem s truc tures and  

effec tive ly managing educat ional  changes (Ling,  Abdul Ghani,  & Fairuz,  2021; Ear ley & Fle tcher -

Campbel l ,  2021) .  

On the other  hand,  i t  is  cr i t ica l  to  invest iga te the top ic o f job sat i s fac t ion.  Job sat i s fac t ion is  

def ined  as the degree  to  which a person i s  content  and  ful f i l led at  work (Armstrong,  2018;  Robbins,  2019) . 

Employment sa t i s fact ion is  defined by Armstrong (2018)  as an individual 's  a t t i tudes and  emotions 

regarding their  employment.  Job sat i s fac t ion i s  defined in  this context  by Lee  and  Chan (2018)  as a  

favorable emot ional  or  affec t ive  sta te  coming from an individual 's  employment  or  work -re la ted  events.  

Due to  extensive evidence of unhappiness inside work organizat ions (Oshagbemi,  2019; Robbins,  2019) ,  

i t  i s  recognized as  a  fundamental  fea ture tha t  every business  a t tempts to  achieve.  For  example ,  Lichenstein  

(2020)  proved that  job sat i s fac t ion has a  s igni f icant  impact  on high turnover  rates in the workplace.  This 

http://www.ijsshr.in/


Elementary School Head’s Leadership Styles Influencing Teachers’  Job Satisfaction in Selected 
Public  Schools in Paranaque  

IJSSHR, Volume 07 Issue 07 July 2024                    www.ijsshr.in                                                                   Page 4758 

idea  i s  expanded upon by Ramayah (2023) ,  who cla ims that  job happiness i s  dependent on ho w well  a  job 

meets an ind ividual 's  requi rements.  

Within the f ie ld  o f  education,  the teacher  has a  strategic  posi t ion and  plays  an impor tant  ro le  in 

the faci l i ta t ion of teaching and learning act ivi t ies.  This re fers to  the teacher 's  abi l i ty to  ass is t  pup ils  in  

obtaining informat ion and ski l l s  that  are relevant  to  educational  objec t ives.  Furthermor e,  the instructor  

plays  an important  role  in developing pupi ls '  favorable mental  and intel lectual  at t i tudes.  As a  result ,  

teacher  e ffect iveness i s  cr i t ical  in  provid ing high -quali ty education (Aslamiah,  Agustina,  & Saleh,  2019) .  

To be more speci f ic ,  Wijaya  and Rusyan (2020)  emphasize tha t  teachers act  as ins truc tors and ro le  models,  

whereas  heads serve as school managers.  

As school  managers,  heads  bear  the  responsib il i ty o f  e ffec t ive ly organizing and cul t ivat ing a 

posi t ive organizat ional  cul ture  to  enhance  job sat is fact ion and teacher  per formance.  Accord ing to  Suhaimi  

and Khal ik (2018) ,  school heads must  serve as a  source of insp ira t ion,  motiva tion,  and a dr iving force in  

the advancement o f  the school .  They are individuals possess ing the capac ity to  lead edu cat ional  

ins t i tut ions  and the professionals wi thin them.  Never the less ,  i t ' s  worth not ing that  not  al l  heads  conform 

to the  prescr ibed cr i ter ia;  some may pr ior i t ize  thei r  senior i ty o r  rank accumula ted over  the ir  tenure .  

Therefore ,  both teachers and heads need to  exhibi t  appropriate  behavior  and del iver  exemplary 

per formance.  

Ini t ial  inspec tions in thi r teen pr imary schools involving 120 teachers in the Hampang sub -distr ic t  

found  deficiencies  in  teacher  per formance in terms of  their  roles  and  tasks.  These inad equacies were  seen 

in a  var iety o f domains,  includ ing teaching program design,  learning act ivi ty execution,  assessment  

processes ,  improvement  program crea tion and implementat ion,  and teaching domain development.  A 

deta i led  invest igat ion of  these  schools  re vealed  tha t  a  considerab le  proport ion of ins truc tors e i ther  had 

Learning Implementat ion Plans (RPP) that  were underused or  did  no t  have such plans at  a l l ,  ins tead relying 

on textbooks or  s tudents '  work.  

To demonstrate ,  ins truc tors who per formed below -par  exhib ited  several  features  in common.  They 

tended to  take a  repea ted  and i l l -prepared approach.  Furthermore ,  they frequent ly neglected to  include the 

necessary curr icular  re ferences and lacked consis tency in executing the lesson p lan (RPP) scenarios they 

had created  and throughout  the  ac tua l  teaching process.  Ins tead,  many instructors depended on previous 

experiences  and ro te  memory,  making i t  d i f ficul t  for  them to  adjus t  to  new teaching techniques,  use 

ins truc tional  media,  or  apply updated eva luat ion sys tem s.  Assessment  act ivi t ies  were carr ied out  as  

ordinary dut ies,  wi th no  ref lect ion or  fol low -up .  I t  i s  cr i t ica l  to  recognize tha t  the educat ional  process 's  

effec t iveness i s  heavi ly  rel iant  on inst ructors '  wi l l ingness  to  prepare  the ir  pup ils  through teaching and 

learning act ivi t ies.  The  quali ty o f  the  educat ional  process  i s  determined by inst ructors '  or igina li ty and 

invent ion (Rahmawat i ,  Ahmad,  & Sur iansyah,  2019) .  

The heads  o f the thir teen pr imary schools seldom met  to  discuss ideas for  improving teacher  

per formance in program creat ion,  implementa t ion,  and supervis ion.  Teachers showed less commitment to  

dut ies such as des igning Learning Implementa t ion Plans (RPP),  using effec tive and  creat ive teaching 

techniques,  and per forming meaningful  student  evaluat ions  a s  a  resul t  o f  this  lack of  teamwork.  

Furthermore,  the poor  rela t ionships  between teachers and heads  compounded  these prob lems.  Effec tive  

communicat ion,  which is  cr i t ica l  in  improving job quali ty,  i s  one of the key var iab les leading to  

per formance enhanceme nt .  The ava ilab il i ty and  quali ty o f  information regard ing the  tasks  a t  hand ,  as  well  

as  chances for  ver t ica l  and  horizonta l  career  progression,  are integral ly l inked  to  job per formance 

(Suriansyah,  2020) .  

Mulyasa (2020)  emphasizes the important  influence t hat  school heads have when they do the ir  

tasks  in l ine  wi th manager ia l  roles.  Strong leadership,  e ffec t ive  management o f  educat ional  s ta ff,  the  

development o f a  qual i ty culture,  cohesive teamwork,  inte l l igent  and dynamic independent par t icipa tion 

of  school s and communi ty members,  t ransparent  management pract ices,  a  wi l l ingness  to  embrace change  

(both psychologica lly and physical ly) ,  r igorous eva luat ion processes,  ongoing improvement  effor ts ,  

responsiveness to  and ant ic ipa tion of  educational  needs ,  accountab i l i t y,  and sus ta inabi l i ty.  

I t  is  the school head 's  responsib il i ty to  guarantee the  sus tainabi l i ty o f  educat ion via  e ffect ive 

adminis tra t ion and  the  optimal  usage  of al l  avai lable  school  resources in order  to  achieve  the  ul t imate  a im 

of providing qual i ty ed ucat ion.  

Effec tive and eff ic ient  school management sys tems have a favorab le impact  on improving 

educat ional  qual i ty;  conversely,  educat ional  qua li ty can influence  the  e ff icacy of  school  administrat ion.  
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Furthermore,  i t  i s  cr i t ical  to  note  that  the school ad minis tra tor  i s  cr i t ical  in  def ining the cont inui ty and 

effec tiveness  o f  the  educat ional  process  ins ide schools  ( Idr is ,  2021) .  As a  result ,  the development and  

execut ion of  act ivi t ies  l inked  to  the school head 's  manager ia l  abi l i t ies  must  be  pr ior i t ized ,  as  these  skil l s  

are among the  key de terminants impact ing teacher  per formance.  

The school head i s  an educat ion manager  wi th several  tasks and responsibil i t ies.  Heads must  have 

manager ia l  ski l l s  that  a re al igned  wi th the scope and objec tives  o f educat ional  inst i tut ions to  carry out  

their  jobs e ffect ively.  They are responsible  for  p lanning,  coordinating,  executing,  direc t ing,  and  

supervis ing a l l  school act ivi t ies whi le  successful ly using ava ilable  resources,  both human and  mater ia l ,  

to  meet  the ins t i tut ion 's  educ at ional  goa ls.  

Teacher  per formance i s  cr i t ical  because i t  immedia tely inf luences the continuity o f the whole 

learning process  inside the  classroo m and,  as a  result ,  the  quali ty o f graduates genera ted.  Bafadal  (2018)  

emphasized the importance of several  co m ponents that  contr ibute to  the construc tion of the learning 

experience,  such as  educat ional  programs,  students,  faci l i t ies ,  f inancia l  resources,  the  communi ty  

environment,  and  the  school head 's  leadership .  However ,  i f  professional  teachers are  not  present ,  these  

components are rendered ineffectual .  

Aslamiah (2022)  def ines teacher  per formance as the result s  accomplished by ins tructors  whi le  

carrying out  the ir  key tasks,  which inc lude planning,  implementing,  supervising,  and assessing students '  

progress in learning.  According to  Damai,  Efendi,  and Sulaiman (2019) ,  the charac ter i st ics of good teacher  

per formance include be ing competent ,  highly commit ted,  d isc ipl ined,  creat ive,  approachable,  honest ,  and 

responsib le,  both in  the  development o f learning mater ials  and in  interact ions  wi th  al l  members o f  the  

school communi ty.  

Professional  teachers are the resul t  o f a  wel l -struc tured organizat ional  cul ture tha t  i s  e fficient ly 

managed by the  school  head  using competent  manager ia l  ab il i t ies.  Puspi tasar i  (2021)  emphasize d the 

school head 's  c rucial  posi t ion as a  leader  in  her  book t i t led "Manager ia l  Abil i ty in  Enhancing Teacher  

Performance ,"  which greatly e ffec ts the success o f the school and the development o f teacher  per formance.  

Suhardan (2022)  under l ined  that  the cul tu re  o f school organizat ions has a  substant ial  impact  o n 

the qual i ty and per formance of  i t s  members.  Organiza tional  culture ,  according to  Robbins (2023) ,  i s  an 

intervening var iable inf luenced by the co llect ive percep tions o f  i ts  members.  These f indings  are  c onsis tent  

wi th  Brown's  (2018)  thesis,  which s ta tes that  a  strong corpora te culture  is  essent ial  for  achieving goals 

and  object ives.  Members  of  an organiza tion uni fy in a  single d irect ion when they combine  the ir  resources,  

energy,  ini t ia t ive,  and  passion wh i le  successful ly employing resources.  As a  resul t ,  organizat ional  

per formance i s  achieved  in  a  hea lthy and  mot iva ting manner .  As a  result ,  a  s trong organiza tional  cul ture  

improves per formance.  

Per ie  (2019)  noted that  both student  charac ter i s t ics and teache r  percep tions o f classroom 

environments are intr insic  factors that  can inf luence job sa t i s fact ion.  These intr insic  factors are 

signi ficant  in mot ivat ing ind ividuals to  beco me teachers ,  as many are drawn to  the profession because 

they der ive sat is fac t ion fr om teaching s tudents and  working wi th  young people .  In add it ion to  int r insic  

factors,  there are also  extr insic  fac tors tha t  affec t  teacher  job sa t i s fact ion.  These extr ins ic  factors  

encompass aspects  such as sa lary,  support  from school  adminis trators ,  sa fe t y,  and the  ava ilabil i ty o f 

resources.  

In  a  school  set t ing,  the  school head  serves as  a  manager  who plays  a  p ivo ta l  role  in  dr iving the 

implementat ion of var ious learning act ivi t ies.  For  this reason,  heads need  to  have strong manager ial  ski l l s ,  

par t icular ly  in  managing the  school 's  human resources,  inc luding teachers.  One  key fac tor  that  can 

signi ficant ly impact  teacher  per formance i s  thei r  leve l  o f job sat i s fac t ion.  As noted by Robbins (2023) ,  

job sat is fac t ion has  a  profound effec t  on per formance and can le ad to  increased product ivi ty.  

The efficient  appl ica t ion of the  school  head 's  manager ia l  ab il i t ies  has  a  substant ia l  influence  on 

job sat i s fac t ion in  many schools.  When ad minis t rators use  their  concep tual  ta lents  successful ly,  i t  a l lo ws 

teachers to  be more creat ive,  take ini t ia t ive,  and work independently in genera t ing their  school  

assignments.  This use of the school head 's  conceptua l  ta lents not  only helps teachers to  be more 

innovat ive,  but  a lso  to  ac t  more proact ive ly,  cooperate  more  e ffect ively,  and  take  measured r i sks.  

Furthermore,  i t  ins t i l l s  in teachers a  feel ing of pr ide in their  invo lvement in s tudent  education and fosters  

successful  co mmunicat ion patterns be tween ins t ruc tors and the school head .  

Accord ing to  Wirawan (2020) ,  a  posit ive corporate cult ure i s  cr i t ica l  fo r  develop ing,  promot ing, 

and  mainta ining high performance  whi le  a lso increasing work sat i s fac t ion.  School o rganizat ional  culture  
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has a  substantial  impact  on student  mot iva tion,  academic success,  as wel l  as teacher  work sat is fac t ion and  

productivi ty.  

A company's  culture may be def ined as a  se t  of common assumptions,  be l ie fs,  values,  and s tandards 

he ld by i t s  employees.  The essence of this cul ture i s  the s igni f icance of unity in moving the company 

forward and expanding i t .  This common unders tanding promotes e ff ic ient  communica tion among teachers,  

heads ,  co workers,  and members o f the co mmuni ty.  

Teachers in a  school wi th  a  strong organizat ional  culture are  more l ike ly to  be  creat ive in  the i r  

work because  they work wi thin a  framework of common n orms and  va lues.  This  culture encourages  them 

to try new teaching approaches and to  embrace construct ive cr i t ic ism as par t  o f their  p rofessional  

development.  Teachers feel  respected and take p leasure in their  job in this corpora te culture.  They also 

feel  jus t ice and equity s ince  each member  o f  the  company is  recognized for  their  accompl ishments  and  in  

l ine wi th agreed -upon s tandards and pr inc iples.  

Teachers might be fur ther  motivated to  be ac t ive and imagina tive in s trengthening the ir  teaching 

abil i t ies i f  they are  adequate ly recognized and rewarded.  This acknowledgement l inks the ir  be l ie fs wi th 

those of  the business,  and  organiza tional  culture  assis ts  them in addressing obstac les for  a  more  

pleasurab le working environment.  Teachers who are sat i s fied wi th th e ir  jobs and fee l  appreciated  in their  

work are more l ikely to  per form wel l .  

Qual i fied,  mot iva ted,  and empo wered educators play a  cr i t ica l  role  in ins t i l l ing fundamenta l  

information,  skil l s ,  and va lues in bo th children and  adults  in their  respective countr ies ,  a l lo wing them to  

lead sa t i s fying l ives (United Nations Educat ional ,  Scient i fic ,  and Cul tural  Organizat ion,  2018) .  Teachers  

are major  fac tors o f educat ional  qual i ty and learning result s  (Uni ted Nat ions Educat ional ,  Scient i fic ,  and 

Cul tura l  Organiza tion ,  2018) ,  owing to  the i r  enormous effect  on ind ividuals '  educat ional  gro wth 

(Kotherja ,  2019) .  As a  result ,  ins tructors  must  succeed  in  their  educat ional  duties  since  the ir  per formance 

signi ficant ly influences students '  learning result s  (Bourn et  al . ,  2023) .  

I t  i s  cr i t ica l ,  ho wever ,  to  no te  tha t  ins truc tors '  effec t iveness  i s  int imate ly re la ted to  their  degree 

of motiva tion.  This dr ive changes not  only their  at t i tudes and views to ward the ir  job (Bush e t  al . ,  2022; 

Eyal  and Roth,  2023) ,  but  i t  a l so has a  s igni f icant  impact  on s tudents '  success and mot iva tion to  s tudy 

(Ahn,  2020;  Ferne t  e t  a l . ,  2020; Pe lle t ier  e t  a l . ,  2018) .  

Teachers '  enthusiasm to  engage in their  job is  inf luenced by a var iety of circumstances,  and the  

school head 's  leadership  style  has been rec ognized as a  key inf luencer  o f teacher  motivat ion,  weariness,  

and burnout.  Exist ing research has repea tedly shown tha t  school leaders '  leadership styles and pract ices  

have a cr i t ical  ro le  in def ining the school 's  organiza tional  environment,  hence influenci ng teachers '  des ire  

to  accompl ish their  tasks (Roth e t  a l . ,  2019) .  This  a ffects the ir  motivat ion for  cer ta in act ivi t ies  (Fernet  et  

a l . ,  2020) ,  the ir  sense o f autonomy and s truc ture wi thin the school (Ahn,  2020) ,  and their  perception of  

work-re lated stress,  which can lead  to  fee l ings o f weariness or  burnout (Roth et  al . ,  2019) .  

Theoretica l  Framework 

This study i s  founded on Herzberg 's  Theory of  Job Sati s fact ion,  o f ten kno wn as  the  Theory of 

Motivat ion.  Frederick Herzberg conducted interviews wi th a  group of  employees in the  late  1950s  to  

invest igate the elements  that  impacted thei r  job sat i s fac t ion and discontent .  He asked these people two 

important  se ts  o f quest ions:  

1 .  Consider  a  per iod when you were extremely enthusiast ic  about your  p rofess ion.  What was the 

source of that  sentiment?  

2 .  Consider  a  per iod  when  you were unhappy wi th  your  employment .  What were the  contr ibuting 

elements to  those bad feelings?  

By pursuing these inqui r ies,  Herzberg hoped to  f ind the fundamental  fac tors that  influence work 

sa t i s fact ion a nd d iscontent ,  so  contr ibuting to  the development o f his inf luent ia l  theory.  

Based  on the responses  collected fro m the interview quest ions,  Herzberg formulated  his  theory,  

which posit s  that  there a re two dist inc t  dimensions o f job sat is fac t ion:  motiva tion and hygiene.  Herzberg 

argued that  hygiene fac tors ,  whi le  incapable o f d irect ly mot iva ting employees,  p lay a  crucia l  role  in 

minimiz ing dissat i s fac t ion when managed effect ively.  These hygiene fac tors encompass e lements  such as  

company pol icies,  supervis ion,  salary,  in terpersonal  relat ions ,  and working condi t ions.  These  factors 

pr imar i ly relate  to  the work environment and the  condit ions under  which employees opera te .  
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Conceptual Framework  

Figure 1  shows the research parad igm on the assessing the relat ionship  between the school head’s 

leadership s tyle  and the  teachers’ job sat is fac t ion in the three publ ic  e lementary schools in the ci ty o f  

Paranaque .  I t  l ikewise p resented the corre la t ion between leadership style  and job sa t i s fact ion.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1.  Research Paradig m  

 

Figure 1  ind icates  the research paradigm of  the  study.  I t  presents  the  intervening var iab les,  

spec i fica l ly the teachers '  demographic data.  I t  a l so presents the perce ived school head’s leadership style  

and  the  teachers’  job sat i s fact ion.  Final ly,  i t  sho ws the  re la t ionship  between leadership s tyle  and job 

sa t i s fact ion.  

I t  shows the expected  output  o f the  s tudy,  which i s  the  management  development  program among 

school heads.  

Statement of  the Problem 

This study de termined  the relat ionship  between the  school heads’ leadership  s tyles  and  the 

teachers’ job sat is fac t ion  in the three public  e lementary schools in Paranaque Ci ty .  

The resul t s  o f the study were used as a  basis for  a  leadership  development  program among school  

heads .  

 

Spec i fica l ly,  the s tudy answer ed the fo l lo wing questions:  

1.  What i s  the demographic profi le  o f the teacher  respondents in  terms of:  

1 .1 .  sex;  

1 .2 .  age;  

1 .3 .  educat ional  a t tainment ;  
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1.4.  school a ff i l ia t ion  

1.5 .  posi t ion;  and  

1.6 .  Length of service?  

2.  What i s  the assessment of the teacher  respondents o f  the ir  school head’s  leadership style  based on 

the fo l lo wing domain:  

2 .1 .  authori ta t ive;  

2 .2 .  democra tic;  

2 .3 .  faci l i ta t ive ;  or  

2 .4 .  Si tuat ional?  

3.  Is  there a  signi ficant  d i fference in the assessment of the teacher  respondents o f their  school head’s  

leadership style  when their  prof i le  i s  taken as a  test  factor?   

4.  What i s  the job sa t i s fact ion level  o f  the teacher  respondents in  te rms of:  

4 .1 .  securi ty;  

4 .2 .  work environment;  

4 .3 .  job responsib il i t ies;  and  

4.4 .  Communi ty l inkages?  

5.  Is  there a  signi ficant  di fference  in  the  assessment o f  the teacher  respondents o f  their  job 

sa t i s fact ion when they are grouped accord ing to  their  profi le?  

6.  Is  there  i s  s igni f icant  re lat ionship between the perce ived leadership s tyle  o f their  school  head  and 

the teacher  respondents’  job sat i s fac t ion level?  

7.  Based  on the  result s  o f the s tudy,  what  leadership development  program among school  heads  can 

be proposed?  

Hypothesis  

The fol lowing hypotheses were tes ted :  

1.  There is  no signi ficant  di fference in the assessment o f  the  teacher  respondents o f thei r  school 

head’s leadership  s tyle  when their  profi le  is  taken as a  test  fac tor .  

2.  There i s  no signi ficant  di fference in the assessment o f the teacher  respondents o f their  job 

sa t i s fact ion when they are grouped accord ing to  their  profi le .  

3.  There i s  no s igni f icant  rela t ionship between the perce ived leadership style  o f their  school head 

and  the teacher  respondents’ job sat is fac t ion leve l .  

Signif icance of  the Study  

The outcomes of this study can be valuable  for  the fol lowing:  

Department of  Educat ion.  The research find ings can be  va luable to  the Depar tment o f Education 

as they shape leadership  development programs for  school heads  and educators.  I t  can inform decisions  

regarding leadership tra ining and development ini t ia t ives.  

Teachers.  Teachers are  di rect ly a ffec ted  by this  research.  I t  can provide insights  into  how 

di fferent  leadership  styl es  o f school  heads  impact  the ir  job  sat is fac t ion.  Unders tand ing these  dynamics 

can help  teachers  naviga te the ir  work envi ronment  more e ffec tively and  advocate  for  c hanges tha t  enhance  

job sat is fac t ion.  

Supervisors and Administrators.  School supervisors  and ad minis tra tors can use the  research 

outcomes to  gain a  be tter  understand ing of the rela t ionship between school heads '  leadership s tyles and 

teachers '  job sat i s fac t ion.  This kno wledge can guide dec is ions about leadership pract ices and  polic ies  

wi thin educational  ins t i tut ions.  

Future  Researchers .  The  research can serve as a  foundational  re ference for  future  researchers  

interes ted  in  leadership  styles,  job sa t i s fact ion ,  and  educat ional  management.  Future  research can bui ld  

upon these f indings and explore related  aspec ts or  speci f ic  leadership st rategies in  grea ter  depth.  

Scope and Del imitat ion of  the Study  

The study was carr ied out  in three selected publ ic  e lementary sc hools in  the c i ty o f Paranaque .   

The scope of the study cover ed  the  assessment o f the rela t ionship be tween the school head’s 

leadership s tyle  and teachers’ job sat i s fac t ion,  assessed by teachers f rom the three publ ic  e lementary 

schools  in the c i ty.  

The study evolved  around  the  se lec ted  prof i le  var iables  o f  the teachers  such as sex,  area  o f  

spec ia l izat ion ,  age,  educational  at tainment ,  school a ff i l ia t ion,  years o f exper ience,  and posit ion.  
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To be spec i fic ,  the  assessment o f  the school  head’s leadership s tyle  r evo lved  around  the four  

leadership styles,  name ly,  authori tat ive,  democrat ic ,  fac i l i ta t ive,  and  si tua tional .  This var iable was  

correlated wi th the assessment of the teacher  respondents o f their  job sat i s fact ion in terms of securi ty,  

work environment,  job r esponsib il i t ies,  and communi ty l inkages.  

In da ta gather ing and ut i l iz ing more complex stat i s t ical  t rea tment,  the s tud y included descr ipt ive 

stat is t ics  and  corre la t iona l  analys is  wi th  One -way ANOVA and  post  hoc  ana lys is to  interpret  fur ther  and 

invest igate the respondents’ demographic data  and thei r  signi ficant  rela t ionship  of the school head’s  

leadership style  and teachers’ job sat i s fact ion.  

Definit ion of  Terms  

Autocrat ic  Leadership .  A leadership s tyle  character ized by centra l ized decision -making,  where 

the leader  holds most  o f  the author i ty and makes  decis ions  wi thout s igni f icant  input  from subord inates .  

Collaborative  Leadership .  A leadership approach that  promotes teamwork,  coopera tion,  and 

shared decis ion -making among educators and leaders,  contr ibut ing t o  a  posi t ive work environment and job 

sa t i s fact ion.  

Democrat ic  Leadership .  A leadership style  tha t  encourages par t icipa tion and  input from team 

members in  dec ision -making processes,  fos ter ing collabora tion and shared dec is ion -making.  

Extrinsic Motivation .  Externa l  rewards or  incentives ,  such as sala ry increases or  recognit ion, 

that  can influence  educators  or  employees '  job sat i s fact ion and per formance.  

Feedback and Co mmunication .  The ongoing exchange  of information,  construct ive feedback,  

and  open d ia logue between leaders  and educators or  employees,  which can enhance  job sa t i s fact ion by 

foster ing trust ,  c lar i ty,  and profess ional  growth.  

Intrinsic Motivation .  The  internal  dr ive and sa t i s fact ion that  educators  o r  employees  der ive from 

their  work,  o f ten inf luenced by fac tors such as personal  ful f i l lment,  passion for  teaching,  and a sense of  

purpose.  

Job Autonomy .  The degree of independence and control  tha t  educators  or  employees have over  

their  work tasks and  dec is ion -making,  which can impact  job sa t i s fact ion,  p ar t icular ly for  those who value  

independence.  

Job Satisfact ion .  The leve l  o f  contentment,  ful f i l lment,  o r  happiness that  educators or  employees 

experience in the ir  roles and posi t ions wi thin the school.  I t  encompasses var ious aspects,  such as  

workload ,  relat ionships  with co lleagues,  professional  development opportuni t ies,  and the overal l  work 

environment.  

Laissez-Faire  Leadership .  A leadership  style  where the  leader  takes a  hands -off  approach, 

al lo wing subord ina tes to  make most  dec isions and manage the ir  o wn tasks.  

 Leadership Sty le .  The  approach,  behavior ,  and way an educational  adminis tra tor  or  leader 

guides,  influences,  and  manages  their  team or  school  communi ty.  Common leadership styles  inc lude 

autocrat ic ,  democra tic ,  t ransformat ional ,  t ransac tional ,  and  la issez -faire .  

Professional Development .  Activi t ies and opportuni t ies provided to  educators for  enhancing 

their  skil l s ,  knowledge,  and  effect iveness in  the i r  roles.  

Transact ional Leadership .  A leadership s tyle  that  emphasizes the exchange of rewards an d 

punishments to  achieve spec i fic  goals and maintain order  wi thin the organiza tion.  

Transformational Leadership .  A leadership style  tha t  insp ires and motiva tes fo l lo wers  through 

a compell ing vis ion,  char isma,  and  a focus  on personal  growth and  development.  

Work Environment .  The physica l  and soc ial  condit ions in which educators or  employees per form 

their  dut ies,  includ ing factors l ike  the  school culture ,  re lat ionships wi th  colleagues,  and faci l i t ies.  

Workload .  The  number  of  tasks  and  responsib il i t ies ass igne d to  educators o r  employees,  which 

can impact  their  job sa t i s fact ion depending on i t s  manageabil i ty and fa irness.  

 

METHODOLOGY 

Research Design  

In this study,  the research approach employed was the descr ipt ive -comparat ive -corre lat iona l  

method.  This methodology encompasses the  processes o f descr ib ing,  record ing,  analyz ing,  and  

interpret ing condi t ions and re la t ionships.  As out l ined by Ary et  a l .  (2019) ,  descr ipt ive research i s  

charac ter ized by the co l lec t ion of da ta a imed at  tes t ing hypotheses or  addressing in quir ies per taining to  

the present  sta te  o f the  subject  under  invest igat ion.  This type  of research i s  instrumental  in  ascer ta ining 
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and present ing the current  s i tua tion,  provid ing a  sys temat ic  and sc ienti f ic  account o f events,  phenomena,  

or  facts wi thin a  spec i f ic  domain or  among a par t icular  popula t ion.  

This s tudy a imed to  invest iga te the perce ived school head’s leadership style  as assessed by the 

teachers and i t s  rela t ionship to  the teachers’ job sa t i s fact ion.  

This research approach al lo ws the researcher  to  numerical ly analyze,  compare,  and correlate  the 

rela t ionships amongst  the dependent and  independent var iab les included in  the  s tudy.   

By uti l iz ing this approach,  the  researcher  was  able to  f ind any s igni f icant  di fference or  

rela t ionship  in  the teachers’  job sat is fac t ion and the ir  demographic data  such as age,  sex,  educat ional  

at tainment,  length of  service,  and posit ion.  The teachers’  assessment  was  then correlated to  their  perce ived  

school head’s leadership  style .   

All  the above d iscuss ions on the descr ipt ive research method sui ted  the na ture o f research tha t  

th is  present  study would  do;  hence this method was  adopted.  

Research Locale  

 The s tudy was conducted in three public  elementary schools from the same d istr ict  in the Schools  

Divis ion of Parañaque City.  School A is  the biggest  pub lic  elementary school in the Divis ion of Parañaque  

wi th  one  hundred  for ty - two (142)  teaching personnel  and be ing mana ged by School Head  A,  a  Pr incipa l 

I I I .  School B has nine ty-f ive (95)  teachers and being headed by School Head B,  a  Pr incipa l  IV.  The last  

school i s  School  C which has  ninety- three (93)  teaching sta ff  and  be ing headed by a  Pr inc ipal  I I I ,  School  

Head C.         

 School Head  B  is  the  only male  pr incipal  among the  three  school heads  and  wi th  the longest  years 

in  service  as  a  school  head .  He i s  in  his  la te  50s and  i s  known to  have  a  good-natured  personali ty,  easy to  

work wi th,  s tr ict  but  very considerate  o f  his  teaching and  non-teaching personnel .  School Head B says  

that  he adopts Democra t ic  and Lassie z-Faire Leadership Styles.  

 On the o ther  hand,  School Head A is  a  single lady  in her  mid -50s.  She  i s  a  re l igious  ind ividual  and 

an ac tive  par t ic ipant  in var ious ch urch’s  endeavors.  She has  a  calm demeanor  and i s  very d iplomatic  in  

deal ing wi th issues  and concerns  in  the school.  School Head  A  says  she  adopts Transformat ional  

Leadership  Style .  

 Last ly,  School Head  C  is  a  devoted  fo llo wer  o f a  wel l -known re l igious organizat ion.  She  adheres  

to  protoco ls and  i s  stern when i t  comes to  dec is ion -making.  Accord ing to  School Head C,  she adopts 

Democrat ic  and Transformat ional  Leadership Style.  

Populat ion,  Sa mple and Sampling Technique  

The respondents o f  the study were the  teachers  from the three public  e lementary schools in the 

Schools Divis ion of Paranaque  Ci ty.  In se lec t ing the teacher  respondents,  purposive  sampl ing technique  

was  used among the teacher  respondents .  

 The fol lowing cr i ter ia  were  adopted:  

1 .  The teacher  must  have been in the p resent  school under  s tudy for  a t  leas t  three years.  

2 .  Must have never  been involved  in  any administrat ive case o r  any that  would  hamper  the 

rela t ionship  of school - teacher  rela t ions.  

3 .  Must be avai lab le  during the  co nduct  o f the  study and  wi l l in g to  par t ic ipate  wi th  the conduct  

of the s tudy.  

Using the given cr i te r ia  for  purposive sampl ing ,  only 95% or  314 out  o f 330 of the teachers in the 

three  selected schools were e l igible  to  become respondents  o f the surve y.  Out  o f  the 314 qual i fied  teacher  

respondents,  only 232 or  74% of the teachers par t ic ipa ted in the study.  

Research Instrument  

In ga ther ing the needed data,  the researcher  adapt ed a leadership  style  o f school head  

questionnaire and crafted  a  researcher -made quest ionnaire on teachers’ j ob sa t i s fact ion.  

The researcher  used face to  face or  onsite  modali ty  in administer ing this quest ionnaire.   

The quest ionnaire was composed of  the fol lowing par ts .  

Par t  1  –  This sec tion determines the demographic profi le  o f the te acher  respondents.   

Par t  2  –  This sec tion determines the school head ’s leadership style  by the teacher  respondents.  

Par t  3  –  This sec tion assesses the job sat i s fac t ion of the teacher  respondents.  
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Perceived School  Head’s Leadership Sty le  

Once the teacher  respondents have t icked one box for  each of the s ta tements,  p lease note the 

score for  each question in the     r ight -hand column:  

Exact ly  l ike my School Head   = 3  points  

Much l ike my School Head   = 2  points  

A bit  l ike my School  Head   = 1  point  

Not l ike my School Head at  a l l   =  0  

Finally,  add up the totals  for  the fo l lo wing combinat ions o f quest ions.  

Quest ions  Tota l  Score  Leadership Sty le Preference  

4,  6 ,  12,  14   Author i ta t ive  

1 ,  8 ,  11,  13   Democrat ic  

2 ,  7 ,  9 ,  16   Fac il i ta t ive  

3 ,  5 ,  10,  15   Si tuat ional  

 

Leadership emerges di f ferent ly in di fferent  people and  s i tuat ions .  Here are  some examples  o f 

several  leadership s tyles,  none  of which are  regarded as  the  ul t imate  'r ight '  approach.  Each styl e  has  i ts  

own set  o f  advantages and d isadvantages and may be appropria te  for  cer tain  people and s i tua tions.  

Authoritat ive Leadership :  

This leadership style  is  based on the idea that  leaders should take personal  resp onsib il i ty fo r  

making dec isions.  The  authori tat ive  style  appeals to  those  who are res t less,  want to  ac t ,  and have  a  s trong 

personal  vision of  what  i s  necessary.  Whi le  authori ta t ive leaders  may seek advice fro m group members  on 

occasion before making judgme nts,  the ir  prefer red strategy i s  to  make  decisions  fir s t  and  then 'expla in '  

or  ‘se l l '  these conclusions to  the  rest  o f  the  group.  

Strengths  Weaknesses  

  Clari ty:  Members o f  the group  

unders tand thei r  posi t ions and 

functions wi thin the o rganiza tion.  

  Speed: This leadership style  al lows  

for  quick decision -making,  which i s  

very useful  in c r i si s  circumstances.  

  Focus:  Members o f the  group  may 

concent rate  on opera t ional  work 

wi thout be ing dist rac ted by strategic  

issues.  

  Limited Commitment :  I t  may no t  

rece ive comple te commitment fro m 

all  group members ,  perhaps  

result ing in less exci tement and  

collabora tion.  

  Shallo w conclus ions:  The  

authori ta t ive approach might lead to  

mis informed and  sha llo w 

conclusions  due  to  a  lack of  

feedback or  var ious viewpoints.  

  Suffocated  Development:  Thi s  

method does not  al low for  members '  

personal  gro wth and skil l  

development,  thereby impeding thei r  

long-term advancement  wi thin the  

company.  

 

 

Democrat ic  Leadership  

This leadership style  i s  dis t inguished by the leader 's  s trong commitment to  inc luding al l  group 

members in col lec t ive decision -making.  The democrat ic  style  i s  based on the premise that  e fficient  group 

dynamics need co mple te  par t icipat ion from al l  members .  
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A democra tic  leader 's  p r imary responsib il i ty i s  to  provide  a  struc tured  fram ework and ground 

rules for  the group,  to  p rotec t  these pr incip les,  and  to  faci l i ta te  group activi ty.  

Strengths  Weaknesses  

  Empo werment :  By including group  

members in dec ision -making 

processes ,  this  leadership style  

gives them a  sense of  ownership  and  

responsib il i ty.  

  I t  energizes and st imulates group 

members to  act ive ly par t icipate in 

task complet ion,  establi shing a  

collabora tive  environment .  

  Ind ividual  Responsib il i ty:  

Democrat ic  leadership  encourages  

ind ividual  responsib il i ty  in members  

by al lowing the m to  shape the 

group 's  d irect ion and outcomes.  

  Potential  S lowness:  Because the  

democra tic  method  encourages  

debate  and  involvement ,  i t  can 

occasional ly de lay act ion.  

  Some members may be frus trated  

because they prefer  clear  and  

unequivocal  instruct ions from the ir  

leader .  

  Not Suitab le  for  rapid  judgments :  

The democra tic  approach may not  be  

sui ted in c ircumstances needing 

rapid and  dec is ive judgments.  

  Popular  vs.  Best  opt ions:  Because  

group dynamics can of ten s tress  

agreement above good judgment,  the  

most  popular  opt ions  may no t  

necessar i ly be  the  bes t  course o f  

act ion.  

 

 

Faci l itat ive Leadership  

The faci l i ta t ive  leadership  style  focuses on making ideas to  group  members,  which they can 

choose  to  accept  or  reject .  This method  places the  s truc ture,  content ,  and opera t ions o f  the  organiza tion 

in the hands of the members themselves.  Fac il i ta t ive leaders may have s trong bel ie fs about the op timal  

courses o f act ion,  but  they avoid using their  o wn ideas to  impose undue  inf luence.  They think tha t  group 

act ivi t ies  should  be constant  learning exper iences  in which individuals  learn from the ir  fai lures .  In this 

viewpoint ,  the  tr ip  i s  more s igni f icant  than the goal .  

 

Strengths  Weaknesses  

  Encourages Crea tivi ty:  The  

faci l i ta t ive approach al lo ws for  

plenty o f space for  crea t ive  ideas to  

bubble up and  be properly exp lored  

wi thin the group.  

  Ind ividual  Learning:  I t  promotes  

ind ividual  learning by requir ing  

group  members  to  ac t ively 

par t icipate  in  decision -making and  

problem-solving.  

  Empo werment :  When used  

appropria te ly,  this  st rate gy may 

empo wer group members b y 

ins t i l l ing a  sense of o wnership and  

responsib il i ty in the group 's  

operat ions .  

 

  The group may become aimless  and  

disorganized i f  there is  no  clear  

direc t ion or  structure ,  impeding 

development.  

  Informal Leaders:  In  a  faci l i ta t ive  

se t t ing,  the  leadership void might  be  

f i l led by other  individuals  who adopt  

informal leadership responsib il i t ies ,  

perhaps producing d isputes o r  

misunderstand ing wi thin the group.  
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Situat ional Leadership  

Si tuat ional  leadership  i s  a  method  in  which the leader  a t tempts  to  adapt  the ir  ac t ions to  the  

ind ividual  needs o f  each scenar io .  The si tua tional  leader  tai lo rs  their  leadership style  to  the unique group,  

consider ing aspec ts such as the  group 's  exist ing ski l l  levels,  confidence,  and the speci f ic  job a t  h and.  This  

adaptab il i ty enab les the leader  to  respond effect ive ly to  changing si tua tions and requirements.  

Strengths  Weaknesses  

  Over Time Adaptab il i ty:  Situat ional  

leadership a l lo ws groups to  change  

and adjust  to  changing condit ions  

and  demands.  

  This method i s  adaptable enough to  

be helpful  in bo th urgent  and non -

urgent  c ircumstances .  

  Diff icul ty in Implementat ion:  I t  can  

be di fficul t  to  execute  effect ive ly 

since group members may struggle to  

foresee the leader 's  conduct ,  perhaps  

lead ing to  res is tance  o r  

misunderstand ing.  

  Uncer ta inty for  Group  Members :  

Group members may have  

uncertainty since they do not  sure  

what to  ant ic ipate from the leader  in  

terms of  leadership styl e .  For  some,  

the lack of regular i ty  might be  

dis turbing.  

 

 

Teachers’  Job Satisfact ion  

 

 Scale                 Verbal Interpretation 

 

3.51 - 4.00                 Very High Satisfaction 

                  If the statements satisfy them very much, 76%-100% level of satisfaction. 

 

 

2.51 -3.50                    High Satisfaction 

If the statements satisfy them, 51%-75% level of satisfaction. 

  

 

1.51 -2.50                       Low Satisfaction 

If the statements slightly satisfy them, 26%-50% level of satisfaction. 

 

 

1.00-1.50                      Very Low Satisfaction 

                        If the statements do not satisfy them, 1%-25% level of satisfaction. 

 

The adapted quest ionnaire and the researcher -made quest ionnaire was subjec ted to  content  

va lidat ion of the experts  who are knowledgeable in  the field  o f  research ,  namely,  Dr.  Rodrigo C.  Morales ,  

Educat ion Program Supervisor  in English and a  research advocate in the Schools Division of Parañaque 

Ci ty,  Dr.  Minei lwin R.  Serdaña,  a  Public  Schools Distr ic t  Supervisor  o f the same divis ion,  and Dr.  Antonio  

B.  Dorado ,  a  Pr inc ipa l  IV in  a  publ ic  elementary school in Parañaque  Ci ty  wi th 17  years  o f exper ience  as 

a  school head .  The suggestions o f the experts  were made integral  in the ins trument.   

The same ins trument was  submit ted for  face va lida tion wi th  at  leas t  three  experts .  The 

questionnaires  were  pi lo t  tested  to  measure  re l iabil i ty.  The  pi lot  test ing was  computed using Cronbach’s 

Alpha through the Stat i s t ical  Package of Social  Science (SPSS).  The researcher  welcome d the suggestions 

of the experts  and made necessary revisions to  construct  the sa id  ins truments va lid .  
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Data Gathering Procedure  

The researcher  submit ted a  let ter  o f request  to  conduct  study to  the  Schools Division 

Super intendent,  asking approval  to  administer  the survey quest ionnai re  among the qual i fied teachers o f  

the three schools.  

Upon the  release o f  the indorsement le t ter  from the Off ice o f  the  Schools  Divis ion Super intendent  

granting the request  to  conduct  s tudy,  the  researcher  a t tached  the indorsement  to  the request  le t ter  

addressed to  the respec t ive school heads o f  the  thre e schools.  

When the  school heads gave their  permiss ion,  the researcher  explained  the  purpose of the study  to  

the quali f ied respondents .  Instruct ions were also given on how the i tems on the survey should be answered.  

Then,  the survey was administered  us ing face - to -face  modali ty,  upon which the respondents  were given 

enough t ime to  answer the quest ionnaire.  After wards,  the researcher  col lec ted the accomplished 

questionnaires fro m the respondents.   

The da ta  were gathered,  ta l l ied,  and processed with Stat i st ica l  Package  for  Socia l  Sc ience (SPSS).  

The processed data  was  interpre ted  and ana lyzed,  and  the result s  were  used to  develop a  leadership 

program among school heads .   

Finally,  the interpre ta t ion and analys is o f  data were done.  Summary of f indings,  conclusions,  and 

recommendat ions  were formula ted.  

Statist ica l  Treatment of  the  Data  

The responses  to  the  survey questionnaire  were tal l ied using the SPSS,  then tabulated and 

organized accord ingly.  The da ta  was  presented,  ana lyzed,  and  interpre ted using frequency,  percentage,  

mean,  standard devia t ion,  independent samples t -tes t ,  one -way ANOVA,  and Pearson 's  r  corre la t ion.  

1 .  For research question nos.  1  and  2  and 4 ,  descr ipt ive s tat i st ics ,  such as  frequency counts 

and  percentages ,  was  used to  trea t  responses in the demographic prof i le  of the teachers.  

2 .  For research quest ion no.  3 ,  weighted means was ut i l ized to  treat  the assessment o f the  

teacher  respondents  o f the ir  j ob sa t i s fact ion in terms of  secur i ty,  work environment,  job 

responsib il i t ies,  and communi ty l inkages.  

 

The fol lowing was used to  interpre t  the WM of the teachers’ responses :  

Mean Range  Verbal  Descript ion  

3 .51 -  4 .00  Very Sati s fied/  Very High Sati s fact ion  

2.51 -  3 .50  Sat i s fied/  High Sati s fact ion  

1.51 -  2 .50  Sl ight ly Sat i s fied /  Lo w Sat is fac t ion  

1.00 -  1 .50  Not Sa ti s f ied/  Very Low Satis fact ion  

         

3 .  For research question no .  4 ,  one way ANOVA wi th post -hoc analys is  (Scheffe)  was  used to 

f ind out  the s igni f icant  di fference in the assessment o f the teacher  respondents o f the ir  job 

sa t i s fact ion.  

4 .  For research question no.  5 ,  Pearson’s r  correla t ion analys is was uti l ized to  de termine the 

signi ficant  re la t ionship  in the  perceived school head’s  leadership st yle  o f  the teacher  

respondents and the teacher  respondents’  job sa t is fact ion.  

Ethical  Considerat ions   

The researcher  construc tive ly consider ed and careful ly fol lowed the e thica l  considera t ions tha t 

must  be met to  protec t  the r ights  o f a l l  the respondents.  The fol lowing are the e thical  considera t ions:  

1.  Confl ict  of  Interest  

 The researcher  o f  this  s tud y ensured  that  there would be no  confl ic t  o f  interest .  The researcher  

needed to  e labora te and clear ly state  the  purpose  of this research and study to  the chos en respondents.  I t  

is  a lso  a  must  that  the researcher  must  st ick to  the purpose of  ga ther ing personal  information and  da ta.  
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All  gathered da ta must  not  be used for  any form of explo ita t ion aga ins t  the respondents.  The researcher  

must  s t ick to  the object ive o f the research and  i t s  purpose.  

2.  Privacy and Confidentia lity   

 Before conducting this  research,  the respondents  wi l l  be assured  that  whatever  information would 

be gathered would be confident ia l ,  and the survey result s  cannot be given to  anyone aside fro m the 

researcher  himsel f and  the person who answered the survey  questionnaire .  The researcher  must  no t  mention 

the respondents’  names in  presenting the  da ta  gathered  to  protect  their  p r ivacy.  The identi ty o f the  

respondents would remain anonymous or  free f rom any c lues and suggest ions tha t  would lead o thers to  

connect  or  re la te  wi th the respondents.  

3.  Informed Consent Process  

 Before conducting the survey questionnaire ,  the  researcher  wi l l  secure a  consent  form tha t  gives  

confirmation and consent  from the respondents  that  they understand the purpose and objec tive o f this  

study and agreed tha t  the data ga thered  would st rengthen the researcher ’s study.  The researcher  wi l l  make  

sure tha t  she exp la ins  thoroughly and clear ly everything to  the respondents wi thout  any decep tion.  The  

process and the poss ible  r i sks in par t icipat ing in  this study wi l l  a l so be discussed .  

4.  Recruitment  

 The respondents  o f this  study wi l l  be elementary teachers  from the three se lec ted  publ ic  schools .  

The respondents wi l l  be  f ree  to  exerc ise the ir  r ights  to  d isagree and  agree in  par t icipa ting in  this  s tudy.  

The respondents wi l l  no t  be forced  to  par t ic ipate and wi l l  be given the freedom to re fuse a t  any point  i n  

t ime.  

5.  Risk  

 The researcher  o f  this  s tudy wi l l  ensure tha t  there would  b e  no r i sk in par t icipat ing in this  s tudy.  

The respondents wi l l  ensure that  whatever  da ta and information would be ga thered would not  harm 

respondents’ l i fe  and name.  The respondents had al l  the r ight  to  freely stop the conduct  o f  quest ions at  

any given t ime i f  they fel t  harassed,  quest ions were too personal  and or  violated .  

 

RESULTS AND DISCUSSIONS  

The gathered data are presented here wi th the  analys is and interpre tat ion accord ing to  the statement  

of the prob lem.  The prof i le  o f the teacher  respondents in te rms of  sex,  age,  educat ional  at tainment,  

posi t ion,  and length of  service,  the ir  assessments o f  the ir  school head’s leadership style ,  their  leve l  o f  

job sat is fac t ion,  d i fferences in their  assessment when they are grouped according to  their  prof i le ,  and the 

rela t ionship between the perce ived leadership s tyle  o f thei r  school head and thei r  job sat i s fac t ion level  

are hereby presented wi th the end view of the proposed leadership development program for  school heads.  

I.  Profi le  of  Teacher Respondents   

Table 1  presents the frequency distr ibut ion of the  teacher  respondents’ p rof i le  in te rms of sex,  age , 

educat ional  a t tainment,  posi t ion,  and length of service.   

Sex.  Twenty-f ive (25)  or  10.8% of the teacher  respondents are male,  whi le  two hundred seven 

(207)  or  89.2% are fema le.  This goes to  show that  teacher  respondents a re dominated by female teachers.  

 

Table  .  Frequency Distribut ion of  Teacher Respondents’  Profi le  

Profi le  Frequency  Percentage  

Sex   

Male  25 10.8% 

Female  207 89.2% 

Total  232 100% 

Age    

   30 years o ld  & belo w  13 12.7% 

   31-40 years o ld  29 28.4% 

   41-50 years o ld  31 30.4% 

   51-60 years o ld  26 25.5% 

   Above  60 years o ld  3  2 .9% 

   Total  102 100% 

Educational  Atta inment    
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Bachelor ’s degree  66 28.4% 

With Master ’s  uni ts  105 45.3% 

Master ’s degree  46 19.8% 

With Doctoral  uni ts  10 4.3% 

Doctoral  degree  5  2 .2% 

Total  232 100% 

Posit ion    

Teacher  I  81 34.9% 

Teacher  I I  38 16.4% 

Teacher  I I I  89 38.4% 

Master  Teacher  I  16 6.9% 

Master  Teacher  I I  8  3 .4% 

Total  232 100% 

Length of  Serv ice    

Less than 5 years  26 11.2% 

5-10 years  52 22.4% 

11-15 years  56 24.1% 

16-20 years  46 19.8% 

More than 20 years  52 22.4% 

Total  232 100% 

 

 Age.  Thir teen (13)  or  12.7% of  the teacher  respondents a re 30  years  o ld  and  be low,  twenty-nine  

(29)  or  28.4% are within the age group of 31 -40 years o ld ,  thi r ty -one (31)  or  30.4% are 41 -50 years old ,  

twenty-s ix (26)  o r  25.5% are 51 -60 years o ld ,  and three (3)  or  2 .9% are above 60 years old .  The resul t  

shows tha t  most  o f  the  teacher  respondents  are  middle  aged.  

 Educational Attainment.  Sixty-s ix (66)  o f 28.4% of the teacher  respondents are bachelor ’s  degree 

holders,  one hundred five (105)  or  45.3% have  earned Mastera l  uni t s ,  for ty -s ix (46)  or  19.8% are master ’s  

degree ho lders,  ten (10)  or  4 .3% have earned  t he i r  Doctora l  uni t s ,  and f ive (5)  or  2 .2% are Doctoral  degree 

holders.  The result  ind icates  tha t  most  o f  the  teacher  respondents have earned units  in the ir  master ’s  

degree program whi le  very few are ho lders o f Doctora l  degree.  

 Posit ion.  Eighty-one (81)  or  34.9% of  the teacher  respondents are ho lding a  Teacher  I  posi t ion, 

th ir ty-eight  (38)  or  16.4% for  Teacher  I I ,  e ighty -nine (89)  or  38.4% are Teacher  I I I ,  s ixteen (16)  or  6 .9% 

are Master  Teacher  I ,  and e ight  (8)  or  3 .4% are Master  Teacher  I I .  This shows that  most  o f the teacher  

respondents are hold ing the Teacher  I I I  posi t ion.  

 Length of  Service.  Twenty-s ix (26)  11.2% of the teacher  respondents have  been in the service fo r  

less  than 5 years,  f i f ty - two (52)  or  22 .4% for  about  5 -10 years,  fi f ty-s ix  (56)  or  24.1% for  11 -15 years,  

for ty-s ix (46)  or  19.8% for  16 -20 years ,  and fi f ty - two (52)  or  22.4% for  more than 20 years .  This goes to  

show tha t  teacher  respondents have  been in the service for  not  more th an f i fteen years.    

II .  Teacher Respondents’  Assessment on th e Leadership Style of  the ir School Heads  

Tables 2 -6 present  the assessment o f the teacher  respondents on the leadership style  o f their  school 

heads  in terms of  author i ta t ive,  democra tic ,  faci l i ta t ive,  and si tuat ional .   

2.1  On Authoritat ive  

Table 2  presents the  assessment o f the teacher  respondents on the leadership style  o f their  

school heads in terms of  author i ta t ive.  

 

Table 2 .  Teacher Respondents’  Assessment on the Leadership Style  of  School Heads in Terms of  

Authoritat ive  

Authoritat ive Leadership Sty le  Mean SD 
Qual itat ive 

Descr iption  

Interpreta 

t ion  
Rank 

1. Is  comfortable serving as  the 

spokesperson for  the  school.  3 .83  0.47  

Exact ly Like  

my School  

Head  

Highly 

Manifes te

d 

3  
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2.  Is  de termined to  dr ive  school 

projects fo rward and  achieve 

result s .  

3 .87  0.35  

Exact ly Like  

my School  

Head  

Highly 

Manifes te

d 

1  

3 .  Excels in organiz ing and 

coordina ting effor ts  wi thin the  

school.  

3 .84  0.37  

Exact ly Like  

my School  

Head  

Highly 

Manifes te

d 

2  

4 .  Sets  high standards for  

themselves and expects others to  

do the same.  

3 .69  0.56  

Exact ly Like  

my School  

Head  

Highly 

Manifes te

d 

4  

Composite Mean  3.81 0.35  

Exact ly  Like  

my School  

Head 

Highly 

Manifeste

d 

 

 

Legend:  3 .51 -4.00  Exactly Like  My School  Head/Highly Manifes ted;2 .51 -3.50  Much Like My School 

Head/Moderately Manifes ted;  1 .51 -2.50 So mewhat Like My School Head/Less Manifes ted ;  1 .00 -

1.50 Not  Like my School Head/Not Manifested  

 As sho wn in  Table 2 ,  teacher  respondents perce ived  tha t  i t  is  exact ly l ike tha t  their  school hea d is  

determined to  dr ive school projects forward and achieve resul ts  wi th the highest  assessment of 3 .87  

interpreted as highly manifested .  Simi lar ly,  i t  i s  exac tly l ike that  their  school heads excel  in organiz ing 

and  coord ina ting effor ts  wi thin the school,  and  tha t  they are  co mfortable  serving as the  spokesperson for  

the school wi th the mean values  o f 3 .84 ,  and  3.83 respec tively interpre ted as highly manifested.  Though 

they also  perceived that  i t  i s  exac tly l ike  tha t  the ir  school  heads  set  high s tandards  fo r  themselves and 

expect  others to  do  the  same ,  but  i t  was given the  lo west  assessment o f  3 .69 interpre ted as highly 

manifes ted.  A co mposite  mean value of 3 .81  shows tha t  school head  highly manifested an authori ta t ive  

style  o f leadership as perce ived by the  teacher  respondents.  Nor thouse (2018)  defines leadership as the 

capac ity to  faci l i ta te ,  inspire ,  and encourage fo l lowers  by efficiently providing inst i tut ional  resources to 

implement  p lans and achieve  common objec tives.  According to  Jaques  (2023) ,  ano ther  way to  think about  

leadership i s  ho w a leader  mot ivates a  group to  str ive toward simi lar  goa ls.  In simpler  terms,  as Adair  

(2019)  and Nor thouse  (2018)  highl ight ,  leaders f requently prefer  close col labora tion wi th  the ir  

subordinates to  achieve  joint  interests  rather  than depending exclusive ly on their  po wer to  compel 

conformi ty to  commands.  

2.2  On Democrat ic  

Table 3  presents the assessment o f the teacher  respondents on the leadership style  o f their  

school heads in terms of  democra tic .  

 

Table 3 .  Teacher Respondents’  Assessment on the Leadership Style  of  School Heads in Terms of  

Democrat ic  

Democrat ic  Leadership Style  Mean SD 
Qual itat ive 

Descr iption  

Interpreta 

t ion  
Rank 

1. Encourages teacher  par t icipat ion in  

decision-making.  
3 .79  0.45  

Exact ly 

Like my 

School 

Head  

Highly 

Manifes te

d 

4  

2 .  Col laborates  e ffect ive ly on school  

committees.  
3 .84  0.41  

Exact ly 

Like my 

School 

Head  

Highly 

Manifes te

d 

1  

3 .  Is  open to  extended  discussions,  as  

long as al l  aspects are  thoroughly 

exp lored.  
3 .80  0.44  

Exact ly 

Like my 

School 

Head  

Highly 

Manifes te

d 

2.5  

http://www.ijsshr.in/


Elementary School Head’s Leadership Styles Influencing Teachers’  Job Satisfaction in Selected 
Public  Schools in Paranaque  

IJSSHR, Volume 07 Issue 07 July 2024                    www.ijsshr.in                                                                   Page 4772 

4.  Believes tha t  al l  school members  

should  adhere  to  formal decis ions,  

fo l lo wing es tab li shed procedures  
3 .80  0.44  

Exact ly 

Like my 

School 

Head  

Highly 

Manifes te

d 

2.5  

Composite Mean  3.81  0.38  

Exact ly  

Like  my 

School 

Head 

Highly 

Manifeste

d 

 

Legend:  3 .51 -4.00  Exactly Like  My School  Head/Highly Manifes ted;2 .51 -3.50  Much Like My School 

Head/Moderately Manifes ted;  1 .51 -2.50 So mewhat Like My School Head/Less Manifes ted ;  1 .00 -

1.50 Not  Like my School Head/Not Manifested  

 

 As sho wn in Table 3 ,  teacher  respondents perce ived that  i t  i s  exac tly l ike tha t  the ir  school heads 

collabora te e ffect ively on school  commit tees  with  the  highest  assessment o f  3 .84  interpreted  as  highly 

manifes ted.  Likewise,  they perceived that  i t  i s  exact ly l ike that  the ir  school heads are open to  extended 

discuss ions ,  as long as a l l  aspec ts are thoroughly exp lored,  and that  they be lieve tha t  al l  school  members 

should adhere to  formal dec isions,  fo l lo wing es tabl i shed procedures  with the mean va lues  of 3 .80  

respect ive ly  interpreted  as highly manifested .  Though they also perce ived tha t  i t  i s  exac tly l ike tha t  their  

school heads encourage teacher  par t ic ipa tion in decision-making,  but  i t  was  given the lo west  assessment 

of 3 .79 interpre ted as highly manifes ted.  A composi te  mean va lue of 3 .81 indicates tha t  school heads  

highly manifes ted a  democrat ic  style  o f  leadership as perceived by the teacher  respondents.  

2.3  On Faci l itat ive  

Table 4  presents the assessment o f the teacher  respondents on the leadership style  o f their  

school heads in terms of  faci l i ta t ive .  

 

Table 4 .  Teacher Respondents’  Assessment on the Leadership Style  of  School Heads in Terms of  

Faci l itat ive  

Faci l itat ive Leadership Style  Mean SD 
Qual itat ive 

Descr iption  

Interpreta 

t ion  
Rank 

1. Nurtures  the  potent ial  o f  teachers.  3 .78  0.45  

Exact ly 

Like my 

School 

Head  

Highly 

Manifes te

d 

2.5  

2 .  Values  a l lo wing ind ividuals  to  

learn from their  mistakes  
3 .77  0.45  

Exact ly 

Like my 

School 

Head  

Highly 

Manifes te

d 

4  

3 .  Prior i t izes the well -being of  

teachers as the top concern for  the  

school.  
3 .78  0.47  

Exact ly 

Like my 

School 

Head  

Highly 

Manifes te

d 

2.5  

4 .  Takes p leasure  in  assist ing others  

in  their  personal  and  professional  

development.  
3 .80  0.43  

Exact ly 

Like my 

School 

Head  

Highly 

Manifes te

d 

1  

Composite Mean  3.78  0.38  

Exact ly  Like  

my School  

Head 

Highly 

Manifeste

d 

 

Legend:  3 .51 -4.00  Exactly Like  My School  Head/Highly Manifes ted;2 .51 -3.50  Much Like My School 

Head/Moderately Manifes ted;  1 .51 -2.50 So mewhat Like My School Head/Less Manifes ted ;  1 .00 -

1.50 Not  Like my School Head/Not Manifested  
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As shown in  Table  4 ,  teacher  respondents perceived  that  i t  is  exact ly l ike  that  their  school  heads  take 

pleasure  in  assis t ing others  in  their  personal  and  professional  development  wi th the  highest  assessment o f  

3 .80 interpre ted as highly manifes ted.  Likewise,  they a lso perceived that  i t  is  exact ly l ike tha t  the ir  school  

heads  nurture the potent ial  o f teachers ,  and tha t  pr ior i t ize the well -being of  teachers as the top  concern 

for  the school wi th the mean va lues o f 3 .78 respect ively interpre ted as  highly manifes ted.  Though they 

also perce ived that  i t  i s  exact ly l ike tha t  the ir  school heads value a l lo wing ind ividuals to  learn from their  

mis takes,  but  i t  was  given the lowest  assessment o f  3 .77  interpre ted  as highly manifested.  A composi te  

mean value  of  3 .78 shows t hat  school  heads  highly manifested  a  faci l i ta t ive s tyle  o f  leadership as 

perce ived by the teacher  respondents.  

2.4  On Situat ional  

Table 5  presents the assessment o f the teacher  respondents on the leadership style  o f their  

school heads in terms of  si tua tional .  

 

Table  5 .  Teacher Respondents’  Assessment  on the Leadership Styleof  School Heads in Terms of 

Situat ional  

Situat ional Leadership Style  Mean SD 
Qual itat ive 

Descr iption  

Interpreta 

t ion  
Rank 

1. Assumes leadership 

responsib il i t ies,  when necessary,  

regardless o f  t radit iona l  

leadership labe ls  

3 .81  0.42  

Exact ly 

Like my 

School 

Head  

Highly 

Manifes te

d 

1  

2 .  Adapts  e ffect ive ly to  diverse  

si tua tions.  
3 .79  0.45  

Exact ly 

Like my 

School 

Head  

Highly 

Manifes te

d 

3  

3 .  Possesses  the  ab il i ty  to  view 

si tua tions from var ious 

perspect ives.  
3 .80  0.45  

Exact ly 

Like my 

School 

Head  

Highly 

Manifes te

d 

2  

4 .  Enjoys  par t ic ipa ting in role -

playing exercises.  
3 .76  0.44  

Exact ly 

Like my 

School 

Head  

Highly 

Manifes te

d 

4  

Composite Mean  3.79  0.49  

Exact ly  Like  

my School  

Head 

Highly 

Manifeste

d 

 

 

Legend:  3 .51 -4.00  Exactly Like  My School  Head/Highly Manifes ted;2 .51 -3.50  Much Like My School 

Head/Moderately Manifes ted;  1 .51 -2.50 So mewhat Like My School Head/Less Manifes ted ;  1 .00 -

1.50 Not  Like my School Head/Not Manifested  

 

 As sho wn in Table 5 ,  teache r  respondents perce ived that  i t  i s  exac tly l ike tha t  the ir  school heads 

assume leadership responsib il i t ies,  when necessary,  regardless  o f tradi t ional  leadership labe ls  wi th  the 

highest  assessment of 3 .81 interpreted as highly manifested.  S imi lar ly ,  they al so perceived tha t  i t  i s  

exact ly l ike tha t  their  school heads possess the abil i ty to  view s i tua tions from various perspect ives,  and 

that  they adapt  e ffect ively to  d iverse s i tuations wi th the mean values  of  3 .80 and 3.79  respect ively 

interpreted as  highly ma nifested .  Though they a lso perceived  that  i t  i s  exact ly l ike tha t  the ir  school heads 

enjoy par t icipat ing in role -playing exerc ises,  but  i t  was  given the lo west  assessment o f  3 .76 interpre ted 

as  highly manifes ted.  A composite  mean value of 3 .79 shows tha t  s chool heads highly manifested  a  

si tua tional  style  o f  leadership as perce ived by the teacher  respondents.  

2.5  Summary of  the  Teacher Respondents’  Assessment on the Leadership Style of  their School  

Heads  
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Table 6  presents  the  summary of  the assessment  o f  teacher  respondents  on the leadership  

style  o f  the ir  school  heads.  

 

Table 6 .  Summary of  the Teacher Respondents’  Assessment on the Leadership Style of  School Heads  

Leadership Sty le  Indicators  Mean SD 
Qual itat ive 

Descr iption  

Interpreta 

t ion  
Rank 

1. Author i ta t ive  3 .81  0.35  

Exact ly Like 

my School 

Head  

Highly 

Manifes te

d 

1.5  

2 .  Democrat ic  

3 .81  3.78  

Exact ly Like 

my School 

Head  

Highly 

Manifes te

d 

1.5  

3 .  Facil i ta t ive  

3 .78  0.38  

Exact ly Like 

my School 

Head  

Highly 

Manifes te

d 

4  

4 .  Si tuat ional  

3 .79  0.38  

Exact ly Like 

my School 

Head  

Highly 

Manifes te

d 

3  

Over-al l  Mean 3.80 0.35  

Exact ly  Like  

my School  

Head 

Highly 

Manifeste

d 

 

 

Legend:  3 .51 -4.00  Exactly Like  My School  Head/Highly Manifes ted;2 .51 -3.50  Much Like My School 

Head/Moderately Manifes ted;  1 .51 -2.50 So mewhat Like My School Head/Less Manifes ted ;  1 .00 -

1.50 Not  Like my School Head/Not Manifested  

 As sho wn in Table 6 ,  the author i tat ive,  and democrat ic  leadership styl es were the most  

highly manifes ted style  among the school leaders as perceived by the teacher  respondents which ga ined  

the highest  assessment.  Si tuat ional  leadership style  was also perce ived to  be highly manifested which 

ranked third ,  whi le  faci l i ta t ive leadership  s tyle  resulted to  be the leas t  assessed but  s t i l l  h ighly manifested 

accord ing to  the teacher  respondents.  The over -a l l  mean value of 3 .80  revea ls that  the four  leadership  

styles  were highly manifes ted  among the school  heads  as  perceived  by the  teachers.  School  leadership i s  

inextr icably l inked  to  the day -to -day operat ions  of  a  school,  act ing as  a  dr iving forc e behind  educat ional  

progress and success,  or ,  in other  s i tuat ions ,  as a  cause of fa i lure.  Scholars such as Kafka (2021)  and Day 

and Sammons (2022)  support  th is  no tion.  According to  Gurr  et  a l .  (2018)  and Werang and Lena (2020) ,  

effec t ive  leadership tha t  c ontinual ly integrates  school goals and vis ions wi th tangib le  ac t ivi t ies i s  the  

cornerstone  of const ruct ing effect ive schools.  

 Differences in the Assessment of  Teacher Respondents on the Leadership Style o f  their School Heads 

When their  Prof i le  i s  Taken as  Test  Factor  

 

Tables  7 -11 present  the  di ffe rences  in  the assessment o f  teacher  respondents on the  leadership 

style  o f the ir  school heads when the ir  sex,  age,  educat ional  a t tainment,  posi t ion,  and  length of service  are  

taken as  tes t  factors.  

2.6  On Sex 

Table 7  presents  the  di fferences  in  the assessment o f  teacher  respondents  on the  leadership  

style  o f  the ir  school heads when their  sex i s  taken as tes t  factor .  

 

Table 7 .  Differences in the Assessment of  Teacher Respondentson the Leadership Style of  the ir S chool 

Headswhen their Sex i s  Taken as Test  Factor  

Leadership Styles  Sex Mean SD 

Compute

d t -

va lue  

Sig  
Decis ion 

on Ho  

Interpre ta t i

on 

1 .  Author i ta t ive  
Male  3 .87  0.23  

0.93  
0.3

5 
Accepted  

Not 

Signi ficant  Female  3 .80  0.36  
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2.  Democrat ic  
Male  3 .85  0.31  

0.58  
0.5

7 
Accepted  

Not 

Signi ficant  Female  3 .80  0.39  

3 .  Facil i ta t ive  
Male  3 .83  0.27  

0.68  
0.5

0 
Accepted  

Not 

Signi ficant  Female  3 .78  0.39  

4 .  Si tuat ional  
Male  3 .80  0.31  

0.13  
0.9

0 
Accepted  

Not 

Signi ficant  Female  3 .79  0.39  

Over -a l l  
Male  3 .84  0.26  

0.61  
0.5

4 
Accepted  

Not 

Signi ficant  Female  3 .79  0.36  

 

 As sho wn in Table 7 ,  teacher  respondents have obtained a computed t -value of 0 .93 in terms of  

authori ta t ive leadership style  wi th a  signi ficance  va lue of 0 .35.  Since the signi ficance value is  higher  than 

the se t  0 .05 leve l  o f  signi f icance ,  null  hypothesis  i s  accepted which means  tha t  there i s  no  signi f icant  

di fference in the assessment o f teacher  respondents when the ir  sex i s  taken as test  factor .  This goes to  

show tha t  male and female teachers have re la t i vely the same assessment  on the leadership s tyle  of the ir  

school heads in terms of  author i ta t ive style .  

 In terms of  democrat ic  leadership  s tyle ,  teacher  respondents have obtained a co mputed  t -va lue of  

0 .58 wi th a  s igni f icance  va lue of  0 . 57.  Since the s igni f icance value  i s  higher  than the se t  0 .05  leve l  o f 

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment of teacher  respondents when their  sex is  taken as tes t  fac tor .  The result  indicates tha t  male 

and female teachers have relat ively the same assessment on the leadership  s tyle  o f their  school  heads in  

terms of democra tic  styl e .  

 In terms of faci l i ta t ive leadership s tyle ,  teacher  respondents have ob ta ined a computed t -value of 

0 .68 wi th a  s igni f ican ce  va lue of  0 .50.  Since the s igni f icance value  i s  higher  than the se t  0 .05  leve l  o f 

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f teacher  respondents  when the ir  sex is  taken as test  fac to r .  This could mean that  male and 

female teachers have re lat ively the same assessment on the leadership s tyle  o f the ir  school heads in terms  

of faci l i ta t ive style .  

 In terms of si tua tional  leadership  s tyle ,  teacher  respondents have ob tained a computed t -value of  

0 .13 wi th a  s igni f icance  va lue of  0 .90.  Since the s igni f icance value  i s  higher  than the se t  0 .05  leve l  o f 

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f teacher  respondents  when the ir  sex is  taken as test  fac tor .  The result  sho ws tha t  male and 

female teachers have re lat ively the same assessment on the leadership s tyle  o f the ir  school heads in terms  

of s i tua tional  s tyle .  

 General ly,  teacher  respondents have  obta ined  an over -a l l  computed  t -va lue of 0 .61  wi th  a  

signi ficance value of 0 .54.  Since the signi ficance value is  higher  than the se t  0 .05 leve l  o f signi ficance ,  

nul l  hypothesis  is  accep ted which means that  there i s  no s i gni f icant  di fference  in  the assessment  o f  teacher 

respondents when the ir  sex i s  taken as test  factor .  The  resul t  revea ls that  male and  female  teachers  have  

rela t ively the same assessment on the leadership  style  o f  the ir  school heads.  

2.7  On Age  

Table 8  presents  the  di fferences  in  the assessment o f  teacher  respondents  on the  leadership  

style  o f  the ir  school heads when their  age i s  taken as tes t  factor .  

 

Table 8 .  Differences in the Assessment of  Teacher Respondentson the Leadership Style of  the ir School 

Headswhen their Age i s  taken as Test  Factor  

Leadership 

Styles  
Age  Mean SD 

Compute

d F-

va lue  

Sig  
Decis ion 

on Ho  

Interpre ta t io

n 

1 .  Author i ta t ive  

<25 y/o  4 .00  0.00  

0.82  
0.5

1 
Accepted  

Not 

Signi ficant  

26-35 

y/o  
3 .83  0.33  

36-45 

y/o  
3 .82  0.31  
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46-55 

y/o  
3 .79  0.43  

>55 y/o  3 .73  0.35  

2 .  Democrat ic  

<25 y/o  4 .00  0.00  

0.92  
0.4

4 
Accepted  

Not 

Signi ficant  

26-35 

y/o  
3 .82  0.36  

36-45 

y/o  
3 .85  0.34  

46-55 

y/o  
3 .74  0.49  

>55 y/o  3 .77  0.35  

3 .  Facil i ta t ive  

<25 y/o  3 .75  0.43  

0.67  
0.6

2 
Accepted  

Not 

Signi ficant  

26-35 

y/o  
3 .79  0.38  

36-45 

y/o  
3 .82  0.34  

46-55 

y/o  
3 .75  0.45  

>55 y/o  3 .71  0.38  

4 .  Si tuat ional  

<25 y/o  3 .92  0.14  

0.94  
0.4

4 
Accepted  

Not 

Signi ficant  

26-35 

y/o  
3 .77  0.40  

36-45 

y/o  
3 .84  0.30  

46-55 

y/o  
3 .75  0.49  

>55 y/o  3 .73  0.35  

Over -a l l  

<25 y/o  3 .92  0.14  

0.76  
0.5

5 
Accepted  

Not 

Signi ficant  

26-35 

y/o  
3 .80  0.35  

36-45 

y/o  
3 .83  0.30  

46-55 

y/o  
3 .76  0.45  

>55 y/o  3 .74  0.31  

 

 As shown in Table 8 ,  teacher  respondents have obtained a computed F -va lue of 0 .82 in terms of 

authori ta t ive leadership style  wi th a  signi ficance  va lue of 0 .51.  Since the signi ficance value is  higher  than 

the se t  0 .05 leve l  o f  signi f icance ,  null  hypothesis  i s  accepted which means  tha t  there i s  no  signi f icant  

d i fference  in the  assessment o f  teacher  respondents when the ir  age i s  taken as  tes t  factor .  This  goes to 

show that  teacher  respondents have re la t ive ly the same assessment on the leadership s tyle  o f their  school  

heads  in terms of  author i ta t ive style  regardles s of the ir  age .  

 In  terms of democra tic  leadership  style ,  teacher  respondents have ob ta ined a computed F -va lue  of 

0 .92 wi th a  s igni f icance  va lue of  0 .44.  Since the s igni f icance value  i s  higher  than the se t  0 .05  leve l  o f 

signi ficance,  nul l  hypothesis i s  acc ep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f  teacher  respondents when the ir  age  i s  taken as  tes t  fac tor .  The  result  sho ws that  teacher  

respondents have relat ively the  same assessment  on the leadership  style  of  the ir  school  heads  in  terms of  

democra tic  s tyle  regardless o f the ir  age .  

 In terms of  fac i l i ta t ive leadership  s tyle ,  teacher  respondents have obtained a co mputed  F -value  of 

0 .67 wi th a  s igni f icance  va lue of  0 .62.  Since the s igni f icance value  i s  higher  than the se t  0 .0 5  leve l  o f 

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f teacher  respondents when their  age i s  taken as test  fac tor .  This ind ica tes that  teacher  
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respondents have relat ively the  same asses sment  on the leadership  style  of  the ir  school  heads  in  terms of  

faci l i ta t ive s tyle  regardless o f the ir  age .  

 In  te rms of  s i tuat ional  leadership  style ,  teacher  respondents have  obta ined a  computed  F -value of 

0 .94 wi th a  s igni f icance  va lue of  0 .44.  Since the  s igni f icance value  i s  higher  than the se t  0 .05  leve l  o f 

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f teacher  respondents  when the ir  age i s  taken as tes t  fac tor .  This i s  taken to  mean th at  teacher  

respondents have relat ively the  same assessment  on the leadership  style  of  the ir  school  heads  in  terms of  

si tua tional  style  regard less o f the ir  age .  

 General ly,  teacher  respondents have  obta ined  an over -al l  computed  F -va lue of  0 .75 with  a  

signi f icance value of 0 .55.  Since the signi ficance value is  higher  than the se t  0 .05 leve l  o f signi ficance ,  

nul l  hypothesis  is  accep ted which means that  there i s  no s igni f icant  di fference  in  the assessment  o f  teacher 

respondents when the ir  age i s  taken as tes t  f ac tor .  This reveals that  teacher  respondents have rela t ive ly 

the same assessment  on the leadership style  o f the ir  school heads regard less  o f their  age.  

2.8  On Educational  Atta inment  

Table 9  presents  the  di fferences  in  the assessment o f  teacher  respondents  on t he  leadership  

style  o f  the ir  school heads when their  educational  a t tainment is  taken as  test  fac tor .  

 

Table 9 .Dif ferences in the Assessment of  Teacher Respondents  on the Leadership Style of  the ir School  

Heads when their  Educational Attainment i s  taken as Test  Factor  

Leadership 

Styles  

Educat ional  

Attainment  
Mean SD 

Compute

d F-

va lue  

Sig  
Decis io

n on Ho  

Interpre ta t io

n 

1 .  Author i ta t ive  

Bachelor ’s 

degree  
3 .85  0.32  

0.60  0.67  
Accepte

d 

Not 

Signi ficant  

w/  Master ’s  

uni t s  
3 .81  0.31  

Master ’s degree  3 .77  0.47  

w/  Doctoral  

uni t s  
3 .73  0.28  

Doctoral  degree  3 .85  0.22  

2 .  Democrat ic  

Bachelor ’s 

degree  
3 .86  0.34  

1.21  0.31  Accepted  
Not 

Signi ficant  

w/  Master ’s  

uni t s  
3 .81  0.33  

Master ’s degree  3 .71  0.56  

w/  Doctora l  

uni t s  
3 .85  0.17  

Doctoral  degree  3 .90  0.22  

3 .  Facil i ta t ive  

Bachelor ’s 

degree  
3 .84  0.34  

1.19  0.32  Accepted  
Not 

Signi ficant  

w/  Master ’s  

uni t s  
3 .76  0.35  

Master ’s degree  3 .71  0.52  

w/  Doctora l  

uni t s  
3 .85  0.17  

Doctoral  degree  3 .90  0.22  

4 .  Si tuat ional  

Bachelor ’s 

degree  
3 .85  0.34  

0.95  0.44  
Accepte

d 

Not 

Signi ficant  

w/  Master ’s  

uni t s  
3 .78  0.33  

Master ’s degree  3 .71  0.53  

w/  Doctora l  

uni t s  
3 .83  0.17  
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Doctoral  degree  3 .85  0.22  

Over -a l l  

Bachelor ’s 

degree  
3 .85  0.32  

0.97  0.43  Accepted  
Not 

Signi ficant  

w/  Master ’s  

uni t s  
3 .79  0.30  

Master ’s degree  3 .72  0.51  

w/  Doctora l  

uni t s  
3 .81  0.17  

Doctoral  

degree  
3 .88  0.22  

 

 As shown in Table 9 ,  teacher  respondents have obtained a computed F -va lue of 0 .60 in terms of 

authori ta t ive leadership style  wi th a  signi ficance  va lue of 0 .67.  Since the signi ficance value is  higher  than 

the se t  0 .05 leve l  o f  signi f icance ,  null  hypothesis  i s  accepted which means  tha t  there i s  no  signi f icant  

di fference  in  the assessment  o f teacher  respondents when their  edu cat ional  a t tainment  i s  taken as test  

factor .  This  goes to  show that  teacher  respondents  have  re lat ive ly the same assessment on the leadership  

style  o f  the ir  school heads in terms of author i tat ive style  regardless o f  the educational  leve l  they have  

at tained .  

 In  terms of democra tic  leadership  style ,  teacher  respondents have ob ta ined a computed F -va lue  of 

1 .21  wi th a  s igni f icance  va lue of  0 . 31.  Since the s igni f icance value  i s  higher  than the se t  0 .05  leve l  o f 

signi ficance,  nul l  hypothesis i s  accep ted which me ans tha t  there i s  no signi ficant  d i fference in the  

assessment o f teacher  respondents when the ir  educat ional  at ta inment i s  taken as tes t  factor .  This  is  taken 

to  mean that  teacher  respondents have re la t ive ly the same assessment  on the leadership style  of th ei r  

school heads in terms of  democra tic  style  regard less  o f the educat ional  level  they have a t tained.  

 In terms of  fac i l i ta t ive leadership  s tyle ,  teacher  respondents have obtained a co mputed  F -value  of 

1 .19 wi th a  s igni f icance  va lue of  0 .32.  Since the s igni f icance value  i s  higher  than the se t  0 .05  leve l  o f 

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f  teacher  respondents  when the ir  educat ional  a t tainment  i s  taken as  test  fac tor .  This  i nd icates 

that  teacher  respondents  have relat ively the  same assessment  on the leadership style  o f  their  school heads 

in  te rms of faci l i ta t ive s tyle  regard less o f the educat ional  level  they have at ta ined.  

 In  te rms of  s i tuat ional  leadership  style ,  teacher  re spondents have  obta ined a  computed  F -value of 

0 .95 wi th a  s igni f icance  va lue of  0 .44.  Since the s igni f icance value  i s  higher  than the se t  0 .05  leve l  o f 

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f teacher  respondents when their  educat ional  a t ta inment is  taken as test  factor .  The  resul t  

shows that  teacher  respondents have relat ively the same assessment on the leadership s tyle  o f  the i r  school 

heads  in terms of  s i tuat ional  style  regard less  o f the educat ional  leve l  they have a t tained .  

 General ly,  teacher  respondents have  obta ined  an over -al l  computed  F -va lue of  0 .97 with  a  

signi ficance value of 0 .43.  Since the signi ficance value is  higher  than the se t  0 .05 leve l  o f signi ficance ,  

nul l  hypothesi s  is  accep ted which means that  there i s  no s igni f icant  di fference  in  the assessment  o f  teacher 

respondents when their  educat ional  at tainment  i s  taken as  tes t  fac tor .  This  i s  taken to  mean tha t  teacher 

respondents have rela t ively the same assessment  on the leadership style  of their  school heads regard less  

of the educational  leve l  they have a t ta ined.  

2.9  On Posit ion  

Table 10 presents the d i ffe rences in the assessment o f teacher  respondents on the leadership 

style  o f  the ir  school heads when their  posi t ion i s  taken  as tes t  factor .  

 

Table  10 .  Differences  in the  Assessment of  Teacher  Respondents  on the Leadership Style of  their  

School Heads when their Posi t ion i s  taken as Test  Factor  

Leadership 

Styles  
Posit ion  Mean SD 

Compute

d F-

va lue  

Sig  
Decis io

n on Ho  

Interpre ta

t ion  

1 .  Author i ta t ive  
Teacher  I  3 .87  0.29  

1.23  0.30  
Accepte

d Teacher  I I  3 .81  0.33  
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Teacher  I I I  3 .76  0.40  

Not 

Signi fican

t  

Master  Teacher  

I  
3 .84  0.26  

Master  Teacher  

I I  
3 .72  0.36  

2 .  Democrat ic  

Teacher  I  3 .87  0.31  

1.09  0.36  Accepted  
Not 

Signi ficant  

Teacher  I I  3 .74  0.39  

Teacher  I I I  3 .78  0.45  

Master  Teacher  

I  
3 .83  0.34  

Master  Teacher  

I I  
3 .72  0.36  

3 .  Facil i ta t ive  

Teacher  I  3 .85  0.33  

1.22  0.30  Accepted  
Not 

Signi ficant  

Teacher  I I  3 .70  0.39  

Teacher  I I I  3 .77  0.42  

Master  Teacher  

I  
3 .75  0.32  

Master  Teacher  

I I  
3 .69  0.37  

4 .  Si tuat ional  

Teacher  I  3 .85  0.34  

0.83  0.51  
Accepte

d 

Not 

Signi fican

t  

Teacher  I I  3 .75  0.37  

Teacher  I I I  3 .77  0.43  

Master  Teacher  

I  
3 .75  0.32  

Master  Teacher  

I I  
3 .69  0.35  

Over -a l l  

Teacher  I  3 .86  0.30  

1.07  0.38  Accepted  
Not 

Signi ficant  

Teacher  I I  3 .75  0.35  

Teacher  I I I  3 .77  0.40  

Master  Teacher  

I  
3 .79  0.29  

Master  Teacher  

I I  
3 .70  0.34  

 

 As shown in  Table  10,  teacher  respondents have  obta ined  a  computed F -va lue  of 1 .23 in terms of  

authori ta t ive leadership style  wi th a  signi ficance  va lue of 0 .30.  Since the signi ficance value is  higher  than 

the se t  0 .05 leve l  o f  signi f icance ,  null  hypothesis  i s  accepted which means  tha t  there i s  no  signi f icant  

di fference  in  the assessment  o f teacher  respondents when the ir  posi t ion i s  taken as  tes t  fac tor .  This goes 

to  sho w that  teacher  respondents  have relat ive ly the same assessment  on the leadership s tyle  of the ir  

school heads in terms of  author i ta t ive style  regard less  o f the ir  posi t ion.  

 In  terms of democra tic  leadership  style ,  teacher  respondents have ob ta ined a computed F -va lue  of 

1 .09 wi th a  s igni f icance  va lue of  0 .36.  Since the s igni f icance value  i s  higher  than the se t  0 .05  leve l  o f 

signi ficance,  nul l  hypothesi s i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f teacher  respondents  when their  posi t ion i s  taken as test  fac tor .  The result  sho ws tha t  teacher  

respondents have relat ively the  same assessment  on the leadership  style  of  the ir  school  heads  in  terms of  

democra tic  s tyle  regardless o f the ir  posi t ion.  

 In terms of  fac i l i ta t ive leadership  s tyle ,  teacher  respondents have obtained a co mputed  F -value  of 

1 .22 wi th a  s igni f icance  va lue of  0 .30.  Since the s igni f icance value  i s  highe r  than the se t  0 .05  leve l  o f 

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f teacher  respondents when their  posi t ion is  taken as tes t  factor .  This indicates that  teacher  

respondents have re lat ively the  same assessment  on the leadership  style  of  the ir  school  heads  in  terms of  

faci l i ta t ive s tyle  regardless o f the ir  posi t ion.  
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 In  te rms of  s i tuat ional  leadership  style ,  teacher  respondents have  obta ined a  computed  F -value of 

0 .83 wi th a  s igni f ica nce  va lue of  0 .51.  Since the s igni f icance value  i s  higher  than the se t  0 .05  leve l  o f 

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f  teacher  respondents  when thei r  posi t ion i s  taken as  tes t  fac tor .  This could mean tha t  teacher  

respondents have relat ively the  same assessment  on the leadership  style  of  the ir  school  heads  in  terms of  

si tua tional  style  regard less o f the ir  posi t ion.  

 General ly,  teacher  respondents have  obta ined  an over -al l  computed  F-va lue of  1 .07 with  a  

signi ficance value of 0 .38.  Since the signi ficance value is  higher  than the se t  0 .05 leve l  o f signi ficance ,  

nul l  hypothesis  is  accep ted which means that  there i s  no s igni f icant  di fference  in  the assessment  o f  teacher 

respondents when their  posi t ion i s  taken as  test  fac tor .  The  resul t  revea ls  that  teacher  respondents  have 

rela t ively the same assessment on the leadership  style  o f  the ir  school heads regard less  o f their  posi t ion.  

2.10  On Length of  Serv ice  

Table 11 presents the d i ffe rences in the assessment o f teacher  respondents on the leadership 

style  o f  the ir  school heads when their  length of service i s  taken as tes t  factor .  

 

Table  11 .  Differences  in the  Assessment of  Teacher  Respondents  on the Leadership Style of  their  

School Heads when their Length of  Serv ice i s  Taken as Test  Factor  

Leadership 

Styles  

Length of  

 Service  
Mean SD 

Compute

d F-

va lue  

Sig  
Decis io

n on Ho  

Interpre ta

t ion  

1 .  Author i ta t ive  

<5 years  3 .89  0.23  

2.37  0.08  
Accepte

d 

Not 

Signi fican

t  

5-10 years  3 .77  0.39  

11-15 years  3 .83  0.27  

16-20 years  3 .89  0.24  

>20 years  3 .71  0.46  

2 .  Democrat ic  

<5 years  3 .93  0.22  

2.33  0.06  Accepted  
Not 

Signi ficant  

5-10 years  3 .75  0.46  

11-15 years  3 .84  0.34  

16-20 years  3 .88  0.25  

>20 years  3 .71  0.48  

3 .  Facil i ta t ive  

<5 years  3 .88  0.26  

2.33  0.06  Accepted  
Not 

Signi ficant  

5-10 years  3 .71  0.46  

11-15 years  3 .84  0.31  

16-20 years  3 .84  0.25  

>20 years  3 .69  0.47  

4 .  Si tuat ional  

<5 years  3 .87  0.28  

1.50  0.20  
Accepte

d 

Not 

Signi fican

t  

5-10 years  3 .75  0.43  

11-15 years  3 .84  0.31  

16-20 years  3 .84  0.25  

>20 years  3 .71  0.49  

Over -a l l  

<5 years  3 .89  0.22  

2.28  0.06  Accepted  
Not 

Signi ficant  

5-10 years  3 .75  0.42  

11-15 years  3 .84  0.29  

16-20 years  3 .86  0.22  

>20 years  3 .70  0.45  

  

As shown in  Table  11,  teacher  respondents have  obta ined  a  computed F -va lue  of 2 .37 in terms of  

authori ta t ive leadership style  wi th a  signi ficance  va lue of 0 .08.  Since the signi ficance value is  higher  than 

the se t  0 .05 leve l  o f  signi f icance ,  null  hypothesis  i s  accepted which means  tha t  there i s  no  signi f icant  

di fference  in  the assessment  o f teacher  respondents when the ir  length of  service  i s  taken as  tes t  factor .  

This goes to  sho w tha t  teacher  respondents have  rela t ive ly the same  assessment on the leadership  style  o f 

their  school heads in  terms of author i tat ive style  regardless  o f their  length of service.  

http://www.ijsshr.in/


Elementary School Head’s Leadership Styles Influencing Teachers’  Job Satisfaction in Selected 
Public  Schools in Paranaque  

IJSSHR, Volume 07 Issue 07 July 2024                    www.ijsshr.in                                                                   Page 4781 

 In  terms of democra tic  leadership  style ,  teacher  respondents have ob ta ined a computed F -va lue  of 

2 .33 wi th a  s igni f icance  va lu e of  0 .05.  Since the s igni f icance value  i s  higher  than the se t  0 .05  leve l  o f 

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f  teacher  respondents  when their  length of service is  taken as tes t  fac tor .  The resul t  indica tes 

that  teacher  respondents  have relat ively the  same assessment  on the leadership style  o f  their  school heads 

in  te rms of democra tic  s tyle  regard less o f their  length of service.  

 In terms of  fac i l i ta t ive leadership  s tyle ,  teache r  respondents have obtained a co mputed  F -value  of 

2 .33 wi th a  s igni f icance  va lue of  0 .06.  Since the s igni f icance value  i s  higher  than the se t  0 .05  leve l  o f 

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f teacher  respondents when the ir  length of service i s  taken as test  fac tor .  This could  mean 

that  teacher  respondents  have relat ively the  same assessment  on the leadership style  o f  their  school heads 

in  te rms of faci l i ta t ive s tyle  regard less o f  their  length of service.  

 In  te rms of  s i tuat ional  leadership  style ,  teacher  respondents have  obta ined a  computed  F -value of 

1 .50 wi th a  s igni f icance  va lue of  0 .20.  Since the s igni f icance value  i s  higher  than the se t  0 .05  leve l  o f 

signi ficance,  nul l  hypoth esis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f teacher  respondents when thei r  length of  service i s  taken as test  factor .  The result  shows  

that  teacher  respondents  have relat ively the  same assessment  on the leaders hip style  o f  their  school heads 

in  te rms of si tuat ional  style  regardless o f  the ir  length of service.  

 General ly,  teacher  respondents have  obta ined  an overa l l  computed F -va lue of 2 .28 wi th  a  

signi ficance value of 0 .06.  Since the signi ficance value is  higher  than the se t  0 .05 leve l  o f signi ficance ,  

nul l  hypothesis  is  accep ted which means that  there i s  no s igni f icant  di fference  in  the assessment  o f  teacher 

respondents when the ir  length of  service  i s  taken as test  fac tor .  The result  revea ls that  teacher  respond ents  

have relat ively the same assessment on the leadership style  o f their  school  heads regardless o f thei r  length 

of service.  

III.  Teacher Respondents’  Level  of  Job Sat i sfact ion  

 

Tables 12 -16 present  the  assessment o f  the  teacher  respondents  o f thei r  level  o f  job sat is fac t ion in  

terms of securi ty,  work environment,  job responsib il i t ies,  and  communi ty l inkages.  

3.1  On Security  

Table 12 presents the assessment of the teacher  respondents on the ir  level  o f job sat is fac t ion 

in  te rms of secur i ty.  

 

Table  12.  Teacher Respondents’  Assessment  on their  Level  of  Job Satisfact ion in  Terms of  Security  

Security  

On my present  job,  this is  how I feel  about….  
Mean SD Interpretation  Rank 

1. The amount o f pay I  receive for  my work.  3 .25  0.71  Sat i s fied  8  

2 .  Opportunit ies for  reclass i ficat ion or  

promotion.  
3 .38  0.69  Sat i s fied  5  

3 .  The quali ty o f  the benefi ts  I  rece ive  compared 

to  what o ther  organizat ions o ffer .  
3 .36  0.73  Sat i s fied  6  

4 .  When my effor ts  are no t  adequate ly rewarded.  3 .13  0.76  Sat i s fied  10 

5 .  How my job contr ibutes to  a  secure future.  3 .45  0.69  Sat i s fied  2 .5  

6 .  Receiving full  cred it  for  the work I  per form.  3 .39  0.66  Sat i s fied  4  

7 .  The ab il i ty to  take pr ide  in a  job wel l  done.  
3 .55  0.56  

Very 

Sat i s fied  
1  

8 .  How my pay compares  wi th simi lar  jobs in 

other  co mpanies .  
3 .21  0.69  Sat i s fied  9  

9 .  How my pay compares wi th  my col leagues  in  

the school.  
3 .31  0.68  Sat i s fied  7  

10.  Opportunit ies for  career  advancement .  3 .45  0.62  Sat i s fied  2 .5  

Composite Mean  3.35 0.56  Satisf ied   

Legend:  3 .51 -4.00 Very Sati s fied ;2.51 -3.50 Sat i s fied ;  1 .51 -2.50 Sl ightly Sat is f ied ;  1 .00 -1.50 Not  

Sat i s fied  
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 As shown in Table 12,  teacher  respondents fee l  that  they are very sa t i s f ied on the ab il i ty to  take 

pr ide in a  job well  done wi th the highest  assessment o f 3 .55.  On the other  hand,  they are sa t i s fied on how 

their  job contr ibute  to  a  secure  future,  on oppor tunit ies  for  career  advancement,  on receiving ful l  cred it  

for  the work they per form, on opportunit ies for  reclassi f icat ion or  promotion,  on the qual i ty o f the benefi t s  

they receive compared to  what o ther  organiza t ions o ffer ,  on how the ir  pay co mpares wi th the ir  co lleagues 

in  the school,  on the  amount o f  pay they rece ive fo r  their  work,  and on how the ir  pay compares wi th 

simi lar  jobs in o ther  companies wi th the mean va lues o f 3 .45,  3 .45,  3 .39,  3 .38,  3 .36,  3 .31,  3 .2 5 ,  and 3.21  

respect ive ly.  Though they are a lso sat i s fied when the ir  e ffor ts  are no t  adequately rewarded,  but  i t  was 

given the lo west  assessment o f 3 .13.  

A composite  mean va lue  of 3 .35 indicates tha t  teacher  respondents are sa t i s fied wi th the ir  present  

job.  Accord ing to  Hall inger  (2018) ,  Mil ler  (2018) ,  and  Phuc et  a l .  (2020) ,  school  head leadership  styles 

can vary and are impacted by local  cul tura l  norms and  the  unique  environment o f the school se t t ing.  

In  essence ,  leadership s tyles  and methods  can d i ffer  gr ea tly depending on aspec ts such as leader 

personali t ies,  socioeconomic context ,  and school cul ture.  As a  resul t ,  research by Busher  (2018) ,  Hoy and 

Miskel  (2020) ,  Chen et  al .  (2023) ,  and Solomon and Steyn (2023)  show,  leadership  styles are molded and  

al tered to  fi t  cultural  and geographica l  var iances.  

3.2  On Work Environment  

Table 13 presents the assessment of the teacher  respondents on the ir  level  o f job sat is fac t ion 

in  te rms of work environment.  

 

Table  13 .  Teacher  Respondents’  Assessment  on their  Level  of  Job  Satisfact ion in  Terms of  Work 

Environment  

Work Environment  

On my present  job,  this is  how I feel  about….  
Mean SD Interpretation  Rank 

1. School policies and pract ices regarding 

employees .  
3 .67  0.52  

Very 

Sat i s fied  
2 .5  

2 .  The qual i ty o f communica tion and 

unders tanding between mysel f and my 

immediate supervisor .  

3 .65  0.50  
Very 

Sat i s fied  
7  

3 .  The level  o f coopera tion and teamwork 

among my co lleagues.  
3 .67  0.49  

Very 

Sat i s fied  
2 .5  

4 .  Working condi t ions,  inc luding heat ing,  

l ight ing,  and venti lat ion.  
3 .65  0.54  

Very 

Sat i s fied  
7  

5 .  How easi ly I  can build  fr iendships wi th my 

co-workers.  
3 .71  0.47  

Very 

Sat i s fied  
1  

6 .  The effect iveness o f my immedia te 

supervisor 's  t raining of subordinates.  
3 .66  0.49  

Very 

Sat i s fied  
4 .5  

7 .  The sense  of  achievement  I  der ive  from my 

job.  
3 .61  0.51  

Very 

Sat i s fied  
9  

8 .  How my immedia te supervisor  addresses 

employee compla ints.  
3 .59  0.52  

Very 

Sat i s fied  
10 

9 .  The overal l  p leasantness o f the working 

environment.  
3 .65  0.49  

Very 

Sat i s fied  
7  

10.  The leve l  o f  suppor t  and ass istance provided 

by my immedia te supervisor  when faced wi th 

chal lenging problems.  

3 .66  0.48  
Very 

Sat i s fied  
4 .5  

Composite Mean  3.65 0.40  
Very 

Satisf ied  
 

Legend:  3 .51 -4.00 Very Sati s fied;2.51 -3.50 Sat i s fied;  1 .51 -2.50 Sl ightly Sat is f ied ;  1 .00 -1.50 Not  

Sat i s fied  

 

 As sho wn in Table 13,  teacher  respondents fee l  that  they are very sat is f ied on how easi ly they can 

bui ld  fr iendships wi th the ir  co -workers wi th the highest  assessment o f  3 .71.  Simi lar ly,  they are very 
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sa t i s fied wi th the school pol icies and pract ices  regard ing employees,  on the leve l  o f coopera tion and  

teamwork among their  colleagues,  on the  e ffectiveness  o f their  immedia te supervisors’  t raining of  

subordinates,  on the level  o f suppor t  and assis tance provided by the ir  immedia te supervisor  when faced 

wi th  chal lenging prob lems,  on the  quali ty o f  communica tion and  unders tanding be tween themselves and 

their  immedia te supervisor ,  on working condi t ions,  includ ing heat ing,  l ighting and vent i la t ion,  the over -

al l  p leasantness o f the working environment ,  and  on the sen se of achievement they der ived from the ir  job 

wi th  the  mean values o f  3 .67,  3 .67,  3 .66,  3 .66,  3 .65,  3 .65,  3 .65,  and 3.61 respect ive ly.  Though they are 

also sat is f ied wi th how the immedia te  supervisor  addresses employee complaints,  i t  was given the lowest  

assessment o f  3 .59 .  A composi te  mean va lue  of  3 .65 indicates  that  teachers  are  very sat i s fied wi th  their  

present  job based on the ir  own assessment.  School head  leadership i s  cr i t ica l  in schools because i t  entai l s  

the school head 's  capac ity to  persuade,  d irec t ,  coordinate,  and  organize school sta ff to  col laborate in order  

to  achieve educational  and ins truc tional  goa ls.  The leadership o f heads has a  su bstant ia l  inf luence on the  

quali ty o f education in schools s ince they are accountab le for  increas ing the per formance of teachers and  

other  subordinates  (Ulfa  & Waluyo,  2022; Kalsum, 2022; Verawati ,  2022) .  

3.3  On Job Responsibi l it ies  

Table 14 presents the assessment of the teacher  respondents on the ir  level  o f job sat is fac t ion 

in  te rms of job responsibil i t ies.  

 

Table 14 .  Teacher Respondents’  Assessment on their Level  of  Job Satisfact ion in Terms  of  Job 

Responsibi l it ies  

Job Responsibi l it ies  

On my present  job ,  this is  how I feel  about….  
Mean SD Interpretation  Rank 

1. Opportunit ies to  network wi th inf luential  

ind ividuals.  
3 .47  0.56  Sat i s fied  10 

2 .  The ab il i ty to  engage  in  act ivi t ies that  al ign 

wi th  my moral  values.  
3 .67  0.48  

Very 

Sat i s fied  
3  

3 .  Opportunit ies to  per form work tha t  i s  a  great  

match for  my ski l l s  and abil i t ies.  
3 .61  0.51  

Very 

Sat i s fied  
7 .5  

4 .  The opportunity to  guide and instruct  fel low 

colleagues on tasks.  
3 .61  0.50  

Very 

Sat i s fied  
7 .5  

5 .  The chance  to  explore new and innovat ive 

approaches wi thin my ro le.  
3 .62  0.51  

Very 

Sat i s fied  
5 .5  

6 .  Opportunit ies to  ut i l ize  and apply my skil l s  

effec t ive ly.  
3 .63  0.49  

Very 

Sat i s fied  
4  

7 .  The oppor tuni ty to  innovate  and devise 

improved methods for  complet ing tasks .  
3 .62  0.51  

Very 

Sat i s fied  
5 .5  

8 .  The opportunity to  conduct  my work wi thout 

negat ively a ffect ing my co -workers.  
3 .68  0.49  

Very 

Sat i s fied  
1 .5  

9 .  The freedom to exercise my o wn judgment 

and  dec is ion-making.  
3 .60  0.52  

Very 

Sat i s fied  
9  

10.  The chance to  ful fi l l  my job  responsib il i t ies 

wi thout feel ing l ike  I  am dece iving anyone.  
3 .68  0.49  

Very 

Sat i s fied  
1 .5  

Composite Mean  3.62 0.42  
Very 

Satisf ied  
 

Legend:  3 .51 -4.00 Very Sati s fied;2.51 -3.50 Sat i s fied;  1 .51 -2.50 Sl ightly Sat is f ied ;  1 .00 -1.50 Not  

Sat i s fied  

  

As shown in Table 14,  teacher  respondents fee l  tha t  they are very sa t i s fied on the oppor tuni ty to  conduct  

their  work wi thout  negatively a ffecting their  co -workers ,  and on the  chance to  ful f i l l  the ir  job 

responsib il i t ies wi thout  fee l ing l ike they are  deceiving anyone  wi th  the highest  assessment  o f 3 .68 

respect ive ly .  Likewise,  they also fee l  that  they are very sat is f ied on the abil i ty to  engage in ac t ivi t ies that  

al ign wi th  the ir  moral  va lues,  on the oppor tunit ies to  ut i l ize  and apply the ir  ski l l s  e ffect ively,  on the 

chance to  explore new and innovat ive approaches wi thin th e ir  role ,  on the opportuni ty to  innovate and  
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devise improved  methods for  complet ing tasks ,  on the opportuni t ies to  perform work tha t  is  a  great  match 

for  the ir  ski l l s  and  abi l i t ies,  on the  opportunity to  guide  and ins truc t  fe l low colleagues on tasks,  and o n 

the freedo m to exerc ise the ir  own judgment and decision-making wi th the mean values o f 3 .67,  3 .63,  3 .62,  

3 .62,  3 .61,  3 .61 ,  and 3.60 respec tive ly.  On the other  hand ,  they are jus t  sa t i s f ied on the opportuni t ies to  

ne twork wi th  inf luentia l  individuals  wi th  the lowest  assessment  o f 3 .47.  A composi te  mean value of 3 .62  

shows tha t  teacher  respondents are  very sa t i s f ied  wi th their  present  job in terms of job responsib il i t ies.    

3.4  On Community Attachments/Linkages  

Table 15 presents the assessment of the teacher  re spondents on the ir  level  o f job sat is fac t ion 

in  te rms of communi ty a t tachments / l inkages.  

 

Table 15 .  Teacher Respondents’  Assessment on their Level  of  Job Sat isfact ion in Terms of  Community 

Attachments/Linkages  

Community Attachments/Linkages  

On my present  job,  this is  how I feel  about….  
Mean SD Interpretation  Rank 

1. The opportunity to  hold a  meaningful  

posi t ion wi thin the  communi ty.  
3 .53  0.53  

Very 

Sat i s fied  
10 

2 .  The ab il i ty to  provide valuab le assis tance to  

others.  
3 .63  0.49  

Very 

Sat i s fied  
4 .5  

3 .  The oppor tuni ty  to  p romote s takeholder  

par t icipat ion in al l  school -related ac tivi t ies.  
3 .60  0.51  

Very 

Sat i s fied  
6  

4 .  The chance  to  establ i sh a  s igni f icant  p resence 

wi thin the co mmuni ty.  
3 .54  0.54  

Very 

Sat i s fied  
8 .5  

5 .  The oppor tuni ty to  engage in co mmuni ty 

out reach programs such as c leaning 

ini t ia t ives ,  coastal  c lean -ups,  and tree 

plant ing.  

3 .54  0.54  
Very 

Sat i s fied  
8 .5  

6 .  The chance  to  address and  assist  wi th 

communi ty members '  concerns.  
3 .56  0.53  

Very 

Sat i s fied  
7  

7 .  The school 's  connect ions and  par tnerships 

wi th  the  local  communi ty.  
3 .63  0.50  

Very 

Sat i s fied  
4 .5  

8 .  How effect ive ly my immedia te  supervisor  

handles  concerns  ra ised by parents  in  the 

communi ty.  

3 .64  0.50  
Very 

Sat i s fied  
3  

9 .  The overal l  fr iendl iness and  posit ive 

atmosphere  o f the school communi ty to wards 

external  stakeholders.  

3 .66  0.48  
Very 

Sat i s fied  
1 .5  

10.  The soc ia l  s tanding wi thin the communi ty 

assoc iated with  the  job.  
3 .66  0.48  

Very 

Sat i s fied  
1 .5  

Composite Mean  3.60 0.43  
Very 

Satisf ied  
 

Legend:  3 .51 -4.00 Very Sati s fied;2.51 -3.50 Sat i s fied;  1 .51 -2.50 Sl ightly Sat is f ied ;  1 .00 -1.50 Not  

Sat i s fied  

 

As sho wn in Table 15,  teacher  respondents feel  tha t  they are very sa t i s fied on the overa l l  

fr iendl iness and  posit ive atmosphere o f  the  school communi ty to wards external  s takeholders,  and on the 

soc ial  s tand ing wi thin the co mmuni ty assoc iated wi th the job w i th the  highest  assessment of 3 .66  

respect ive ly.  Likewise,  they a lso feel  tha t  they are very sa t i s fied on how effect ive ly their  immedia te  

supervisor  handles concerns ra ised by parents  in the communi ty,  on the ab il i ty to  provide  va luab le 

assis tance to  o ther s,  on the school’s connections and par tnerships wi th the loca l  communi ty,  on the  

opportuni ty to  promote stakeholder  par t icipat ion in a l l  school -related activi t ies,  on the chance to  address 

and ass ist  wi th community members’ concerns,  on the chance to  es tab l i sh a  s igni f icant  presence wi thin 

the communi ty,  and  on the  oppor tuni ty to  engage in communi ty outreach programs such as  cleaning 

ini t ia t ives ,  coas tal  c lean -ups,  and tree p lant ing wi th  the  mean values  o f 3 .64,  3 .63,  3 .63,  3 .60,  3 .56,  3 .54,  
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and 3 .54 respec t ively.  Though they also feel  tha t  they are very sa t i s f ied on the oppor tuni ty to  hold a 

meaningful  posit ion wi thin the co mmuni ty,  but  i t  was given the  lo west  assessment o f 3 .53.  A composi te  

mean va lue of  3 .60 indicates that  teacher  respondents are very sat is f ied  wi th  their  p resent  job in  terms of 

communi ty a t tachments / l inkages .      

3.5  Summary of  the Teacher Respondents’  Assessment of  the ir Level  of  Job Satisfact ion  

Table 16 presents  the summary of  the assessment o f  teacher  respondents on the ir  level  o f job  

sa t i s fact ion.  

 

Table  16 .  Summary of  the Teacher Respondents’  Assessment on their  Level  of  Job Sat isfact ion  

Job Satisfact ion Indicators  Mean SD Interpretation  Rank 

1. Secur i ty  3 .35  0.56  Sat i s fied  4  

2 .  Work Environment  
3 .65  0.40  

Very 

Sat i s fied  
1  

3 .  Job Responsib il i t ies  
3 .62  0.42  

Very 

Sat i s fied  
2  

4 .  Communi ty Linkages  
3 .60  0.43  

Very 

Sat i s fied  
3  

Over-al l  Mean 3.56 0.40  Very Sat is f ied   

Legend:  3 .51 -4.00 Very Sati s fied;2.51 -3.50 Sat i s fied;  1 .51 -2.50 Sl ightly Sat is f ied ;  1 .00 -1.50 Not  

Sat i s fied  

 

As sho wn in Table 16 ,  the result  sho ws tha t  teacher  respondents a re very sa t i s fied wi th the  work 

environment which ga ined the highest  assessment and ranked fi rs t .  Teachers are a lso very sa t i s fied on 

their  job responsibi l i t ies which gained the second highes t  assessment ,  whi le  co mmuni ty l inkages ranked 

third  indicat ing tha t  they are very sa t i s fied.  On the other  hand,  the resul t  sho ws tha t  teacher  respondents 

are sat i s fied on their  job in terms of securi ty  which ga ined the lo west  assessment fro m the teachers.  

General ly,  i t  can be sa id  tha t  teacher  respondents  are  very sat is f ied  with the ir  job based  on the ir  o wn 

assessment as  indica ted  in the over -a l l  mean value  of 3 .56.  Huyman's  2020 research produced no tab le 

f indings.  I t  found tha t  int r insic  var iab les  such as  secur i ty,  ac t ivi ty,  socia l  service ,  var ie ty,  and abi l i ty 

ut i l izat ion were the most  impor tant  cont r ibutors  to  work sa t i s fact ion among rural  school teachers.  Ext r insic  

elements l ike recogni t ion,  business po lic ies,  prospec ts for  growth,  connections wi th cowork ers ,  and salary,  

on the o ther  hand,  had a  greater  e ffec t  on discontent  wi thin the  same context .   

IV.  Differences  in the Assessment  of  Teacher Respondents on their  Level  of  Job Sat isfact ion When 

they are Grouped According to  Prof i le  

Tables  16 -20 present  the  di fferences  in  the assessment o f  teacher  respondents on their  level  o f job 

sa t i s fact ion when they are grouped according to  sex,  age,  educat ional  at tainment,  posi t ion,  and length of 

service.  

4.1  On Sex 

Table 17  presents  the d i ffe rences  in  the assessment o f  teacher  respondents  on the ir  leve l  o f 

job sat is fac t ion when they are grouped accord ing to  sex.  

 

Table 17.  Differences in the Assessment of  Teacher Respondents on the ir Level  of  Job Satisfact ion 

when they  grouped According to  Sex  

Job Sat i s fac t ion 

Ind ica tors  
Sex Mean SD 

Compute

d t -

va lue  

Sig  
Decis io

n on Ho  

Interpre ta

t ion  

1 .  Secur i ty  

Male  3 .42  0.52  

0.68  0.50  
Accepte

d 

Not 

Signi fican

t  
Female  3 .34  0.56  

2 .  Work 

Environment  

Male  3 .72  0.35  
0.85  0.40  Accepted  

Not 

Signi ficant  Female  3 .64  0.41  
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3.  Job 

Responsib il i t ies  

Male  3 .66  0.40  
0.52  0.60  Accepted  

Not 

Signi ficant  Female  3 .61  0.42  

4 .  Communi ty 

Linkages  

Male  3 .58  0.42  

-0 .22  0.82  
Accepte

d 

Not 

Signi fican

t  
Female  3 .60  0.43  

Over -a l l  
Male  3 .60  0.37  

0.52  0.60  Accepted  
Not 

Signi ficant  Female  3 .55  0.41  

 

As sho wn in Table 17 ,  teacher  respondents have  obtained a computed t -va lue of 0 .68 in terms of 

securi ty wi th signi ficance value of 0 .50.  Since the s igni f icance va lue is  higher  than the set  0 .05 leve l  o f  

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment of respondents when they are grouped accord ing to  sex.  This shows that  male and female 

teachers have  re lat ive ly the same assessment  on their  job sa t i s fact ion in  terms of securi ty.  

In terms of work environment,  teacher  respondents have obtained a computed t -value of 0 .85 wi th  

signi ficance value of 0 .40.  Since the signi ficance value is  higher  than the se t  0 .05 leve l  o f signi ficance ,  

nul l  hypothes is is  accepted which means that  there i s  no signi ficant  di fference in the assessment o f 

respondents when they are grouped accord ing to  sex.  The result  indica tes that  male and female  teachers 

have re la t ive ly the same  assessment on the ir  job sa t i s fact ion in  terms of work environment.  

In terms of  job responsibil i t ies,  teacher  respondents have obtained  a computed t -va lue of  0 .52 wi th  

signi ficance value of 0 .60.  Since the signi ficance value is  higher  than the se t  0 .05 leve l  o f signi ficance ,  

nul l  hypothesis is  accepted which means that  there i s  no signi ficant  di fference in the assessment o f 

respondents when they are grouped accord ing to  sex.  This goes  to  show that  male and female  teachers 

have re la t ively the  same assessment on the ir  job sat i s fac t ion  in  terms of job responsib il i t ies.  

 In terms of communi ty l inkages ,  teacher  respondents have  obta ined a computed t -va lue of -0 .22 

wi th  signi ficance value  of 0 . 82 .  Since  the  signi f icance  va lue  i s  higher  than the  set  0 .05  leve l  o f  

signi ficance,  nul l  hypothesis i s  accep te d which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f respondents when they are grouped accord ing to  sex.  This i s  taken to  mean that  male and 

female teachers have re lat ive ly the  same assessment on their  job sa t i s fact ion in terms of communi ty 

l inkages .  

General ly,  teacher  respondents have obtained a computed t -va lue of 0 .52 with signi ficance value 

of 0 .60.  Since the signi f icance value i s  higher  than the set  0 .05 level  o f  signi f icance ,  null  hypothesis i s  

accep ted  which means tha t  there  i s  no signi ficant  di fference in the  assessment o f respondents  when they 

are grouped according to  sex.  The result  revea ls that  male and female teachers  have  relat ive ly the same 

assessment on their  job sa t i s fact ion.  

4.2  On Age  

Table 18  presents  the d i ffe rences  in  the assessment o f  teacher  respondents  on the ir  leve l  o f 

job sat is fac t ion when they are grouped accord ing to  age .  

 

Table 18.  Differences in the Assessment of  Teacher Respondents  on the ir Level  of  Job Satisfact ion 

when they  are  Grouped According to Age  

Job Sati s fact ion 

Ind ica tors  
Age  Mean SD 

Compute

d F-

va lue  

Sig  
Decis io

n on Ho  

Interpre ta

t ion  

1 .  Secur i ty  

<25 y/o  3 .23  0.75  

0.77  0.55  
Accepte

d 

Not 

Signi fican

t  

26-35 y/o  3 .33  0.60  

36-45 y/o  3 .42  0.52  

46-55 y/o  3 .26  0.60  

>55 y/o  3 .31  0.52  

2 .  Work 

Environment  

<25 y/o  3 .83  0.15  

1.09  0.36  Accepted  
Not 

Signi ficant  

26-35 y/o  3 .63  0.40  

36-45 y/o  3 .70  0.38  

46-55 y/o  3 .57  0.45  

>55 y/o  3 .66  0.37  
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3.  Job 

Responsib il i t

ies  

<25 y/o  3 .87  0.15  

1.32  0.26  Accepted  
Not 

Signi ficant  

26-35 y/o  3 .60  0.42  

36-45 y/o  3 .67  0.41  

46-55 y/o  3 .53  0.48  

>55 y/o  3 .62  0.36  

4 .  Communi ty 

Attachments  

<25 y/o  3 .77  0.40  

1.87  0.12  
Accepte

d 

Not 

Signi fican

t  

26-35 y/o  3 .65  0.43  

36-45 y/o  3 .65  0.40  

46-55 y/o  3 .49  0.48  

>55 y/o  3 .50  0.41  

Over -a l l  

<25 y/o  3 .68  0.28  

1.25  0.29  Accepted  
Not 

Signi ficant  

26-35 y/o  3 .56  0.41  

36-45 y/o  3 .61  0.38  

46-55 y/o  3 .46  0.45  

>55 y/o  3 .53  0.36  

 

 As shown in  Table  18,  teacher  respondents have  obta ined  a  computed F -va lue  of 0 .77 in terms of  

securi ty wi th signi ficance value of 0 .55.  Since the s igni f icance va lue is  higher  than the set  0 .05 leve l  o f  

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in th e  

assessment o f respondents when they are grouped accord ing to  age.  This  shows tha t  teacher  respondents 

have re la t ive ly the same  assessment on the ir  job sa t i s fact ion in  terms of securi ty regard less o f their  age.  

 In terms of work environment,  teacher  respo ndents  have  obta ined  a computed F -va lue of  1 .09 wi th  

signi ficance value of 0 .36.  Since the signi ficance value is  higher  than the se t  0 .05 leve l  o f signi ficance ,  

nul l  hypothesis is  accepted which means that  there i s  no signi ficant  di fference in the assessme nt o f 

respondents when they are grouped accord ing to  age.  The  result  ind ica tes that  teacher  respondents have 

rela t ively the  same assessment on their  job sa t i s fact ion in terms of  work envi ronment regardless  o f the ir  

age.  

 In terms of job responsibil i t ies,  t eacher  respondents have ob tained a  computed F -va lue  of 1 .32 

wi th  signi ficance value  of 0 .26 .  Since  the  signi f icance  va lue  i s  higher  than the  set  0 .05  leve l  o f  

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f respondents when they are  grouped  according to  age.  The result  sho ws that  teacher  

respondents have  re lat ively the  same assessment  on the ir  job sa t i s fact ion in  terms of  job responsib il i t ies 

regardless o f  the ir  age.  

 In terms of communi ty a t tachments ,  teacher  respondents have ob tained a computed F -va lue of 1 .87 

wi th  signi ficance value  of 0 .12 .  Since  the  signi f icance  va lue  i s  higher  than the  set  0 .05  leve l  o f  

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f  respondents  when they are  grouped according to  age.  This  i s  taken to  mean that  teacher  

respondents have re la t ive ly the same assessment on the ir  job sat is fact ion in  terms of communi ty  

at tachments regardless o f the ir  age .  

 General ly,  teacher  respondents have ob tained an over -a l l  computed F -value  of 1 .25  wi th 

signi ficance value of 0 .29.  Since the signi ficance value is  higher  than the se t  0 .05 leve l  o f signi ficance ,  

nul l  hypothesis is  accepted which means that  there i s  no signi fic ant  di fference in the assessment o f 

respondents when they are grouped accord ing to  age.  The resul t  reveals that  teacher  respondents have 

rela t ively the same assessment on their  job sa t i s fact ion regardless o f the ir  age .  

4.3  On Educational  Atta inment  

Table 19  presents  the d i ffe rences  in  the assessment o f  teacher  respondents  on the ir  leve l  o f 

job sat is fac t ion when they are grouped accord ing to  educat ional  a t ta inment.  
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Table 19.  Differences in the Assessment of  Teacher Respondents on the ir Level  of  Job Satisfact ion 

when they  are  Grouped According to Educational Atta inment  

Job Sat is fac t ion 

Ind ica tors  

Educat ional  

Attainment  
Mean SD 

Compute

d F-

va lue  

Sig  
Decis io

n on Ho  

Interpre ta

t ion  

1 .  Secur i ty  

Bachelor ’s 

degree  
3 .41  0.56  

0.88  0.48  
Accepte

d 

Not 

Signi fican

t  

w/  Master ’s  

uni t s  
3 .30  0.56  

Master ’s degree  3 .30  0.58  

w/  Doctora l  

uni t s  
3 .50  0.38  

Doctoral  degree  3 .58  0.49  

2 .  Work 

Environment  

Bachelor ’s 

degree  
3 .69  0.38  

0.56  0.69  Accepted  
Not 

Signi ficant  

w/  Master ’s unit s  3 .66  0.38  

Master ’s degree  3 .59  0.47  

w/  Doctora l  unit s  3 .58  0.42  

Doctoral  degree  3 .72  0.41  

3 .  Job 

Responsib il i t

ies  

Bachelor ’s 

degree  
3 .63  0.40  

0.19  0.94  Accepted  
Not 

Signi ficant  

w/  Master ’s unit s  3 .62  0.42  

Master ’s degree  3 .60  0.47  

w/  Doctora l  unit s  359 0.40  

Doctoral  degree  3 .76  0.43  

4 .  Communi ty 

Attachments  

Bachelor ’s 

degree  
3 .66  0.40  

1.00  0.41  
Accepte

d 

Not 

Signi fican

t  

w/  Master ’s unit s  3 .58  0.43  

Master ’s degree  3 .58  0.48  

w/  Doctora l  unit s  3 .40  0.42  

Doctoral  degree  3 .72  0.42  

Over -a l l  

Bachelor ’s 

degree  
3 .60  0.39  

0.49  0.75  Accepted  
Not 

Signi ficant  

w/  Master ’s unit s  3 .54  0.39  

Master ’s degree  3 .52  0.47  

w/  Doctora l  unit s  3 .52  0.33  

Doctoral  degree  3 .70  0.43  

 

 As shown in  Table  19,  teacher  respondents have  obta ined  a  computed F -va lue  of 0 .88 in terms of  

securi ty wi th  a  s igni f icance va lue  of 0 .48.  Since  the  s igni f icance  value i s  higher  than the  set  0 .05 level  

of signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the 

assessment o f  respondents  when they are  grouped according to  educat ional  at tainment .  This goes  to  show 

that  teacher  respondents  have relat ively the same assessment  on thei r  job sa t i s fact ion in terms of securi ty  

regardless o f  the  educat ional  leve l  they have  at ta ined.  

 In terms of work environment,  teacher  respondent s  have  obta ined  a computed F -va lue of  0 .56 wi th  

signi ficance value of 0 .69.  Since the signi ficance value is  higher  than the se t  0 .05 leve l  o f signi ficance ,  

nul l  hypothesis is  accepted which means that  there i s  no signi ficant  di fference in the assessment o f  

respondents when they are grouped accord ing to  educat ional  a t tainment.  The resul t  indicates  tha t  teacher  

respondents have rela t ively the same  assessment  on the ir  job sa t i s fact ion in terms of  work envi ronment 

regardless o f  the  educat ional  leve l  they have  a t ta ined.  

 In terms of job responsibil i t ies,  teacher  respondents have ob tained a  computed F -va lue  of 0 .88 

wi th  signi ficance value  of 0 .48 .  Since  the  signi f icance  va lue  i s  higher  than the  set  0 .05  leve l  o f  

signi ficance,  nul l  hypothesis i s  accep ted which mean s tha t  there i s  no signi ficant  d i fference in the  
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assessment o f respondents when they are grouped accord ing to  educat ional  a t tainment.  The result  shows 

that  teacher  respondents have  re lat ive ly the  same assessment on their  job sat i s fac t ion in  terms of job  

responsib il i t ies regardless o f the educat ional  level  they have a t ta ined.  

 In terms of communi ty a t tachments ,  teacher  respondents have ob tained a computed F -va lue of 1 .00 

wi th  signi ficance value  of 0 .41 .  Since  the  signi f icance  va lue  i s  higher  than the  set  0 .0 5  leve l  o f  

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f respondents when they are grouped accord ing to  educat ional  at ta inment.  This i s  taken to  

mean that  teacher  respondents have  relat iv e ly the same assessment on their  job sa t i s fact ion in  terms of  

communi ty a t tachments  regardless o f  the  educat ional  leve l  they have  at ta ined.  

 General ly,  teacher  respondents have ob tained an over -a l l  computed F -value  of 0 .49  wi th 

signi ficance value of 0 .75.  Since the signi ficance value is  higher  than the se t  0 .05 leve l  o f signi ficance ,  

nul l  hypothesis is  accepted which means that  there i s  no signi ficant  di fference in the assessment o f 

respondents when they are grouped accord ing to  educational  a t tainment.  The resul t  reveals tha t  teacher  

respondents have rela t ively the same assessment  on the ir  job sa t i s fact ion in terms of  work envi ronment 

regardless o f  the  educat ional  leve l  they have  at ta ined.  

4 .4  On Posit ion  

Table 20  presents  the d i ffe rences  in  the assessment o f  teacher  respondents  on the ir  leve l  o f 

job sat is fac t ion when they are grouped accord ing to  posi t ion.  

 

Table 20.  Differences in the Assessment of  Teacher Respondents  on the ir Level  of  Job Satisfact ion 

when they  are Grouped According to Posi t ion  

Job 

Sat i s fac t ion 

Ind ica tors  

Posit ion  Mean SD 

Compute

d F-

va lue  

Sig  
Decis io

n on Ho  

Interpre ta

t ion  

1 .  Secur i ty  

Teacher  I  3 .39  0.57  

0.94  0.44  
Accepte

d 

Not 

Signi fican

t  

Teacher  I I  3 .24  0.57  

Teacher  I I I  3 .32  0.57  

Master  

Teacher  I  
3 .52  0.45  

Master  Teacher  

I I  
3 .34  0.35  

2 .  Work 

Environmen

t 

Teacher  I  3 .73  0.35  

1.69  0.15  Accepted  
Not 

Signi ficant  

Teacher  I I  3 .56  0.43  

Teacher  I I I  3 .62  0.43  

Master  Teacher  

I  
3 .68  0.38  

Master  Teacher  

I I  
3 .55  0.47  

3 .  Job 

Responsib il i

t ies  

Teacher  I  3 .70  0.38  

2.58  0.08  Accepted  
Not 

Signi ficant  

Teacher  I I  3 .44  0.47  

Teacher  I I I  3 .62  0.42  

Master  Teacher  

I  
3 .65  0.38  

Master  Teacher  

I I  
3 .54  0.46  

4 .  Communi ty 

Attachments  

Teacher  I  3 .73  0.38  

3.45  0.09  
Accepte

d 

Not 

Signi fican

t  

Teacher  I I  3 .44  0.44  

Teacher  I I I  3 .56  0.45  

Master  Teacher  

I  
3 .53  0.42  

Master  Teacher  

I I  
3 .56  0.47  

Over -a l l  Teacher  I  3 .64  0.36  2.14  0.08  Accepted  
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Teacher  I I  3 .42  0.45  

Not 

Signi ficant  

Teacher  I I I  3 .53  0.41  

Master  Teacher  

I  
3 .60  0.35  

Master  Teacher  

I I  
3 .50  0.44  

  

As shown in Table 20,  teacher  respondents have  obtained a computed F -va lue of 0 .94 in terms of  secur i ty 

wi th  signi ficance value  of 0 .44 .  Since  the  signi f icance  va lue  i s  higher  than the  set  0 .05  leve l  o f  

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f  respondents  when they are  grouped according to  their  posi t ion.  This  goes  to  sho w that  

teacher  respondents  have re la t ive ly the  same assessment on their  job sat i s fact ion in  terms of  securi ty  

regardless o f  the  posit ion they are ho lding.  

 In terms of work environment,  teacher  respondents  have  obta ined  a computed F -va lue of  1 .69 wi th  

signi ficance value of 0 .15.  Sinc e the signi ficance value is  higher  than the se t  0 .05 leve l  o f signi ficance ,  

nul l  hypothesis is  accepted which means that  there i s  no signi ficant  di fference in the assessment o f 

respondents when they are  grouped  according to  the ir  posi t ion.  The  result  ind ic a tes tha t  teacher  

respondents have rela t ively the same assessment  on the ir  job sa t i s fact ion in terms of  work envi ronment 

regardless o f  the  posit ion they are ho lding.  

 In terms of job responsibil i t ies,  teacher  respondents have ob tained a  computed F -va lue  of  2 .58 

wi th  signi ficance value  of 0 .08 .  Since  the  signi f icance  va lue  i s  higher  than the  set  0 .05  leve l  o f  

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f  respondents  when they are  grouped ac cording to  their  posi t ion.  This  goes  to  sho w that  

teacher  respondents have rela t ively the same assessment on the ir  job sat i s fac t ion in terms of job 

responsib il i t ies regardless o f the posi t ion they are hold ing.  

 In terms of communi ty a t tachments ,  teacher  re spondents have ob tained a computed F -va lue of 3 .45 

wi th  signi ficance value  of 0 .09 .  Since  the  signi f icance  va lue  i s  higher  than the  set  0 .05  leve l  o f  

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f respondents when they are grouped  accord ing to  their  posi t ion.  This could mean tha t  teacher  

respondents have re la t ive ly the same assessment on the ir  job sat is fact ion in  terms of communi ty  

at tachments regardless o f the posit ion they are  holding.  

 General ly,  teacher  respondents have ob tained an over -a l l  computed F -value  of 2 .14  wi th 

signi ficance value of 0 .08.  Since the signi ficance value is  higher  than the se t  0 .05 leve l  o f signi ficance ,  

nul l  hypothesis is  accepted which means that  there i s  no signi ficant  di fference in the assessment o f 

respondents when they are grouped according to  their  posi t ion.  The result  reveals that  teacher  respondents  

have re la t ive ly the same  assessment on the ir  job sa t i s fact ion regardless of the posit ion they are  holding.  

4.5  On Length of  Serv ice  

Table 21  presents  the d i ffe rences  in  the assessment o f  teacher  respondents  on the ir  leve l  o f 

job sat is fac t ion when they are grouped accord ing to  length of  service.  

 

Table 21.  Differences in the Assessment of  Teacher Respondents on the ir Level  of  Job Satisfact ion 

when they  are Grouped  According to Length of  Service  

Job Sat i s fac t ion 

Ind ica tors  

Length of  

Service  
Mean SD 

Compute

d F-

va lue  

Sig  

 
Decis io

n on Ho  

Interpre ta

t ion  

1 .  Secur i ty  

<5 years  3 .37  0.58  

0.46  0.77  

 

Accepte

d 

Not 

Signi fican

t  

5-10 years  3 .37  0.58   

11-15 

years  
3 .37  0.49  

 

16-20 

years  
3 .39  0.57  

 

>20 years  3 .26  0.58   

<5 years  3 .73  0.31  1.51  0.20   Accepted  

http://www.ijsshr.in/


Elementary School Head’s Leadership Styles Influencing Teachers’  Job Satisfaction in Selected 
Public  Schools in Paranaque  

IJSSHR, Volume 07 Issue 07 July 2024                    www.ijsshr.in                                                                   Page 4791 

2.  Work 

Environment  

5-10 years  3 .61  0.45   

Not 

Signi ficant  

11-15 years  3 .69  0.387  

16-20 years  3 .71  0.36   

>20 years  3 .56  0.44   

3 .  Job 

Responsib il i t ies  

<5 years  3 .71  0.34  

1.94  0.11  

 

Accepted  
Not 

Signi ficant  

5-10 years  3 .59  0.46   

11-15 years  3 .67  0.39   

16-20 years  3 .68  0.41   

>20 years  3 .50  0.45   

4 .  Communi ty 

Attachments  

<5 years  3 .77  0.34  

3.45  0.09  

 

Accepte

d 

Not 

Signi fican

t  

5-10 years  3 .61  0.44   

11-15 years  3 .63  0.39   

16-20 years  3 .64  0.43   

>20 years  3 .43  0.46   

Over -a l l  

<5 years  3 .65  0.31  

1.82  0.13  

 

Accepted  
Not 

Signi ficant  

5-10 years  3 .55  0.44   

11-15 years  3 .59  0.37   

16-20 years  3 .61  0.38   

>20 years  3 .44  0.44   

 

 As shown in  Table  21,  teacher  respondents have  obta ined  a  computed F -va lue  of 0 .46 in terms of  

securi ty wi th signi ficance value of 0 .77.  Since the s igni f icance va lue is  higher  than the set  0 .05 leve l  o f  

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f respondents when they are grouped according to  the ir  length of service.  This goes to  show 

that  teacher  respondents  have relat ively the same assessment  on thei r  job sa t i s fact ion in terms of securi ty  

regardless o f  how long they have been in the service.  

 In terms of work environment,  teacher  respondents  have  obta ined  a computed F -va lue of  1 .51 wi th  

signi ficance value of 0 .20.  Since the signi ficance value is  higher  than the se t  0 .05 leve l  o f signi ficance ,  

nul l  hypothesis is  accepted which means that  there i s  no signi ficant  di fference in the assessment o f 

respondents when they are grouped according to  their  length of  service.  This i s  taken to  mean that  teacher  

respondents have rela t ively the same assessment  on the ir  job sa t i s fact ion in terms of  work envi ronment 

regardless o f  how long they have been in the service.  

 In terms of job responsibil i t ies,  teacher  r espondents have ob tained a  computed F -va lue  of 1 .94 

wi th  signi ficance value  of 0 .11 .  Since  the  signi f icance  va lue  i s  higher  than the  set  0 .05  leve l  o f  

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f respondents when they are grouped  accord ing to  their  length of service .  The result  indica tes 

that  teacher  respondents have  re lat ive ly the  same assessment on their  job sat i s fac t ion in  terms of job  

responsib il i t ies regardless o f how long they have been in the service.  

 In terms of communi ty a t tachments ,  teacher  respondents have ob tained a computed F -va lue of 3 .45 

wi th  signi ficance value  of 0 .09 .  Since  the  signi f icance  va lue  i s  higher  than the  set  0 .05  leve l  o f  

signi ficance,  nul l  hypothesis i s  accep ted which means tha t  there i s  no signi ficant  d i fference in the  

assessment o f  respondents  when they are grouped according to  the ir  length of service.  This shows that  

teacher  respondents have rela t ively the same assessment on thei r  job sa t i s fac t ion in t erms of communi ty 

at tachments regardless o f ho w long they have been in the service .  

 General ly,  teacher  respondents have ob tained an over -a l l  computed F -value  of 1 .82  wi th 

signi ficance value of 0 .13.  Since the signi ficance value is  higher  than the se t  0 .05  leve l  o f signi ficance ,  

nul l  hypothesis is  accepted which means that  there i s  no signi ficant  di fference in the assessment o f 

respondents when they are grouped accord ing to  the ir  length of service.  The result  revea ls  that  teacher  

respondents have relat ively  the  same assessment  on the ir  job sat is fac t ion regardless  o f ho w long they have 

been in the service.  
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V.  Relat ionship Between the Assessed Leadership Sty le  of  School  Heads and the Teachers’  Level  

of  Job Satisfact ion  

Table 22 presents the re lat ionship be twee n the assessed leadership s tyle  of school heads and the 

leve l  o f job sat i s fac t ion of teachers.  

 

Table 22.  Relat ionship Between the Assessed Leadership Sty le of  School Heads and the Teachers’  

Level  of  Job Sat isfact ion  

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

As shown in  Table  22,  in  terms of author i tat ive leadership s tyle ,  teacher  respondents have  obtained a 

computed  r  values o f  0 .36,  0 .49,  0 .42,  and  0.45 for  secur i ty,  work environment,  job responsib il i t ies,  and  

communi ty at tachments respect ive ly wi th s igni f icance  va lues o f  0 .00  re spect ively.  Since  the  signi ficance  

va lues are  less  than the  se t  0 .05  leve l  o f  signi ficance,  null  hypothesis  i s  rejected which means that  there 

is  a  signi f icant  re la t ionship  between the leadership  s tyle  o f school heads and  the teachers’ level  o f  job 

sa t i s fact ion.  This i s  taken to  mean that  the leadership s tyle  o f school heads in terms of authori tat ive i s  

signi ficant ly corre lated to  a  modera te  degree wi th  the job sat i s fac t ion of teachers in terms of  securi ty,  

work envi ronment,  job responsib il i t ies,  and commun i ty a t tachments.  This ind ica tes that  the authori ta t ive 

style  o f  leadership o f  school heads could posit ively inf luence the leve l  o f job sa t i s fac t ion of teachers.   

 In terms of democra tic  leadership  s tyle ,  teacher  respondents have ob tained a computed r  value s o f  

0 .45,  and 0.49 for  secur i ty,  and job responsib il i t ies wi th s igni f icance values o f 0 .00 respec tive ly  whi le  

0 .54,  and 0.51 wi th s igni f icance va lues o f 0 .00 for  work environment,  and job responsibil i t ies  

respect ive ly .  S ince the s igni f icance values are le ss than the se t  0 .05 level  of s igni f icance,  null  hypothesis  

is  rejec ted indicat ing a signi ficant  re la t ionship  between the  two var iab les.  This  i s  taken to  mean tha t  the 

leadership style  o f school heads in terms of democrat ic  is  moderate ly correla ted wi th the job sat is fact ion 

of  teachers  in  terms of securi ty,  and  job responsib il i t ies,  whi le  s trongly correlated  wi th  teachers’  job 

Leadership 

Styles   

Job Sat isfact ion 

Indicators  

Computed 

r 
Sig  

Decis ion 

on Ho  

Interpretat

ion 

1.  Author i ta t ive  

Secur i ty  0 .36  0.00  Rejec ted  Signi ficant  

Work Environment  0 .49  0.00  Rejec ted  Signi ficant  

Job Responsib il i t ies  0 .42  0.00  Rejec ted  Signi ficant  

Communi ty 

Attachment  
0 .45  0.00  Rejec ted  Signi ficant  

Average  0.48  0.00  Rejected  Signif icant  

2.  Democrat ic  

Secur i ty  0 .45  0.00  Rejec ted  Signi ficant  

Work Environment  0 .54  0.00  Rejec ted  Signi ficant  

Job Responsib il i t ies  0 .49  0.00  Rejec ted  Signi ficant  

Communi ty 

Attachment  
0 .51  0.00  Rejec ted  Signi ficant  

Average  0 .56  0.00  Rejected  Signif icant  

3.  Facil i ta t ive  

Secur i ty  0 .45  0.00  Rejec ted  Signi ficant  

Work Environment  0 .57  0.00  Rejec ted  Signi ficant  

Job Responsib il i t ies  0 .49  0.00  Rejec ted  Signi ficant  

Communi ty 

Attachment  
0 .54  0.00  Rejec ted  Signi ficant  

Average  0 .57  0.00  Rejected  Signif icant  

4.  Si tuat ional  

Secur i ty  0 .44  0.00  Rejec ted  Signi ficant  

Work Environment  0 .53  0.00  Rejec ted  Signi ficant  

Job Responsib il i t ies  0 .47  0.00  Rejec ted  Signi ficant  

Communi ty 

Attachment  
0 .51  0.00  Rejec ted  Signi ficant  

Average  0 .54  0.00  Rejected  Signif icant  

Over-al l  

Leadership 

Style  

Over-al l  Job 

Satisfact ion  
0.57  0.00  Rejected  Signif icant  
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sa t i s fact ion in  terms of  work environment,  and communi ty a t tachments .  This ind icates  tha t  the  democra tic 

style  o f  leadership o f  scho ol heads could posit ively inf luence the leve l  o f job sa t i s fac t ion of teachers.  

 In terms of fac i l i ta t ive leadership s tyle ,  teacher  respondents have obta ined a computed r  values  of 

0 .45,  and 0.49 for  secur i ty,  and job responsib il i t ies wi th s igni f icance values o f 0 .00 respec tive ly whi le  

0 .57,  and 0.54 wi th s igni f icance va lues o f 0 .00 for  work environment,  and job responsibil i t ies  

respect ive ly.  S ince the s igni f icance values are less than the se t  0 .05 level  of s igni f icance,  null  hypothesis  

is  rejected ind ica ting a  signi ficant  re lat ionship between the two var iables.  The result  shows  that  the  

leadership style  o f school heads in terms of faci l i ta t ive  is  modera tely correla ted wi th the job sat is fact ion 

of  teachers  in  terms of securi ty,  and  job responsib il i t ies,  w hi le  s trongly correlated  wi th  teachers’  job 

sa t i s fact ion in terms of  work environment ,  and communi ty at tachments.  This  goes to  sho w that  the  

faci l i ta t ive  style  o f  leadership o f  school  heads  could posi t ively inf luence the leve l  o f  job sat is fact ion of 

teachers.  

 In terms of si tua tional  leadership  s tyle ,  teacher  respondents have ob tained a computed r  values  of 

0 .44,  and 0.47 for  secur i ty,  and job responsib il i t ies wi th s igni f icance values o f 0 .00 respec tive ly whi le  

0 .53,  and 0.51 wi th s igni f icance va lues o f 0 .0 0 for  work environment,  and job responsibil i t ies  

respect ive ly.  S ince the s igni f icance values are less than the se t  0 .05 level  of s igni f icance,  null  hypothesis  

is  rejec ted indicat ing a  s igni f icant  rela t ionship between the two var iables.  This could mean tha t  the 

leadership style  o f school heads in terms of si tuational  i s  moderate ly correla ted wi th the job sat is fact ion 

of  teachers  in  terms of securi ty,  and  job responsib il i t ies,  whi le  s trongly correlated  wi th  teachers’  job 

sa t i s fact ion in terms of  work environm ent,  and  communi ty a t tachments .  This is  taken to  mean that  the 

si tua tional  s tyle  o f  leadership o f  school heads could posi t ively inf luence the leve l  o f job sa t i s fact ion of  

teachers.  

General ly,  teacher  respondents have ob ta ined an over -a l l  co mputed r  va lue o f 0 .57 wi th 

signi ficance va lue  of 0 .00.  Since  the signi ficance  value i s  less than the  se t  0 .05 level  o f  signi ficance,  null  

hypothesis is  rejec ted indica ting a signi ficant  re lat ionship between the two var iables.  The  resul t  revea ls 

that  the leadership s tyle  of school heads i s  st rongly corre la ted wi th the  teachers’ job sat i s fac t ion which 

only shows tha t  the job sat i s fact ion of  teachers  i s  highly inf luenced by the school  heads’  leadership style .  

There is  abundant evidence demonstra t ing a signi ficant  relat ionshi p between school head  leadership styles 

and  teacher  job per formance.  Adeyemi (2022) ,  Imhangbe e t  a l .  (2018) ,  and Saleem e t  a l .  (2020)  have a l l  

found this l ink.  A comprehensive  eva lua tion of r igorous research demonst rates  that  when leadership  

develops  a  sha red  vision and  cooperat ion,  teacher  per formance has a  posi t ive and construc tive  inf luence 

on s tudent  progress,  as evidenced  by Awamleh and Gardner  (2021) ,  Hal l inger  and  Heck (2023) ,  and Gumus  

et  a l .  (2019) .  

 

SUMMARY OF FINDINGS, CONCLUSIONS , AND RECOMMENDATIONS 

 This study de termined  the relat ionship  between the  school head’s leadership  s tyles  and  the 

teachers’ job sat i s fac t ion.  Profi le  o f the teacher  respondents,  their  assessments on the leadership  style  o f 

their  school heads,  the ir  leve l  o f job sat i s fac t i on,  and d i fferences in the i r  assessments when thei r  prof i le  

is  taken as tes t  factor  were also de termined.  The find ings o f this study he lped the researcher  wi th the 

proposed leadership development program among school heads .  

Summary of  Findings  

I .  Profi le  of  the  Teacher Respondents  

Majori ty o f the  teacher  respondents are female  ( 89.2%),  most ly a re wi thin the  age  group  of 41 -

50 years o ld  (30.4%),  have earned units  in the ir  master ’s  degree program (45.3%),  ho lding a posi t ion 

of Teacher  I  (34.9%) and Teacher  I I I  (38.4%),  and have been in the service for  about 11 -15 years 

(24.1%).  

II.  Teacher Respondents’  Assessment on the Leadership Style of  the ir School Heads  

The resul t  sho ws that  the author i tat ive,  and democrat ic  leadership styl es were the most  highly 

manifes ted s tyle  among the school leaders as perce ived by the teacher  respondents which ga ined the 

highest  assessment.  Si tuational  leadership  style  was  a lso perc e ived to  be  highly manifes ted which ranked 

third ,  whi le  faci l i ta t ive  leadership  style  resul ted to  be  the leas t  assessed but  s t i l l  highly manifested  

accord ing to  the teacher  respondents.  The over -a l l  mean value of 3 .80  revea ls that  the four  leadership  

styles were highly manifes ted among the school heads  as perceived by the teachers.    
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2.1  On Authoritat ive Leadership Sty le  

Teacher  respondents  perceived  that  i t  i s  exact ly l ike  that  their  school head i s  de termined  to  dr ive 

school projec ts forward  and achieve  resul t s  with  the  highest  assessment given interpre ted  as highly 

manifes ted.  Simi lar ly,  i t  is  exac tly l ike that  the ir  school heads excel  in organiz ing and coord ina ting effor ts  

wi thin the school,  and tha t  they are comfortable  serving as  the  spokesperson for  the  s chool  interpreted  as 

highly manifested.  Though they a lso perce ived  tha t  i t  is  exac tly l ike  that  their  school heads se t  high 

standards for  themselves and expects others to  do the same,  but  i t  was given the lowest  assessment 

interpreted as  highly manifes ted.  A composi te  mean va lue  of 3 .81  sho ws tha t  school head highly 

manifes ted an authori tat ive style  o f leadership as perceived by the teacher  respondents .  

2.2  On Democrat ic  Leadership Style  

Teacher  respondents perceived that  i t  i s  exact ly l ike tha t  the ir  school he ads col laborate e ffec tive ly 

on school co mmittees wi th  the highest  assessment given interpreted  as highly manifested.  Likewise,  they 

perce ived that  i t  i s  exac tly l ike that  their  school heads are open to  extended d iscuss ions,  as long as a l l  

aspects are thoro ughly exp lored,  and tha t  they believe that  a l l  school members should adhere to  formal 

decisions,  fo l lo wing establi shed procedures inte rpreted as highly manifested.  Though they a lso perce ived  

that  i t  i s  exac tly l ike that  their  school heads encourage teacher  par t ic ipation in decis ion-making,  but  i t  

was  given the  lo west  assessment  interpreted  as highly manifested.  A composi te  mean va lue  of 3 .81  

ind icates that  school heads highly manifes ted a  democra tic  style  o f leadership as perceived by the teacher  

respondent s.  

2.3  On Faci l itat ive Leadership Style  

Teacher  respondents perceived that  i t  is  exact ly l ike that  the ir  school heads take p leasure in  

assis t ing others in thei r  personal  and profess ional  development wi th  the highest  assessment given 

interpreted as highly manifested.  Likewise,  they a lso perce ived tha t  i t  is  exact ly l ike tha t  the ir  school 

heads  nurture the potent ial  o f teachers ,  and tha t  pr ior i t ize the well -being of  teachers as the top  concern 

for  the school interpreted as highly manifested .  Though they also perc eived that  i t  i s  exact ly l ike that  

their  school heads va lue al lo wing individuals to  learn from their  mis takes,  but  i t  was given the lowest 

assessment interpreted  as highly manifes ted.  A composite  mean value of 3 .78 sho ws tha t  school heads 

highly manifes ted  a  faci l i ta t ive s tyle  o f leadership as perceived by the teacher  respondents.  

2.4  On Situat ional Leadership Style  

Teacher  respondents perceived that  i t  i s  exact ly l ike that  the ir  school  heads assume leadership 

responsib il i t ies,  when necessary,  regard less o f  t ra dit iona l  leadership  labels wi th the highest  assessment  

given interpre ted  as highly manifes ted.  S imi lar ly,  they also  perceived that  i t  i s  exac tly l ike  tha t  the ir  

school heads  possess  the  ab il i ty to  view si tuations from various perspectives,  and  that  they ad ap t  

effec t ive ly to  d iverse  s i tuat ions interpre ted as highly manifes ted.  Though they a lso perceived tha t  i t  i s  

exact ly l ike  tha t  the ir  school heads enjoy par t icipa ting in  role -playing exercises  but  i t  was  given the  

lowest  assessment interpreted  as highly ma nifested.  A composi te  mean value of  3 .79 sho ws that  school 

heads  highly manifested  a  s i tuat ional  s tyle  o f leadership as perce ived by the teacher  respondents .  

III.  Differences  in the  Assessment  of  Teacher  Respondents  on the Leadership Sty le of  their School 

Heads When their Prof i le  i s  Taken as  Test  Factor  

3.1  On Sex 

The result  shows that  there  were  no s igni f icant  d i fferences  in  the assessment  o f  the teacher  

respondents when their  sex is  taken as test  factor .  This  goes  to  show that  male  and  female teacher  

respondents have relat ively the  same assessment  on the leadership  style  of  the ir  school  heads  in  terms of  

authori ta t ive,  democra tic ,  fac i l i ta t ive,  and si tuat ional  leader ship s tyles.  

3.2  On Age  

Based  from the resul ts ,  there were no  signi ficant  d i fferences in the assessment  o f the teacher 

respondents when the ir  age is  taken as  tes t  fac tor .  The result  ind ica tes that  teacher  respondents  have  

rela t ively the  same assessment on the leadership s tyle  o f  their  school heads  in terms of authori ta t ive,  

democra tic ,  faci l i ta t ive,  and s i tuat ional  leadership s tyles  regard less o f the ir  age.  

3.3  On Educational  Atta inment  

As ref lected  in the  resul ts ,  there  were  no  s igni f icant  di fferences in the  asses sment  o f  the teacher  

respondents when their  educat ional  at tainment  i s  taken as  tes t  fac tor .  This  i s  taken to  mean tha t  teacher 

respondents have relat ively the  same assessment  on the leadership  style  of  the ir  school  heads  in  terms of  
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authori ta t ive,  democrat ic ,  faci l i ta t ive ,  and s i tua t ional  leadership s tyles regardless o f the educat ional  level  

they have a t ta ined.  

3.4  On Posit ion  

As ref lected  in the  resul ts ,  there  were  no  s igni f icant  di fferences in the  assessment  o f  the teacher  

respondents when their  posi t ion i s  t aken as test  factor .  This goes to  show tha t  teacher  respondents have  

rela t ively the  same assessment on the leadership s tyle  o f  their  school heads  in terms of authori ta t ive,  

democra tic ,  faci l i ta t ive,  and s i tuat ional  leadership s tyles  regard less o f the posit ion they are holding.  

3.5  On Length of  Serv ice  

As ref lected  in the  resul ts ,  there  were  no  s igni f icant  di fferences in the  assessment  o f  the teacher  

respondents when the ir  length of  service is  taken as  tes t  factor .  This  could mean tha t  teacher  respondents  

have re la t ive ly the same assessment on the leadership s tyle  o f their  school  heads in  terms of author i ta t ive,  

democra tic ,  faci l i ta t ive,  and  s i tuat ional  leadership  s tyles  regard less o f  ho w long they have been in the  

service.   

IV.  Teacher Respondents’  Level  of  Job Sat i sfact ion  

The resul t  sho ws tha t  teacher  respondents are very sa t i s f ied on work envi ronment which gained 

the highest  assessment  and ranked f ir st .  Teachers  are also very sa t i s fied on the ir  job responsib il i t ies which 

ga ined the second highest  assessment,  whi le  communi ty l inkages ranked thi rd  ind ica ting tha t  they are very 

sa t i s fied.  On the other  hand ,  the result  shows that  teacher  respondents a re sa t i s f ied on the ir  job in terms  

of securi ty which gained the lowest  assessment  fro m the teachers.  General ly,  i t  can b e said  that  teacher  

respondents are very sa t is f ied wi th their  job based on their  own assessment as indica ted in the  over -al l  

mean va lue of  3 .56.    

4.1  On Security  

Teacher  respondents fee l  that  they are  very sat is f ied on the abi l i ty to  take pr ide in a  job well  done 

wi th  the highest  assessment given.  On the o ther  hand,  they are sa t i s f ied on how the ir  job contr ibute  to  a  

secure future,  on oppor tuni t ies for  career  advancement,  on receiving ful l  credi t  for  the work they per form, 

on oppor tunit ies for  reclassi f icat ion  or  promot ion,  on the quali ty o f the benefi ts  they rece ive compared to  

what o ther  organiza tions o ffer ,  on how the ir  pay compares  wi th the ir  colleagues in the school,  on the 

amount o f  pay they receive  for  their  work,  and on how the ir  pay compares wi th simi l ar  jobs in other  

companies .  Though they are a lso sa t i s f ied when the ir  e ffor ts  are no t  adequate ly rewarded,  but  i t  was given 

the lowest  assessment by the teacher  respondents.  A composite  mean value  of 3 .35 indicates  tha t  teacher  

respondents are sat i s fied wi th their  present  job.  

4.2  On Work Environment  

Teacher  respondents fee l  tha t  they are very sat is f ied on how easi ly they can bui ld  fr iendships wi th  

their  co -workers wi th the  highest  assessment given.  Simi lar ly,  they are very sa t i s f ied wi th the school  

polic ies and pract ices regarding employees,  on the  level  o f coopera t ion and  teamwork among the ir  

colleagues,  on the e ffec tiveness o f the ir  immediate supervisors’ t ra ining of subordinates,  on the leve l  o f  

support  and assis tance provided by the ir  immediate supervisor  w hen faced wi th chal lenging problems,  on 

the qual i ty o f communication and  understanding between themselves and the ir  immedia te  supervisor ,  on 

working condi t ions,  inc luding heating,  l ighting and  venti lat ion,  the  over -a l l  p leasantness  o f the  working 

environment,  and  on the  sense of  achievement they der ived  from their  job.  Though they are also  sa t i s fied 

on how immedia te supervisor  addresses employee complaints ,  i t  was given the lowest  assessment.  A 

composite  mean value of 3 .65 indicates tha t  teachers are very s at is f ied wi th the ir  present  job based on 

their  own assessment.  

4.3  On Job Responsibi l it ies  

Teacher  respondents feel  tha t  they are  very sa t i s fied on the  oppor tuni ty to  conduct  the ir  work 

wi thout  negatively a ffecting their  co -workers,  and on the chance to  ful fi l l  their  job responsib il i t ies  

wi thout fee l ing l ike they are dece iving anyone wi th the highest  assessment given.  Likewise,  they a lso feel  

that  they are  very sa t i s f ied on the ab il i ty to  engage  in act ivi t ies that  al ign wi th their  mora l  va lues,  on the 

opportuni t ies to  ut i l ize and apply their  skil l s  e f fect ive ly,  on the chance  to  explore new and innovative 

approaches wi thin their  role ,  on the  opportunity to  innovate  and devise improved methods for  complet ing 

tasks ,  on the oppor tuni t ies to  per form work tha t  i s  a  gr ea t  match for  the ir  ski l l s  and ab il i t ies,  on the 

opportuni ty to  guide and instruct  fel low co lleagues  on tasks ,  and  on the  freedom to exerc ise their  own 

judgment  and  decision -making.  On the o ther  hand,  they are  just  sa t i s fied on the  opportunit ies  to  network  
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with influent ia l  individuals wi th the lowest  assessment given.  A composite  mean va lue of 3 .62 shows that  

teacher  respondents are very sat is f ied wi th thei r  present  job in  te rms of job responsib il i t ies.  

4.4  On Community Attachments  

Teacher  respondents feel  that  they are very sat i s f ied on the overa l l  fr iendl iness and posi t ive 

atmosphere  o f  the school co mmuni ty towards external  stakeholders ,  and on the  soc ial  standing within the  

communi ty assoc iated with the job wi th the highest  assessment given.  Likewise ,  they a l so feel  tha t  they 

are very sat is f ied on how effec tively their  immediate supervisor  handles  concerns raised by parents in the  

communi ty,  on the  ab il i ty to  provide valuable  ass is tance to  o thers,  on the  school’s connections and  

par tnerships  wi th  the  local  com muni ty,  on the opportuni ty to  promote stakeholder  par t icipat ion in al l  

school -re lated ac tivi t ies ,  on the chance to  address and ass ist  wi th co mmuni ty members’ concerns,  on the 

chance  to  es tab li sh a  s igni f icant  presence  wi thin the  communi ty,  and  on the  oppor tuni ty to  engage in 

communi ty outreach programs such as c leaning ini t ia t ives ,  coastal  c lean -ups,  and tree p lant ing.  Though 

they also feel  that  they are very sat is f ied on the oppor tuni ty to  hold a  meaningful  posi t ion wi thin the 

communi ty,  but  i t  was  given t he lowest  assessment .  A composi te  mean va lue of  3 .60  ind ica tes  tha t  teacher  

respondents are very sat is f ied wi th their  present  job in terms of  community a t tachments/ l inkages .        

V.  Differences  in the Assessment  of  Teacher Respondents on their  Level  of  Job S at isfact ion When 

they are Grouped According to  Prof i le  

5 .1  On Sex 

Based on the  resul ts ,  there were no s igni f icant  di fferences  in the assessment o f  the teacher  

respondents when their  sex is  taken as test  factor .  This goes to  show that  male and female  teachers h ave  

rela t ively the same assessment on their  level  o f  job sat i s fac t ion in terms of securi ty,  work envi ronment,  

job responsib il i t ies,  and  communi ty l inkages .  

5.2  On Age  

The result s  show that  there  were  no s igni f icant  d i fferences  in  the assessment  o f  the teacher  

respondents when the ir  age i s  taken as test  factor .  This fur ther  shows that  teacher  respondents  have 

rela t ively the same assessment on their  level  o f  job sat i s fac t ion in terms of securi ty,  work envi ronment,  

job responsib il i t ies,  and  communi ty l inkages  rega rdless o f thei r  age .  

5.3 On Educat ional Attainment  

The result s  show that  there  were  no s igni f icant  d i fferences  in  the assessment  o f  the teacher  

respondents when their  educat ional  at tainment  i s  taken as  tes t  fac tor .  This  i s  taken to  mean tha t  teacher 

respondents have  re lat ive ly the  same assessment  on the ir  level  o f  job sa t i s fact ion in terms of securi ty,  

work environment,  job responsib il i t ies,  and communi ty l inkages regardless o f the educational  leve l  they 

have a t ta ined.  

5.4  On Posit ion  

As ref lected  in the  resul ts ,  there  were  no  s igni f icant  di fferences in the  assessment  o f  the teacher  

respondents when the ir  posi t ion i s  taken as  tes t  factor .  The result  ind ica tes that  teacher  respondents have  

rela t ively the same assessment on their  level  o f  job sat i s fac t ion in  terms of securi ty,  work envi ronment,  

job responsib il i t ies,  and  communi ty l inkages  regardless o f the posi t ion they are ho lding.  

5.5  On Length of  Serv ice  

As ref lected  in the  resul ts ,  there  were  no  s igni f icant  di fferences in the  assessment  o f  the teacher  

respondents when the ir  length of  service  i s  taken as test  fac tor .  This  goes to  show that  teacher  respondents 

have rela t ively the same assessment on thei r  level  o f  job sat i s fac t ion in  te rms of  secur i ty,  work  

environment,  job responsib il i t ies,  and communi ty l inkage s regardless  o f  ho w long they have been in the 

service.  

VI.  Relat ionship Between the Assessed Leadership Sty le  of  School  Heads and the Teachers’  Level  

of  Job Satisfact ion  

The result  sho ws that  the school  heads’  leadership style  in terms of authori ta t ive was m odera tely  

correlated wi th the teachers’ job sat i s fac t ion in terms of securi ty,  work envi ronment,  job responsibil i t ies,  

and  communi ty at tachment  which indicates  that  the  authori ta t ive  style  o f leadership o f  school heads could  

posi t ively influence the  leve l  o f job sat i s fac t ion of teachers.  Likewise ,  job sa t i s fact ion of teachers in  

terms of secur i ty,  and job responsib il i t ies  were found to  be modera te ly correla ted with the school heads’ 

leadership s tyle  in  terms  of democra tic ,  faci l i ta t ive,  and  si tuat ional  lead ership  styles.  On the  other  hand,  

job sat i s fac t ion in  terms of  work environment ,  and communi ty a t tachments were  found to  be highly 

signi ficant  with  the school heads’  leadership s tyle .  The  resul t  revea ls tha t  the  leadership style  of  school 
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heads i s  s trongly  corre la ted wi th the teachers’ job sat i s fac t ion which only shows that  the job sa t i s fact ion 

of  teachers  i s  highly inf luenced  by the  school  heads’  leadership style .  The overal l  result s  show that  the 

teachers’ leve l  o f job sat i s fact ion i s  s trongly correla ted wi th the teachers’ job sa t i s fact ion which only 

shows tha t  the job sa t i s fact ion of teachers i s  highly inf luenced by the school heads’ leadership s tyle .  

 

CONCLUSIONS 

 Based  on the find ings,  the fol lowing have  been concluded:  

1 .  Teacher  respondents are  dominated by female teachers,  whi le  mostly are  in thei r  middle age , 

holding the  posi t ion of  Teacher  I I I ,  earned  uni ts  in my Master ’s degree,  and  have  been in the 

service for  more  than ten years.  

2 .  School heads exhib ited more  of author i ta t ive and democrat ic  style  o f leadership as observed 

by the teachers.  

3 .  Teachers have re la t ively the same assessment  on the leadership s tyle  o f school heads 

regardless o f  the ir  sex,  age,  educat ional  a t tainment,  posi t ion,  and length of service.  

4 .  Teachers  seem to be very sa t i s f ied most  on the physical  and soc ial  condit ions where they do 

their  duties  inc luding factors l ike school cul ture ,  rela t ionships wi th co lleagues,  and fac il i t ies,  

whi le  they are least  sat i s fied on securi ty.   

5 .  Teachers  have rela t i vely the same assessment  on thei r  level  o f  job sa t i s fact ion regardless o f 

their  sex,  age,  educat ional  a t tainment,  posi t ion,  and  length of service.  

6 .  Job sa t i s fact ion of teachers i s  highly influenced  by the leadership  s tyle  exhibited by the  school 

heads .   

   

RECOMMENDATIONS  

 In view of the summary of f indings and the conclusions,  the researcher  highly /recommends the 

fo l lo wing:  

1 .  Provide school heads options and suppor t  for  career  develop ment  tha t  can he lp make school  

leadership a  more  at trac t ive  and at  the sa me t ime provid ing them wi th opportuni t ies for  more  

diverse career  pa thways.  

2 .  School heads should  encourage and apprec ia te  teachers for  at tending meeting tha t  enhance job 

sa t i s fact ion.  

3 .  Teachers may be al lowed to  par t ic ipa te in in -service tra ining because do i ng so wi l l  make them 

more enthusiast ic  about their  work.  

4 .  Teachers must  be provided wi th the necessary mater ia ls  tha t  they needed  to  per form the ir  jobs 

effec tive ly.   

5 .  Ensure  that  school heads continuously suppor t  and encourage teachers to  improve  their  

kno wledge and crea tivi ty in their  work,  and to  recognize and  proper ly eva lua te the result s  o f  

teachers through d i ffe rent  forms of recognit ion to  achieve  increased job sat is fac t ion among 

them and  therefore  bet te r  per formance of teachers.   

 

Research Output  

PROPOSED LEADERSHIP DEVELOPMENT PROGRAM  

AMONG SCHOOL HEADS  

I.  Rationale of  the Program 

As guardians o f educational  excel lence,  school heads bear  the weighty responsib il i ty o f no t  only 

steer ing the ship o f  academia but  also nurtur ing a  conducive  environment  where bo th educators  and 

learners  thr ive.  Recognizing the pivo ta l  role  that  e ffec t ive leadership plays  in shap ing the educat ional  

journey,  i t  becomes imperat ive  to  invest  in the  cont inuous develop ment  and  ref inement o f  leadership  ski l l s  

among school heads.  

The proposed  Leadership Development  Program for  School  Heads emerges  from a  deep -seated 

commitment to  eleva te the quali ty o f educational  leadership and thereby enhance the overa l l  educat ional  

experience  wi thin schools.  Grounded  in  empir ical  f ind ings  and  i nformed by the  nuanced perceptions o f 

teachers,  this  program seeks  to  address  cr i t ica l  areas identi f ied  in  leadership  styles and job sa t i s fact ion 

among school heads.  
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At the  hear t  o f  this  ini t ia t ive l ies the acknowledgment tha t  e ffec t ive  leadership transcen ds  mere 

adminis tra t ive  pro wess;  i t  encompasses  a  mul t i faceted approach that  in tegrates  var ious leadership styles  

tai lored  to  the  dynamic  needs  o f educational  contexts.  Through targeted workshops,  coaching sessions,  

and peer  observa tion mechanisms,  school h eads wi l l  be a fforded the opportuni ty to  delve into  the nuances 

of  authori tat ive,  democrat ic ,  faci l i ta t ive,  and  s i tuat ional  leadership  s tyles .  By foster ing a deeper  

unders tanding of  these diverse  approaches,  school heads can hone the i r  leadership acumen an d  cul t ivate 

environments conducive  to  co llaborat ion,  innovation,  and co llect ive growth.  

Moreover ,  the program recognizes the intr insic  l ink between leadership e ff icacy and job 

sa t i s fact ion among educators.  A sat is f ied workforce not  only trans lates to  heigh tened morale and  

productivi ty but  also fosters a  cul ture o f excellence and continuous  improvement wi thin educat ional  

ins t i tut ions .  Through ini t ia t ives a imed a t  enhancing work environments,  promot ing effect ive  

communicat ion,  and equipping school heads wi th confl ict  resolution and stress management techniques,  

th is  program endeavors  to  create a  conducive  mil ieu wherein educators feel  valued,  suppor ted,  and 

empo wered to  rea l ize their  ful l  po tentia l .  

Invest ing in  the profess ional  gro wth and  wel l -be ing of  school  heads ,  we  not  only for t i fy the p i l la rs 

of educational  leadership but  also pave the way for  a  b r ighter ,  more enriching future fo r  generat ions to  

come.  

II.  Objectives  

This proposed leadership development program among school heads intends to  equip teachers and 

personnel  wi th the  appropriate  ski l l s  which they can ut i l ize  and  opt imize in  the exerc ise o f  their  inherent  

role .  

Spec i fica l ly,  the proposed leadership development  program among school heads belo w needs to  be 

implemented,  monitored  and eva lua ted for  al l  th e concerned stakeholders.  

KEY 

RESULT 

AREAS 

ACTIVITIES 
PERSONS 

INVOLVED 

PERFORMANC

E INDICATORS 

BUDGE

T 

L
E
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D

E
R

S
H

I
P

 S
T

Y
L

E
 

1.  Conduct leadership  

style  workshops/  

seminars focusing on 

authori ta t ive,  

democra tic ,  

faci l i ta t ive,  and  

si tua tional  leadership  

styles  

 

Externa l  

Fac il i ta tors  

School Heads  

Teachers  

Increased 

awareness and  

unders tanding of  

di fferent  

leadership styles  

among school  

heads  

P60,000 

2.  Provide coaching and  

mentor ing sess ions for  

school heads to  

develop  their  

leadership ski l l s ,  

emphasiz ing areas  

ident i fied for  

improvement based on 

teacher  feedback  

 

Experienced 

Educators  

School Heads  

Demonstrated  

improvement in  

leadership 

behaviors and  

pract ices  by 

school heads  

3 .  Implement peer  

observation and  

feedback mechanisms  

where school heads  

observe each o ther 's  

leadership pract ices  

and provide  

construct ive feedback  

School Heads  Enhanced se l f -

awareness and  

ref inement  o f  

leadership 

approaches 

through peer  

ins ights  
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1.  Conduct workshops/  

seminars on crea ting 

support ive  work 

environments and  

enhancing 

communicat ion and  

interpersonal  ski l l s  

among school heads  

 

Externa l  

Fac il i ta tors 

School Heads  

Teachers  

Improved 

communicat ion 

and interpersonal  

rela t ionships 

lead ing to  a  more  

posi t ive work 

environment  

P60,000 

2.  Establ i sh regular  

forums for  school  

heads to  discuss job 

sa t i s fact ion concerns  

and share best  

pract ices for  

address ing them 

effec tive ly  

 

School Heads  Increased 

collabora tion and  

support  among 

school heads  in  

address ing job  

sa t i s fact ion 

issues  

3 .  Provide t raining on 

confl ict  resolution and  

stress management  

techniques ta i lored to  

the chal lenges faced by 

school heads  in  their  

leadership ro les  

 

Externa l  

Trainers 

School Heads  

Enhanced abi l i ty  

to  manage  

confl icts  and  

cope wi th s tress,  

lead ing to  

improved job  

sa t i s fact ion  

P
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O
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A
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E
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E
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T

 

1.  Organize  workshops/  

seminars on innovat ive  

teaching 

methodologies,  

cur r iculum 

development,  and  

educat ional  technology 

integrat ion for  school  

heads  

 

Educat ion 

Experts 

School Heads  

Teachers  

Acquis i t ion of  

new skil l s  and  

kno wledge to  

enhance  teaching 

and  learning 

pract ices  

P60,000 

2.  Encourage  school  

heads  to  par t icipa te  in  

profess ional  ne tworks  

and associa t ions  

relevant  to  education 

leadership to  s tay 

updated on industry  

trends and best  

pract ices  

 

School Heads  Expanded 

profess ional  

ne twork and  

exposure to  

cur rent  t rends  

and innovat ions  

in  educat ion 

leadership  

3 .  Facil i ta te  

opportuni t ies for  

school heads to  engage  

Academic  

Researchers 

School Heads  

Implementa t ion 

of evidence -

based so lut ions to  
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in  act ion research 

projects addressing 

spec i fic  cha llenges  or  

opportuni t ies wi thin 

their  schools  

 

improve school  

effec t iveness and  
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A P P E N D I C E S  

Appendix A  

SCHOOL HEAD’S LEADERSHIP STYLE AND  

TEACHERS’ JOB SATISFACTION  

  

TEACHERS’ QUESTIONNAIRE  

 

Part  l .  Prof i le  of  the teacher respondents in terms of:  

 

 

1.1  Name _____________________________________  

 

1 .2  Sex:   

(   )  Male   (   )  Female  

 

 1 .3  Age:    

(   )  less than 25 yrs.  o ld   

   (   )  26 -35 yrs.  o ld    

(   )  36 -45 yrs.  Old  

(   )  46 -55 yrs.  Old  

(   )  more than 55  yrs .  o ld  

 

1 .4  Educational  At ta inment:   

(   )  Bachelor ’s Degree  

          (   )  With M.A. Uni ts  

          (   )  With M.A. Degree  

          (   )  With Ph.D.  Units  

          (   )  With Ph.D.  Degree  

     

1 .5  Posi t ion:    

(   )  Teacher  I  

          (   )  Teacher  I I  

          (   )  Teacher  I I I  

          (   )  Master  Teacher  I  

          (   )  Master  Teacher  I I  

 

1 .6 .  Length of Service :   

(   )  Less than 5 years  

(Optional)  
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          (   )  5 -10 years  

          (   )  11 -15 years  

         (   )  16 -20 years  

          (   )  21 -25 years  

          (   )  More than 25 years  

 

Part  II .  Leadership Sty les of  the School  Head 

Direct ions:  For each statement below, please provide your assessment of  your school  head's 

leadership style.  Rate your school  head's behavior on a sca le from 1  to 4 ,  where:  

 

   Rate   Verbal  Interpretat ion  

      4   Exact ly Like My School  head  

     3   Much Like My School head  

     2   Somewhat Like My School head  

     1   Not Like My School head at  Al l  

 

Indicators  (4)  (3)  (2)  (1)  

1.  Encourages  teacher  par t icipat ion in  decision-

making.  

    

2 .  Nurtures the ho li s t ic  potential  o f  teachers.      

3 .  Assumes leadership  responsibi l i t ies ,  when 

necessary,  regard less  of  tradit iona l  leadership  

labe ls .  

    

4 .  Is  comfor table serving as  the spokesperson for  the  

school.  

    

5 .  Adapts e ffec tively to  d iverse s i tuat ions .      

6 .  Is  determined  to  dr ive school projec ts forward and  

achieve result s .  

    

7 .  Values  learning from individuals’ mis takes.      

8 .  Col laborates e ffec tive ly on school -based  

committees.  

    

9 .  Prior i t izes the well -be ing of teachers as the top  

concern for  the  school.  

    

10.  Possesses the abi l i ty to  view s i tuat ions from 

var ious perspect ives.  

    

11.  Is  open to  extended discussions,  as long as al l  

aspects a re thoroughly explored or  expl ica ted.  

    

12.  Excels in organiz ing and  coord inat ing effor ts  

wi thin the school.  

    

13.  Advocates that  a l l  school members should adhere 

to  formal dec isions,  fo l lo wing es tab li shed 

procedures.  

    

14.  Sets high standards fo r  themselves and expects 

others to  do the  same.  

    

15.  Enjoys  par t ic ipa ting in role -playing exerc ises.      

16.  Takes pleasure in assis t ing o thers in  the ir  personal  

and  professional  development.  

    

 

Part  III.  Se lf -Assessment of  Job Satisfact ion  

Direct ions:  Please assess your  job sat isfact ion in  terms of  job security,  work environment,  job 

responsibi l it ies,  and community  attachments  by  careful ly  considering the  fol lowing items.  Use  the 

following sca le:  
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   Rate   Verbal  Interpretat ion  

      4   Very Sati s fied  

     3   Sat i s fied  

     2   Sl ight ly Sat i s fied  

     1   Not Sa ti s f ied  

Indicators  (4)  (3)  (2)  (1)  

A.  Security  

 

On my present  job,  this i s  how I fee l  about…  

1.  The financial  compensa t ion I  receive for  my work.      

2 .  Opportunit ies for  reclassi f ica t ion or  promotion.      

3 .  The quali ty o f the  benefi t s  I  receive  compared to  

what  other  organiza tions o ffer .  

    

4 .  When my effor ts  are not  adequately rewarded.      

5 .  How my job contr ibutes to  a  secure future.      

6 .  Receiving full  cred it  for  the work I  per form.      

7 .  The ab il i ty to  take pr ide  in a  job wel l  done.      

8 .  How my pay compares  wi th s imi lar  jobs in o ther  

companies .  

    

9 .  How my pay co mpares  with my col leagues in  the  

school.  

    

10.  Opportunit ies for  career  advancement .      

B.  Work Environment  

 

On my present  job,  this i s  how I fee l  about…  

11.  School pol icies and prac tices  regard ing employees.      

12.  The qual i ty o f communica tion and understanding  

between mysel f and  my immediate supervisor .  

    

13.  The leve l  o f  coopera tion and  teamwork between and  

among my co lleagues.  

    

14.  Working condi t ions,  inc lud ing l ight ing,  venti la t ion,  

and  safety.  

    

15.  How easi ly I  can bui ld  fr iendships wi th my co -

workers.  

    

16.  The effec tiveness  o f  my immediate  supervisor 's  

t raining of subord inates.  

    

17.  The sense of achievement  I  der ive fro m my job.      

18.  How my immediate supervisor  addresses employee  

compla ints or  gr ievances.  

    

19.  The overal l  p leasantness  o f the working  

environment.  

    

20.  The level  o f suppor t  and assis tance provided by my 

immediate supervisor  when faced wi th  cha llenging  

problems.  

 

    

C.  Job Responsibi l it ies  

 

On my present  job,  this i s  how I fee l  about…  

21.  Opportunit ies to  network wi th inf luent ia l  

ind ividuals.  

    

22.  The ab il i ty to  engage in act ivi t ies tha t  a l ign wi th  my 

moral  values.  
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23.  Opportunit ies to  per form work tha t  i s  a  grea t  match 

for  my skil l s ,  ab il i t ies,  and  competencies.  

    

24.  The oppor tunity to  guide and  ins truct  fe l low 

colleagues on acco mpl ishing tasks.  

    

25.  The chance to  explore new and innovative  

approaches wi thin my ro le.  

    

26.  Opportunit ies to  ut i l ize and apply my ski l l s  

effec t ive ly.  

    

27.  The oppor tuni ty to  innovate  and  devise improved  

methods for  complet ing tasks .  

    

28.  The oppor tuni ty to  conduct  my work wi thout  

negat ively a ffect ing my co -workers.  

    

29.  The freedom to exercise my o wn judgment and  

decision-making.  

    

30.  The chance  to  ful f i l l  my job responsib il i t ies wi thout  

feel ing l ike I  am dece iving anyone.  

    

D.  Community Attachments/Linkages  

 

On my present  job,  this i s  how I fee l  about…  

31.  The opportunity to  hold a  meaningful  posi t io n 

wi thin the co mmuni ty.  

    

32.  The ab il i ty to  provide valuab le assis tance to  others.      

33.  The opportunity to  promote stakeholder  

par t icipat ion in al l  school -related ac tivi t ies.  

    

34.  The chance to  es tabl i sh a  signi f icant  presence wi thin  

the communi ty.  

    

35.  The opportunity to  engage in communi ty outreach 

programs such as c leaning ini t ia t ives,  coasta l  c lean -

ups,  and  tree plant ing.  

    

36.  The chance  to  address  and  assist  with  co mmuni ty  

members '  concerns.  

    

37.  The school 's  connections and par tnerships wi th the  

loca l  communi ty.  

    

38.  How effect ive ly my immedia te  supervisor  handles  

concerns ra ised by parents in the co mmuni ty.  

    

39.  The overal l  fr iendl iness  and posi t ive a tmosphere o f  

the school communi ty to wards externa l  

stakeholders.  

    

40.  The socia l  standing wi thin the communi ty assoc iated  

wi th  the  job.  
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Appendix B  

RELIABILITY TEST 
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Appendix C  

SAMPLE STATISTICAL COMPUTATIONS  
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Appendix D  

LETTER OF REQUEST TO CONDUCT STUDY  
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Appendix E  

1S T  INDORSEMENT LETTER  
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Appendix F  

LETTER OF REQUEST FOR CONTENT VALID ATION 

OF THE RESEARCH INSTRUMENT  
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Appendix G 

VALIDATION SHEET FOR CONTENT VALIDITY  

OF THE RESEARCH INSTRUMENT  
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Appendix H 

VALIDATION CERTIFICATION FOR CONTENT VALIDITY  

OF THE RESEARCH INSTRUMENT  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

VALIDATION CERTIFICATION 

This is to certify that the research instrument of     DESIREE 
B. ARRIOLA uti l ized in her dissertat ion ent it led ELEMENTARY 
SCHOOL HEAD’S LEADERSHIP STYLES INFLUENCING 
TEACHERS’ JOB SATISFACTION IN SELECTED PUBLIC 
SCHOOLS IN PARANAQUE  underwent validation and examination 
by the undersigned. I can attest that the questionnaire is ready to 
be used and substantial ly appropriate.    
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There  i s  an Open Access  ar t icle ,  d is tr ibuted  under  the term of  the  Crea tive  

Commons  Attr ibut ion –  Non Commercia l  4 .0  Internat ional  (CC BY-NC 4 .0)  

(ht tps: / /crea tivecommons.org/ l icenses /by -nc /4.0 / ) ,  which permi ts  remixing,  

adapt ing and build ing upon the work for  non-commerc ial  use,  provided  the  

or igina l  work i s  properly c i ted.  

VALIDATION CERTIFICATION 

This is to cert ify that the research instrument of     DESIREE 
B. ARRIOLA uti l ized in her dissertat ion entit led ELEMENTARY 
SCHOOL HEAD’S LEADERSHIP STYLES INFLUENCING 
TEACHERS’ JOB SATISFACTION IN SELECTED PUBLIC 
SCHOOLS IN PARANAQUE  underwent validat ion and examination 
by the undersigned. I can attest that the questionnaire is ready to 
be used and substantial ly appropriate.    

VALIDATION CERTIFICATION 

This is to cert ify that the research instrument of     DESIREE 
B. ARRIOLA uti l ized in her dissertat ion entit led ELEMENTARY 
SCHOOL HEAD’S LEADERSHIP STYLES INFLUENCING 
TEACHERS’ JOB SATISFACTION IN SELECTED PUBLIC 
SCHOOLS IN PARANAQUE  underwent validat ion and examination 
by the undersigned. I can attest that the questionnaire is ready to 
be used and substantial ly appropriate.    
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