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ABSTRACT: Writing English is a problem experienced by students. Some students were found to have difficulty applying their
ideas into written form. It causes the information to be conveyed not be communicated properly. Similar to writing procedure text
which expects the reader to be able to understand the steps contained in the text. Therefore, the writers are required to be able to
develop their ideas in order to achieve the goals of the writing. This paper intends to focus on creating a solution for students in
writing procedural text by combining the Think Pair Share and Silent Demonstration techniques. Approximately 60 final year
students were selected purposively as the research sample. Using a static-group comparison research design, the students were
divided into two different classes: control and experimental, were implemented in these techniques, where the control class only
applied Think Pair Share, while a combination of the Think Pair Share and Silent Demonstration techniques utilized in the
experimental class. Through the Independent Sample T-Test, the findings were that students with the integration of the integration
Think Pair Share and Silent Demonstration techniques had higher writing achievements. The students were able to discuss with
their classmates and also get a big picture of the procedures involved in doing or operating something. This was because they had
seen several ideas in a video that could help them write down the whole procedure.
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I. INTRODUCTION

Writing is a skill that requires a fairly long process. This refers to high academic ability to be able to write appropriate forms of
writing. Thus, it acts at the level of language skills and concept development before the writer reflects them in written form
(Saladino, 2009). In achieving this, the writer must be competent to consider several things such as sentence construction, vocabulary
selection and the purpose of writing (Steven, 2001). Furthermore, Ahmed and Mani (2021) argue that writing is requires knowledge,
understanding and skill in its application. This skill is a structured system consisting of a collection of words, phrases and even
sentences obtained from the author's representation that requires knowledge (Wilson and Glazier, 2013 and Jozsef, 2001).

The form of writing consists of an arrangement of several words or phrases that form a complete sentence that forms a paragraph.
Thus, this process makes it difficult for students to be implemented in their learning. Furthermore, it requires a coherent and well-
organized structure. This is in line with writing a procedure text. A series of sentences that change an object containing certain steps
are summarized in this text (Maeta et al., 2015). A recipe, manual for using a product and an instruction are such examples included
in the type of procedure text (Zhang et al., 2012). Therefore, it is important to make the text appropriate for readers in order to fulfill
this purpose.

In writing a procedure text, the learners should be able to create ideas before they implement it into whole steps. Writing and
procedure in a text are difficult for the students. As in Alviana’s preliminary research (2019), the students found that they were in
trouble to determine the development of the topic given by the teacher. In addition, the arrangement in the procedure text was hard
to compile and make them step-by-step. Furthermore, another researcher, Hidayah (2021) in her previous study argued that the
students did not understand the language features in procedure text. In addition, Siska, Murninati and Andriani (2021) describe that
students were less competent in designing structures in procedural text.

Based on this data, a solution is necessary to help students to be able to compose procedural text according to the structure and
linguistic features contained in the requirements for writing the text. One of the solutions can be by applying the Think Pair Share
technique. This is a part of collaborative learning techniques (Tint and Nyunt, 2015). Based on Kagan (2009), TPS starts with several
moves: thinking, pairing and sharing. Moreover, as the name implies, Think is the first stage which requires students to think
individually about the topics provided (Wuryandari and Herwin, 2021). In the second process, the results of the individual ideas are
discussed with their group friends. It gives the students the opportunity to communicate with their group. This interaction can create
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some information which ultimate goal is to provide agreement on ideas. After students find ideas to be developed, they then write
the information into a complete text. The final stage is to share the results of their writing in front of the class.

Several studies have raised Think Pair Share to further explore its use in student writing. As in Demirci and Duzenli's (2017)
research, they found that student achievement enhanced compared to traditional learning. Furthermore, the students showed a
positive impact by being more active in class due to discussions in class to determine the development of information from the topic
given, so that their achievement in writing increased (Sahardin et al., 2017 and Santika et al., 2022). However, there were limitations
that TPS had after being investigated by Yulanda (2018), confusion could occur among the students in implementing this technique.
The students found it difficult to explain the topic. Consequently, there were lacks in ideas developed. In line with Anita Lie (2004),
she found that Think Pair Share only provided topic without clear information for students to be discussed. Thus, the students may
produce uncertain ideas in their interaction.

Starting from these two problems, researchers took steps to integrate them with a technique that could contribute and build them
into a solution. Silent Demonstration is believed to be possible for several reasons. Silberman (2011) considers this appropriate as
a procedure. There are several steps that are carried out silently, so that the students give full concentration to be able to understand
all the stages (Petty, 2009). This can be used as support to add ideas and information which is a limiting factor in the Think Pair
Share technique.

The integration of the Think Pair Share and Silent Demonstration techniques needs to be explored further. This is because combining
these two techniques is considered a solution to the problem of writing procedural texts for students. An idea spur that encourages
development through discussion is important in the teaching and student learning process. In this exploration, it was decided that
the research question was: is there a significant difference in the writing achievement of those taught using the integration of Think
Pair Share and Silent Demonstration with students taught only using the Think Pair Share technique?

I1l. METHODS

Procurement of research was intended to find answers to problem formulation. Apart from that, it aimed to search for and collect
information which was then analyzed. In addition, as stated by Cresswell (2012), a research can also increase and develop our
knowledge of the topic or issue raised. Consequently, this study uses a quantitative approach that focuses on a static group model.
It refers to the use of two different classes (Setiyadi, 2018), control and experimental, each of which utilizes different techniques.
The Think Pair Share technique was applied to the control class while the integration between the Think Pair Share and Silent
Demonstration techniques is implemented to the experimental group. Thus, a number of 60 twelfth students at SMK-SMTI Bandar
Lampung were used as samples, each of which wass taken from two classes by using purposive sampling. As explained by Obilor
(2023), the characteristic of this sampling technique focus on the study objective. Furthermore, five meetings of writing procedure
text were held with the research stages include: pretest, treatments, and posttest. Analyzing the results of this process is using the
Independent Sample T-Test to determine the comparison of the students achievements in both the control and experimental classes.

I11. RESULTS AND DISCUSSIONS

After collecting data with tests in written form which were summarized in the pretest and posttest, the results were analyzed to see
the differences as material for establishing the answer to the research problem formulation. The topics of the procedure text given
to each class were the same starting from the first meeting to the last. However, the difference lay in the technique provided. In
consequence, there was a slight difference in the teaching and learning process in its implementation because the experimental class
added the Silent Demonstration technique as a proponent for Think Pair Share. Student scores were assessed by two raters, researcher
and English teacher, by exploring aspects of writing based on Jacobs et.al (1981): content, organization, vocabulary, language use
and mechanics. The results of the data analyses testing are recapitulated as follows:

Table 1. Pretest and Posttest Result in Control Class

Test N Min. | Max. | Mean
Pretest 30 52 74 64.6
Posttest 30 69 81 76

Think Pair Share was applied to the control class. The students discussed first before they wrote the entire procedure text based on
developing material from the interaction with their group. There were two tests given, namely pretest and posttest. In the pretest,
students were not provided with this technique, they only took the writing test given by the researcher. Hence, the results of the
students' scores can be seen in Table 1 that the pretest obtained has a score of 64.6 with the highest score being 74 and the lower
limit being 52. Meanwhile, after students received three treatments at the second, third and fourth meetings, the final stage that
students had to go through in this research was carrying out a posttest. The average value gained by students on this test was 76.
Therefore, the overall score achieved by students on both tests increased by around 11.4 points. It is a summary of the
implementation of research in the control class, while the results of the experimental class can be elaborated as follows:
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Table 2. Pretest and Posttest Result in Experimental Class

. Max
Test N Min. Mean

Pretest 30 53 77 65.2
Posttest | 30 78 87 83

The material, topics and meetings in the experimental class were not much different from the control class. However, the difference
was that in this class the researcher included the Silent Demonstration technique where the students could watch a video regarding
a procedure for doing or operating something according to the topic that students would write on their sheet. After that, the
implementation of Think Pair Share remained the same by giving students the opportunity to discuss with their group to reach an
agreement regarding the steps they would develop in their procedure text. Therefore, the results of the posttest had an average score
of 83 with the highest score obtained at 87 while the pretest had an average of 65.2 with a maximum score of 77. It can be concluded
that the improvement experienced by the experimental class was 17.8.

Additionally, both data were analyzed using the Paired Sample T-Test to prove that enhancement occurred when applying the
integration of Think Pair Share and Silent Demonstration techniques. Furthermore, this could also answer the hypothesis that the
combination of these techniques has a positive impact on students' procedural text writing achievements. This is displayed in table
3:

Table 3. Independent Samples T-Test Analysis

Sig. Mean

(2-tailed) Difference
Equal variances assumed .000 6.800
Equal variances not assumed | .000 6.800

The significant level that must be met to be said to be an accepted hypothesis is in the range of no more than 0.05. In the table, it
can be clearly seen that p < 0.05. In other words, the hypothesis was accepted. In conclusion, the data described previously confirms
that there is a significant difference in students' procedural text writing achievement in the experimental class which implements the
integration of Think Pair Share and Silent Demonstration techniques when compared to the control class which relies on Think Pair
Share technique only.

Initially, the students first applied the Silent Demonstration technique in the form of a video for the students to watch. The purpose
of this provision is the students can understand how the steps in something go. After that, the students were given the opportunity
to think independently about the topic. They were required to discuss it with their partner and finally share the results of the entire
content in front of the class.

Based on the results described, it has been found that the scores in the experimental group are superior when compared to the control
class. A significant difference with a distance of around six points is an initial step that makes this integration considered capable
in creating a positive impact on students' procedural text writing. Besides, the hypothesis was accepted that the requirements were
fulfilled in the analysis test. This is due to the assistance of the Silent Demonstration technique on Think Pair Share. The Silent
Demonstration technique itself is considered capable of being applied to procedural training (Silberman, 1999). Besides, the students
can see the process of several steps so that they can be well-organized so as to form the final accomplishment in making, doing, or
operating something.

Providing the Silent Demonstration technique at the beginning of the learning stage before starting the lesson is an effort to increase
ideas for students. As in Sari (2018), this is to facilitate the students in gathering information on the topic. In addition, students feel
enhancement of the motivation which has a positive effect because there is a guide to determine the appropriate steps in writing a
procedure text (Hasliana, 2022 and Guk, 2023). The next stage given is to implement Think Pair Share as a supporting material for
the previous technique. According to Holcomb (2001), the Think Pair Share technique is created to provide opportunities for students
to learn. There are three stages in its form (Mundelsee and Jurkowski, 2021); Think time is a process for thinking individually: Pair
process is an opportunity for students to provide justifications and arguments with group friends in order to reach a collective
agreement: Share is a way to express the development of their ideas publicly to be presented to classmates (Kaddoura, 2013).

This integration provides a combination that is suitable and appropriate to see from the impact provided by justifying the value in
the experimental class which is higher compared to the control group. This implies that with the integration of two techniques, Think
Pair Share and Silent Demonstration, the students are capable to write procedural text according to the content and in an organized
manner. If the students only apply the Think Pair Share technique, they will still be confused about determining ideas and
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information as material for discussion with their partners. Apart from that, the requirements for the content and organization of these
stages do not comply with procedures because they are not conveyed properly.

CONCLUSIONS

Teaching English that is interesting to students is very crucial to achieving learning goals. Likewise, in completing students'
achievements in being able to write procedural text according to correct and appropriate writing rules. Finding the right solution for
students to avoid boredom in learning is the task of educators so that they are able to participate in learning well. It is believed that
the combination of Think Pair Share and Silent Demonstration can support students' learning in writing procedural text. In addition,
these two techniques can be fun learning for students because they can see a big picture in doing or operating something in the
video. Apart from that, they also afford to interact because in the Think Pair Share technique there is an activity to discuss with their
classmates. Teaching and learning process feels easier and more enjoyable if the solutions provided are right on target.
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