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ABSTRACT: The purpose of this research is to investigate the direct and indirect impacts of principal supervision, self-concept,
and job satisfaction on teacher organizational commitment in Senior High Schools in the North Banjarmasin District. This
research employs a quantitative approach. The study population included 229 teachers from the North Banjarmasin sub-district,
with a sample of 146 individuals chosen using Proportional Random Sampling. Questionnaires were used to collect data, which
was then analyzed using descriptive and inferential statistics. According to the findings of this study, the principal supervision,
self-concept, job satisfaction, and organizational commitment of teachers were all high. The principal supervision
influenced organizational commitment by 0.119, self-concept influenced organizational commitment by 0.164, job satisfaction
influenced organizational commitment by 0.706, principal supervision influenced job satisfaction by 0.622, and self-concept
influenced job satisfaction by 0.323. Furthermore, it obtained a 0.303 indirect effect of the principal supervision on organizational
commitment through job satisfaction and a 0.213 indirect effect of self-concept on organizational commitment through job
satisfaction.
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INTRODUCTION

Education is an endeavour to expand knowledge received from formal, non-formal, and informal institutions in order to produce
quality humans. Appropriate educational goals are required to achieve the intended quality (Aziizu, 2015). The goal of national
education, according to the Law of the Republic of Indonesia No. 20 of 2003 concerning the National Education System, is to
develop the potential of students to become human beings who believe in and fear God Almighty, have noble character, are
healthy, knowledgeable, capable, creative, independent, responsible, and become citizens of a democratic. To achieve this national
education goal, an education that is organized with clear objectives, takes place constantly throughout the individual’s life, and is
planned with careful planning and a structured system (Sauri, 2016). Schools are considered as an organizational system that
facilitates the achievement of an educational goal because it has goals based on national education goals (Fitriyani, 2019). School
is one of the educational organizational systems that involves a great level of commitment from all school members, particularly
teachers. Teacher organizational commitment is critical in accomplishing high-quality educational goals (Aslamiah, 2019).

Teacher organizational commitment is a principle that teachers must embrace as a self-agreement to carry out obligations with
full responsibility, care, and loyalty (Andala et al., 2021; Dirgantara et al., 2022; Sri Rumanti, Aslamiah, 2022). The presence of
these attitudes is believed to motivate the teacher to fully perform his or her duty and responsibilities (Jannah, 2014). Teachers
with high organizational commitment demonstrate this by making concerted efforts to follow organizational regulations.
Regardless of how strict the restrictions are in the teacher’s organization, they stay loyal and committed, particularly to their
obligations and responsibilities as educators.

Allen & Meyer (2013) stated that organizational commitment is employees’ willingness to remain in the organization through
maintaining their relationship with the organization’s aims, values, and commitments. According to Mulyasa (2013) a teacher’s
organizational commitment is one’s responsibility to one’s work, laws and regulations, professional organizations, colleagues,
students, workplace, and leaders in the organization where the teacher works, the principal of the school being one of those
leaders. Mowdays, Porter, & Steers explained that the concept of organizational commitment has become a major concern based
on the premise that individuals form interrelationships with organizations based on the relative strength of an individual’s
identification and involvement with a specific organization (Suriansyah, 2014). Thus, the teacher’s organizational commitment is
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a self-attachment to the teacher’s duties and obligations, which can lead to responsibility and a responsive as well as innovative
attitude toward the advancement of science and technology in the organization where the teacher works.

According to Steers dan Porter (Hidayat, 2020), three elements determine employee commitment to the organization: personal

factors, organizational factors, and non-organizational factors. Personal factors are factors that shape the initial commitment of
employees such as job expectations, psychological contracts, and career choices. Organizational factors are factors that will
emerge and form responsibilities such as initial work experience, scope of work, supervision, and consistency of organizational
goals. Non-organizational factors are those that do not come from organizations, such as the presence or absence of alternative
career opportunities. If a better job opportunity becomes available, the individual will leave immediately.
Principal Supervision contains of the words supervision and vision are etymologically related and signify to see and review from
above or to view and assess from above what is done by superiors on the activities, creativity, and performance of subordinates
(Mulyasa, 2012). According to Lazwardi (2016), supervision is a professional help service provided to teachers in order to
improve their ability to carry out the learning process, which must be done successfully and efficiently. School principal
supervision is defined by Sahertian (2010) as all supervision activities carried out by school principals as a planned effort to
provide guidance, coaching, and service assistance so that teachers can increase their professional skills, become better teachers,
and produce better students. This is the line with result of (Andala et al., 2021; Aslamiah, 2019; Karyadi et al., 2022; Teresia et al.,
2023).

Self-concept as an overall perception of oneself that comprises one’s opinion of oneself, opinions about one’s self-image in the
eyes of others, and opinions about things accomplished (Burn, 1993). Afif (2015) defines self-concept as a type of self-image
made up of social identity and personal identity, which appear to alternate or coexist. According to Khumaini (2017), self-concept
is a multifaceted mind that may be differentiated in terms of its centrality and importance, actual achievement or potential
achievement, time orientation, and positive and negative aspects.

According to Schermerhorn, et.al (2012), job satisfaction is an attitude that represents a person’s positive or happy thoughts
and negative or sad feelings toward work, coworkers, and the work environment. Robbins dan Judge (2014) stated that job
satisfaction is a favorable feeling about one’s employment that results from an assessment of job characteristics such as the work
itself, salary, supervision, coworkers, and promotions. According to Aslamiah (2015), job satisfaction is subjective and depends
on the person experiencing it. Each person will place a different value on this.

METHODOLOGY

This research used quantitative approach. The direct and indirect effects of principal supervision, self-concept, and work
satisfaction on teacher organizational commitment in senior high schools in the North Banjarmasin sub-district, totaling 229
teachers, were investigated in this study. The Proportional Random Sampling technique was used to select 146 teachers for this
study. A questionnaire was used to collect data, which included a school principal supervision questionnaire (assisting teachers in
planning, implementing and guiding, and evaluating and improving), self-concept questionnaires (self-image, self-ideals, self-
esteem, roles, and identities), job satisfaction questionnaire (intrinsic, extrinsic, and general satisfaction), and organizational
commitment questionnaire (affective commitment, cohesion). The questionnaires were prepared using a Likert scale which was
tested for validity and reliability. The collected data were analyzed using path analysis to see the direct and indirect effects
between variables by first carrying out a requirements analysis test, namely the normality test, linearity test, and multicollinearity
test. Data analysis used path analysis to answer seven research hypotheses, namely Hs: there is a direct influence between the
principal supervision on teacher organizational commitment; Hy: there is a direct effect of self-concept on teacher organizational
commitment; Hs: there is a direct effect of job satisfaction on teacher organizational commitment; Ha: there is a direct effect of the
principal supervision on teacher job satisfaction; Hs: there is a direct effect between self-concept on teacher job satisfaction; He:
there is an indirect effect of the principal supervision on organizational commitment through teacher job satisfaction; H7: there is
an indirect effect between self-concept and organizational commitment through teacher job satisfaction.

RESULTS
Based on the results of the data analysis using path analysis, direct and indirect correlation coefficients were found as described in:
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Figure 1. Path Analysis Model X1, X2, Zand Y

Table 1. Summary of the Hypothesis Testing Decisions of Hi, Hz, Hz H4, Hs

Hypothesis p.s Decision

Hi There is a direct influence between the principal supervision on teacher 0,119 Accepted
organizational commitment in senior high schools throughout North Banjarmasin
sub-district

H> There is a direct effect of self-concept on teacher organizational commitment in 0,164 Accepted
senior high schools throughout North Banjarmasin sub-district

Hs There is a direct effect of job satisfaction on teacher organizational commitment in 0,706 Accepted
senior high schools throughout North Banjarmasin sub-district

Ha There is a direct effect of the principal supervision on teacher job satisfaction in 0,622 Accepted
senior high schools throughout North Banjarmasin sub-district

Hs There is a direct effect between self-concept on teacher job satisfaction in senior 0,323 Accepted

high schools throughout North Banjarmasin sub-district

Table 2. Summary of Hypothesis Testing Decisions of Hsand Hz

Hypothesis Direct Indirect

Hs  There is an indirect effect of the principal supervision on - 0.303
organizational commitment through teacher job satisfaction in senior
high schools throughout North Banjarmasin sub-district

H;  There is an indirect effect between self-concept and organizational - 0.213
commitment through teacher job satisfaction in senior high schools
throughout North Banjarmasin sub-district

Table 1 summarized the decisions Hi, Ha, Hs, Hi, and Hs that had a significance value of less than 0.05, indicating that the
hypothesis was accepted. The decision to test hypotheses Hg and Hy for the indirect influence between factors was summarized in
Table 2. Based on the results of the analysis in Tables 1 and 2, a relationship between variables was discovered in this study,
which could be explained as follows.

DISCUSSION
A. The Direct Effect of Principal Supervision on Teacher Organizational Commitment

According to the findings of this study, the path coefficient value between the principal supervision and the teacher
organizational commitment was 0.119 with a t of 2.064 and a significance of 0.041, indicating that the significance value was less
than 0.05. This study found that principal supervision had a direct, positive, and significant influence on teacher organizational
commitment in senior high schools throughout the North Banjarmasin sub-district, supporting the theory of Carnevale & Wechsler
(1996), which stated that the presence of principal supervision in schools is important because it represents a leader’s
organizational concern aimed at subordinates to achieve both individual and organizational goals.

The supervisory goals established by the principal must be consistent with organizational goals, namely school goals.
The goal of supervision is to ensure that teachers and other staff members adhere to the policies, standards, and objectives
established by educational institutions. For example, improving teacher teaching quality, student academic achievement, or
teacher professional development. Clear supervision goals that are aimed on increasing teacher teaching quality might boost
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teacher organizational commitment. Teachers who are monitored feel encouraged, needed, and recognized for their talents and
abilities, which increases their commitment to school goals and participation in attaining the vision and purpose of education.

The influence of school principal supervision on teacher organizational commitment in senior high schools throughout
the North Banjarmasin sub-district was supported by the research of (Kusrini, Suriansyah, & Saleh, 2018; Ramadhan, Sulaiman,
& Saleh, 2022; Utami,2018). All of which stated that the principal supervision had a direct effect on teacher organizational
commitment. The regression equation depicted the pattern of effect between these two variables, revealing that every one-unit
increased in principle supervision resulted in an increase of 0.119 or 11.9% in teacher organizational commitment. This meant that
the principal’s help, direction, and coaching to teachers in the form of supervision led in enhanced commitment to the
organization.

B. The Direct Effect of Self-Concept on Teacher Organizational Commitment

According to the findings, the path coefficient value obtained from the self-concept variable on teacher organizational commitment
was 0.164 with a t of 3.364 and a significance of 0.001, indicating that the significance value was less than 0.05. According to the
theory of Colquitt, Le Pine & Wesson (2014), self-concept had a direct, positive, and significant influence on teacher organizational
commitment in senior high schools throughout the North Banjarmasin sub-district, confirming that self-concept was one of the factors
that influenced organizational commitment, which was the scope of the individual mechanism that was related to ability.

Ghufron and Risnawitasi (2015) divided self-concept into two categories: positive and negative self-concept. A positive self-concept
is the ability to view yourself more positively and confidently, and to maintain a positive attitude toward everything, including
mistakes. Meanwhile, negative self-concept is the ability to look at oneself with a pessimistic attitude toward life and the
opportunities that it presents.

Teachers who have a positive self-concept are confident in their abilities to do specified responsibilities. They are confident in
their ability to overcome obstacles and achieve success as teachers. This self-assurance might deepen their loyalty to the organization
because such a teacher will feel a moral need to continue working as an educator at one’s current school. A negative self-concept
might also have an impact on organizational dedication. Teachers who have a low self-esteem will feel inadequate, undeserving, or
worthless. Such events may cause them to lose interest in the organization. As a result, it is critical for the organization to pay
attention to and encourage the growth of their members’ formerly negative self-concept into a positive self-concept by adequate
coaching, acknowledgment, and appreciation.

The effect of self-concept on teacher organizational commitment in senior high schools throughout the North Banjarmasin sub-
district was supported by the research of (Sriwahyuni, Natuna & Kartikowati, 2022; Yasa, Yudana & Sunu, 2014) which found a
direct effect of self-concept on teacher organizational commitment. The regression equation depicted the pattern of effect between
these two variables, revealing that every one-unit rose in self-concept resulted in an increase of 0.164 or 16.4% in teacher
organizational commitment. This suggested that the teacher’s positive self-image led to higher commitment to the organization. This
is the line with result (Andala et al., 2021; Kardata et al., 2023; Mistiah, Wahyu, 2022; Sri Rumanti, Aslamiah, 2022).

C. The Direct Effect of Job Satisfaction on Teachers Organizational Commitment

The path coefficient analysis of job satisfaction and teacher organizational commitment yielded a path coefficient value of 0.706
with a t of 12.141 and a significance value of 0.000, indicating that the significance value was less than 0.05. This study found that
job satisfaction had a direct, positive, and significant influence on teacher organizational commitment in senior high schools
throughout the North Banjarmasin sub-district, supporting Mathis & Jackson (2006) theory that job satisfaction and organizational
commitment tend to influence one another. People who are somewhat content with their jobs are more likely to be dedicated to the
organization, and those who are committed to the organization are more likely to be satisfied.

To attain high teacher satisfaction, schools must develop and execute policies that support, pay attention to, and reinforce
teacher needs. The teacher participation policy is one such policy. This policy allows instructors to actively participate in making
choices and developing additional policies. Teachers can offer their perspectives, ideas, and experiences to help students make
better decisions. Inviting teachers to participate in the development of school policies can promote a sense of belonging to the
school and accountability for the policies that are created. Teachers will feel highly respected and important, increasing their
commitment to the organization.

The research all supported the direct effect of job satisfaction on teacher organizational commitment in senior high schools
throughout the North Banjarmasin sub-district. The regression equation depicted the pattern of effect between these two variables,
revealing that each one-unit increased in job satisfaction resulted in an increase of 0.706 or 70.6% in teacher organizational
commitment. This suggested that the teacher’s job satisfaction led to higher commitment to the organization (Aminah, Aslamiah,
& Novitawati, 2023; Maulida, Suriansyah, & Ngadimun, 2019; Ariansyah, Aslamiah, & Sulaiman, 2021; Qadarsih, Aslamiah, &
Sulaiman, 2023).
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D. The Direct Effect of Principal Supervision on Teacher Job Satisfaction

The path coefficient study of the principal supervision on teacher job satisfaction yielded a path coefficient value of 0.622, a t of
9.627, and a significance value of 0.000, indicating that the significance value was less than 0.05. According to the theory of
Luthans (2006), there were two dimensions of supervision that could affect job satisfaction. This study showed that the principal
supervision had a direct, positive, and significant influence on teacher job satisfaction in senior high schools throughout the North
Banjarmasin sub-district. First, superior concerned for subordinates, such as advice and support, personal and professional
communication. Second, subordinates were given the opportunity to participate in making decisions that could affect their work.

Increased job satisfaction is also a byproduct of effective principal supervision. This is due to the fact that school principals
provide opportunities for teachers to further their careers through training and coaching, which can boost teacher work satisfaction.
Teachers can participate in training, seminars, workshops, or Subject Teacher Conferences (MGMP) related to teaching and
learning. Individual coaching can also aid in the improvement of teaching practice. Principals must also offer teachers authority in
planning and executing learning in the classroom. Principals can allow instructors to experiment and develop their own teaching
ideas or methods as long as they stay within the specified curricular framework. This autonomy is thought to boost teacher job
satisfaction because teachers will be pleased with their work.

Research on the influence of school principal supervision on teacher job satisfaction in senior high schools throughout the
North Banjarmasin sub-district was strengthened by the research of (Puspasari, Miyono & Abdullah, 2022; Rifaldi, 2014,
Salikurnima, Saleh & Ahmad, 2020) which stated that principal supervision affected teacher job satisfaction. The regression
equation depicted the pattern of effect between these two variables, revealing that every one-unit increased in principle
supervision resulted in an increase of 0.622 or 62.2% in teacher job satisfaction. This meant that the aid, advice, and coaching
provided to teachers by the principal in the form of supervision resulted in higher job satisfaction.

E. The Direct Effect of Self-Concept on Teacher Job Satisfaction

The path coefficient value of 0.323 with a t of 5.003 and a significance of 0.000 was obtained from the analysis of the self-concept
path coefficient on teacher job satisfaction, indicating that the significance value was less than 0.05. In accordance with Wibowo
(2017) theory, the need to be valued is the key to self-concept, which has a direct, positive, and significant influence on teacher
job satisfaction in senior high schools throughout the North Banjarmasin sub-district. With this positive feedback, the school
indirectly attempted to respect the teacher’s self-concept. This would inspire the teacher to work hard, and job satisfaction
would develop on its own.

Humans do not have a self-concept from birth. That is, the individual is unaware that he or she is inextricably linked to the
environment (Khumaini, 2017). Social support from one’s surroundings influences one’s self-concept. In the workplace, bosses
and coworkers influence self-concept that is influenced by the surrounding environment. Teachers can collaborate in creating and
conducting learning activities with the help of social support from coworkers. They can offer their experiences, ideas, and
resources, as well as constructive advice and critique. This type of collaboration can improve teaching efficacy and enrich
teachers’ work experiences, which increases job satisfaction.

The research on the effect of self-concept on teacher job satisfaction in senior high schools throughout the North
Banjarmasin sub-district confirmed that there was an effect of self-concept on job satisfaction. The regression equation
depicted the pattern of effect between these two variables, revealing that every one-unit rose in self-concept results in an increase
of 0.323 or 32.3% in teacher job satisfaction. This suggested that the teacher’s good self-perception led to improved job
satisfaction (Ahmadiyanto, Ahmad Suriansyah, 2022; Handayani, 2017; Lista Hartini, Rustam Effendi, 2022; Rizkie, Muhammad,
Ahmad Suriansyah, 2022; Suastika, 2011; Syarifuddin A, Suriansyah, A, 2022).

F. Indirect Effect of Principal Supervision on Organizational Commitment through Teacher Job Satisfaction

The research on the indirect effect of school principal supervision on organizational commitment through teacher job satisfaction
in senior high schools throughout the North Banjarmasin sub-district resulted in a path coefficient value of 0.303 with a Sobel
Test Statistics value of 7.56 > Zscore 1.96. When the Sobel Test Statistic value exceeded the Zscore, Ho was rejected, implying
that the principal supervision variable indirectly influenced the organizational commitment variable through the teacher job
satisfaction variable in senior high schools throughout the North Banjarmasin sub-district.

Principal supervision and teacher job satisfaction are two interconnected factors of improving educational quality. School
principle supervision is a process of supervision and assistance conducted by school principals to aid teachers in enhancing
professionalism and job satisfaction, one of which is guidance on the quality of teaching methods. School principals are said to be
able to motivate teachers to continue to develop their teaching skills and create high-quality learning experiences for students by
providing guidance on the quality of teaching methods. Teachers can experience good benefits in student achievement and acquire
job satisfaction by successfully directing students to higher levels of academic proficiency. Students will be more devoted to the
school if the teacher is successful in enhancing their academic achievement. As a sign of teacher’s dedication to the organization,
one will settle down and not hunt for job elsewhere. It can also assist firms in retaining competent and experienced teachers.
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Based on the calculation findings, it was known that the direct effect was 0.119 and the indirect effect was 0.303, indicating that
the indirect effect was bigger than the direct effect. According to these findings, teacher job satisfaction was the most important
factor in enhancing principle supervision and teacher organizational commitment. As a result, it was assumed that enhancing the
principal supervision would boost job satisfaction, which in turn would increase organizational commitment. This suggested that
boosting school principle supervision would have an indirect effect on enhancing organizational commitment through the
mediation of teacher job satisfaction. This is line with the research (Aminudin, Suriansyah, 2022; Hefni Rusadi, Wahyu, 2022;
Lista Hartini, Rustam Effendi, 2022).

G. Indirect Effect of Self-Concept on Organizational Commitment through Teacher Job Satisfaction

A path coefficient value of 0.213 was obtained from the research on the indirect effect of self-concept on organizational
commitment through teacher job satisfaction in senior high schools throughout the North Banjarmasin sub-district, with a Sobel
Test Statistics value of 4.63 > Zscore 1.96. When the Sobel Test Statistical value exceeded the Zscore, Ho was rejected, implying
that the self-concept variable influenced the organizational commitment variable indirectly through the teacher job satisfaction
variable in senior high schools throughout the North Banjarmasin sub-district.

Self-concept and job satisfaction are two interconnected and significant aspects of teaching. Self-concept is an understanding
of one’s own attributes, abilities, and self-worth in the context of employment. Job satisfaction, on the other hand, refers to a
person's level of contentment with the work they do. Teachers with a good self-concept motivate themselves to continue
improving by striving to succeed in their career. Teachers that excel will almost probably be recognized and awarded for their
efforts and services. This award can be given by students, parents, coworkers, or superiors, as well as through formal awards such
as professional development opportunities. As a result of feeling respected and recognized, teachers can experience high levels of
job satisfaction. Teachers have high job satisfaction because the experience of being recognized and acknowledged can help them
feel emotionally connected to the organization’s beliefs and aims. The organization, according to the teacher, also provides a
helpful environment for growth and development. This means the teacher already has an emotional connection to the school
where one works, which will improve one organizational commitment (Maria Goreti usboko, 2018; Naufal Akbar, Muhammad,
Muhammad Saleh, 2022; Rizkie, Muhammad, Ahmad Suriansyah, 2022).

Based on the calculation findings, it was known that the direct effect was 0.164 and the indirect effect was 0.213, indicating
that the indirect effect was bigger than the direct effect. According to these findings, teacher job satisfaction was the most
important factor in increasing teacher self-concept and organizational commitment. As a result, it was assumed that an increase in
self-concept led to an increase in job satisfaction, which led to an increase in organizational commitment. This suggested that
improving self-concept would have an indirect influence on raising organizational commitment through teacher job satisfaction.

CONCLUSION

The principal supervision has a direct effect on teacher organizational commitment, self-concept on teacher organizational
commitment, job satisfaction on teacher organizational commitment, principal supervision on teacher job satisfaction, self-concept
on teacher job satisfaction, and there is an indirect effect of school principal supervision on commitment organization through
teacher job satisfaction, as well as the indirect effect of self-concept on organizational commitment through teacher job
satisfaction in senior high schools throughout the North Banjarmasin sub-district.
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