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ABSTRACT: The paper considers foreign language teaching through addressing the issues of quality in education and highlighting 

the significance of including certain methodologies connected with educating poly- and multicultural personalities in teacher 

training processes. The mentioned anticipates changes to be made not only to the structure of teaching foreign languages in poly- 

and multicultural education but also to the educational content. Therefore, what is discussed first relates to a huge dilemma on the 

terrains of Ukraine, neighbouring and some post-Soviet countries in respect of wrong and/or misleading usage of the terms 

‘polyculturalism’, ‘multiculturalism’, ‘polycultural education’, ‘multicultural education’, etc., as well as disconnection of major 

researches in the clear differentiation among poly- and multicultural education, intercultural and cross-cultural communication and 

so on. The paper scratches tentatively on the discrepancies identified in the foreign publications of Russian scholars, which might 

have been built up on verified research data but fail to meet the factual reality as per surveys and questionnaires conducted by 

independent trusted global agencies. The principal value of the work may associate with the objectives of poly- and multicultural 

education described in the main body, and a list of expected qualities of a future foreign language teacher who is poly- and 

multiculturally diverse and ready to face today’s challenges in a globalising world.  

KEYWORDS: multiculturalism, polyculturalism, teachers of foreign languages, FL teachers, polucultural education, multicultural 

education. 

INTRODUCTION 

The processes of globalization, which are taking place these days in the modern world, affect almost all spheres of human life and 

expand the global cultural space. In its turn, with this accelerating expansion of language and cultural exchange between the peoples, 

representatives of a wide variety of social and ethnic groups, an individual is expected, as well as required under a certain 

circumstance, to get adapted to new socio-cultural conditions [1, p. 96-98; 4; 11; 30]. Modern and, simultaneously, ambiguous 

processes in education, which can be observed via the culture lens, are characterized by the intensification of cultural contacts 

between representatives of different countries [22; 23; 33]. In turn, these may be seen to exacerbate the problems of interethnic 

relations [29]. A society, therefore, is found in need to form citizens of the planetary worldview, citizens that freely express their 

active life positions, ones that enjoy and exercise positive thinking and are able to navigate in a poly and/or multicultural space [11; 

12]. Besides, such people can constructively solve problems of inter- and cross-cultural communication based on mutual 

understanding, respect, tolerance of each other as representatives of different cultures and ethnicities. 

Today, the status of a foreign language is constantly growing its value, which is due to the strengthening of economic, 

political and cultural ties between countries, on the one hand, and on the other, the internationalization of information exchange and 

the increasing role of media. 

At first, these new realities determine modern requirements to teachers of foreign languages as carriers of linguistic and 

cultural knowledge and relays of spiritual and cultural values of a nation. Secondly, they also require modernization in education, 

revisiting training concepts and establishing foundations of poly- / multicultural education. Thirdly, it is required that foreign 

language teachers would grow their professionalism with mastering an entire set of generally known cultural and professional 

competencies, which are crucial for professional and pedagogical, academic and research, as well as managerial activities [35]. 

Following the discussed, it arises relevant to look at the poly / multicultural education of future foreign language teachers 

via the lens of the content, which in its turn shapes the aim of the paper.  The objectives encompass the main three blocks.  

Thus, one part of the research will focus on the approached definitions of poly / multicultural education, to be more precise; 

that will result in revealed challenges of understanding poly- and multicultural education in Ukraine and a number of other post-

Soviet countries, on the territories of which the content of poly and/or multicultural education has significantly been subject to 
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misinterpretations and led to the distorted content plane in pedagogy as a science. Then, based on the definitions found and the one 

underlying the research, the focus will go to the objectives, goals and microtasks of poly- and multicultural education in foreign 

language teaching to holster up the hard skills of future foreign language teachers for their future profession. Finally, the research 

findings will present the quality properties of a foreign language teacher in poly- and multicultural education for the teaching 

purposes, in particular, which would enable future language teachers enjoy the improved results upon increased performance in 

class. 

 

METHODS  

As regards the research methodology, it is the theoretical value of the works by many domestic and foreign scholars in the fields of 

pedagogy, culture studies, and foreign language teaching, which mainly paves the principal vectors for the overview and analysis 

of the material under the current work.  

At the same time, it should be stressed out it is not only a great number but also a variety of publications on the subject 

matter have contributed to significance of the research findings. Acquaintance with the multicultural educational component in the 

curricula, though in the fields other than foreign language teaching, has also helped a great deal to see the trajectory and 

implementation paths (see, for example, Banks’ multicultural model in nursing).  

Descriptive method served its way to highlight the key objectives and goals of poly- and multicultural education in foreign 

language teaching, based on the data collected, processed, and analysed, after numerous surveys and questionnaires with students 

and faculty staff at several universities inside and outside Ukraine. The experiment results that we received with the control and 

experimental groups in the academic years of 2019/20, 2020/21 and 2021/ 22 helped identify and group the main parts / trends / 

strategies in the foreign language teaching relating to poly- and multicultural education, which resulted in Parts 2 and 3 of the present 

work. 

 

LITERATURE REVIEW 

Following Sabatovska (2015), the competency model of a university graduate, on the one hand, includes qualifications that would 

link their activities to objects and artefacts; on the other hand, it reflects interdisciplinary requirements for the outcome of the 

educational process, which should be aimed primarily at Man of Culture education [27]. 

The issue of poly- and multiculturalism, formation of a poly- / multicultural personality has been studied by a great number 

of domestic and foreign scholars. It is worth mentioning Banks’ (2017) multicultural model under which the concept of 

multiculturalism is imbedded into nursing curricula, and the scientific works of viewing multiculturalism by Priest et al. (2014), 

Perry et al. (2017) with the latter focusing on its barriers rather than advantages and benefits in communication and social living, 

i.e., the so-called in-group favoritism and out-group hostility, which was observed by the group of authors, analysed and stated as 

an obstacle in the multicultural environment [25; 26].  

Introduction and cultivation of polycultural education has been seen differently and the term itself “polycultural education” 

is often presented as the umbrella term in the post-Soviet countries such as Ukraine, Belarus, Kazakhstan, etc. It is relevant to note 

that when they view for discussion poly- and multicultural trends, approaches, ideologies, etc., the foreign scholars address the 

issues with more accurate and precise wording and terminology as opposed to the linguistic and cultural, and cognitive and 

psychological phenomena found in the publications of domestic researchers.  

Thus, the former – Batelaan & Coomans (1999), Auernheimer (2013, 2018, 2020), Kesidou (2019) attribute scientific 

importance to study of poly- and multiculturalism in the light of intercultural education [2; 3;5; 6; 20], the others pay attention to 

poly- and multiculturalism via global education [15; 16], intercultural communication, interaction between cultures, migration 

pedagogy, cross-culture [22; 14], etc.  

As compared with the above, the latter group of researchers, especially as stated in the works of the Ukrainian scholars, 

would rather refer to the broadest scope and extent possible of the term “polycultural education” [9; 10]. In many works, the terms 

of polycultural education, multicultural education, inter- and cross-cultural education are used interchangeably [9; 10; 17; 18].  

It is anticipated in this paper that in Ukraine and some other post-Soviet countries such phenomena of confusing different 

terms and/or their interchangeable usage may be explained by the commonly accepted understanding that with both polyculturalism 

and multiculturalism, and with inter- and cross-cultural education and communication, respectively, it is the recognition of equality 

and acceptance of being different that matter(s), save the geography – geopolitical stance of the Russian Federation, which fully and 

without exclusivity impacts the cultural and linguistic aspects in science and education given the country’s censorship.  

The other constituents of poly- and multiculturalism in pedagogy and education would include cultural and linguistic 

tolerance, empathy, ability of identification for languages and cultures other than the native one, as well as the right and ability to 

self-identify. The idea of absorbing other “foreign” elements and that of “sharing” something of own would also refer to poly- and 

multicultural education in a broad sense of the term.  

At the same time, the Ukrainian researchers would go more delicately on specifying challenges and gaps of poly- and 

multicultural education. For example, as contrasted, Kesidou (2017) clearly states that “intercultural education is defined as a new 
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conception about education, which requires differentiated practice in educational institutions”, foundation of which is “the 

acceptance that the narrow nationally oriented education is historically outdated and does not correspond to the reality of the 21st 

century”, with reference to Dietrich (1997) [20, p. 150].  

In Ukraine, despite the fact that the issues of poly- / multicultural education became significantly topical and even pressing in the 

end of the 20th century, the theoretical principles of educating poly- and multicultural youth, practical aspects and further 

implementation of the concept in the educational process solemnly defined the core of pedagogical studies and embodied into the 

key subject matter of many researches. The number of domestic scholars who are interested in theory, practice, implementation of 

scientific results in educational settings has been growing from year to year, e.g., Antypova, Boichenko, Bezpalko, Veretenko, 

Hurenko, Hulych, Broda, etc. [9; 10; 11; 17; 18].  

 

RESULTS AND DISCUSSION 

In a multicultural world and a polyethnic society, poly- and multiculturalism in education are becoming an integral part of 

pedagogical culture. The concept of multiculturalism in education became widespread in the 60-ies of the twentieth century, 

especially in Canada, the United States of America and Germany due to the increase in the number and role of migrants from 

developing countries. It is followed that the term “multiculturalism (in education)” originated in Canada because of the opposition 

of national minorities, when in 1971 the Canadian government officially proclaimed the motto of multiculturalism with Pierre 

Trudeau’s Liberal government that adopted Canada’s federal multiculturalism policy. Eventually, Canadian society began to change 

its attitude towards internal and external migrants. According to Berger (1981), this trend has given positive results in the 

development and stability of the country [7, p. 18]. 

With polyculturalism as opposed to multiculturalism, the names of Prashad (2001), Rosenthal and Levy (2010), Bernardo 

(2013) and Katser and Bazile (2015) in co-authorship with Rosenthal and Levy come to the frontline [11]. The key difference of 

polyculturalism from multiculturalism lies with interdependence, on the one hand, and on the other, exchanges between the cultures, 

hence the known aspect in intercultural / multicultural education in Georg Auerheimer’s works (1995) on ability for dialogue 

between the cultures developed further in more recent works [3; 5].  

In Ukraine, polyculturalism rather than multiculturalism is a new trend in theoretical research and practice of education. 

What should be noted here is that this scientific focus has very little to do with the studies of ethnic groups and minorities within a 

geography, questions of migration, temporarily or permanently displaced people and refugees. Besides, they can but relate to cultural 

psychology, developmental and personality psychology. Overall, the key aspects in domestic studies on polyculturalism mainly 

would relate to language teaching, which expressly links to bi- and polylingualism. The prime place is also with axiological and 

value-oriented approaches in education, where tolerance, acceptance of the “other” and respect are of pivotal importance in life and 

education. This also explains the fast-growing expansion in pedagogy of the coexisting terms – polyculturalism and multiculturalism 

in education, seen as absolute synonyms and it is no evil to use them interchangeably in opinions of many Ukrainian researchers [9; 

10; 16; 17].  

Given the fact that over the recent years there have been many publications on poly- and multiculturalism, it is very distinct 

to follow that majority of foreign publications highlight more multicultural aspects in psychology and education as compared to 

polycultural studies. Domestically, polycultural personality of a future foreign language teacher, polycultural education in general 

will be prevailing as many foreign works studied by scholars and young researchers were analysed as target texts in the Ukrainian, 

Russian, and Kazakh languages, for example, which consequently resulted in misinterpretation of the terms ‘polyculturalism’ and 

‘multiculturalism’ and served ground for advancing research and further studies already with terms that experienced minor or major 

modification, i.e. loss in translation [11, p.719-721].  

There are many definitions of the terms poly- and multiculturalism in the scientific literature. Often, these come to define 

a society, which consists of different ethnic groups, which, in their turn, are interconnected by historically formed circumstances. 

Next, modern scholars differently treat and understand the concepts of poly- and multicultural education. Thus, representatives of 

one school may believe that multicultural education focuses on the interconnectedness of cultures [16; 17; 21]. The other scholars 

would either argue that or suggest that intercultural education would be based on interpersonal relationships between representatives 

of different cultures, in part described in developmental and personality psychology [6; 8; 24].  

All works have made their significant contribution to the development of theoretical and methodological foundations of 

poly- and multicultural education in the world despite the fact that each scientist and/or researcher may give an interpretation of this 

concept on their own.  

Let us see below what is multicultural education in its widely spread interpretations. 
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Fig.1. Multicultural education in interpretations 

 

Gollnik and Chinn (1990) present multicultural education as an educational strategy, in which the cultural mentality of the subjects 

in education is seen positive and central in the organization of the learning process [14, p. 152]. 

Giroud (1994) highlights many challenges for multicultural pedagogy and considers multicultural education as a process 

that significantly affects the individual development of personality, i.e., it is a process caused by interpersonal coexistence of two 

or more cultures [13, p. 282]. 

Multicultural (*polycultural) education arises in other interpretations as well, in particular: 

- Kodzhaspirova (2001) views it as “the idea of a new movement in the field of education” [21, p. 132], 

- Palatkina (2001) states that it is “a multicultural educational space” [24, p. 74], 

- Vereshchagin and Kostomarov (1985) define polyculturalism as “recognition of equal values and equality of all ethnic and 

social groups, human awareness of their ethnic roots and respect for other cultures" [34, p. 150]. 

Therefore, it becomes obvious that poly- / multiculturalism is one of the most important characteristics of modern society, 

and the formation of poly- / multiculturalism becomes one of the main conditions for effective human interaction in modern society; 

moreover, it makes a new trend in theoretical research.  

The generalization of these interpretations allows for the following conclusion. In educational settings, poly- and 

multicultural education as well as intentional upbringing in the light of poly- and multiculturalism are aimed at the formation of 

values, acquisition of knowledge and acquaintance with culture of democratic and tolerant attitude to all ethnic groups, adhering to 

the principle of equality in education. 

According to Suprunova (2000), “the purpose of policultural education is to form a tolerant personality, who is able to 

actively interact with representatives of other ethnic cultures” [31, p. 52]. Next, the polycultural education should include as well 

the national and region-related component in the contents of comprehensive education [29], which might be the significant note for 

multicultural education in connection to ethnic diversity, minorities, race, religion, etc. As it is seen from the research framework 

and aspects of relevance in the study by Suprunova and Belogurov (2000), there is very little differentiation, if any at all, in 

approaches and treatment of poly- and multicultural education in the Russian language. 

Thus, the poly- and multiculturalism of modern education develops by virtue of generally accepted humanistic and 

pedagogical ideas of humanity, equality, tolerance, on the one hand. On the other hand, poly- and multiculturalism promotes the 

higher values in education of young people, especially in connection to recognition of the values borne and respected by different 

ethnic groups.  

Therefore, the objectives in (high) school as to educating the poly- and multicultural personality can aim at the below aspects 

to be considered and nurtured (also see Fig. 2): 

(a)deep and comprehensive mastery of the own culture as a prerequisite for integration into other cultures in case of 

polyculturalism, in particular,    

(b) Forming ideas regarding the diversity of cultures in the world and Ukraine as a country under study,  

(c) Educating a positive attitude to cultural differences, which in its turn contributes to the progress of mankind and is seen 

a condition for self-realization of the individual for both poly- and multiculturalism,  

(d)creating conditions for integration into the cultures of other peoples and forming / developing skills and abilities for 

effective interaction with representatives of different cultures for poly- / multiculturalism, 
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(e)forming a sense of national identity, dignity, honour through the development of “historic memory”, encouraging interest 

in the native language, culture, and territory – homeland, the history of the peoples and ethnic groups, minorities, etc., with 

promoting poly- and multiculturalism in education, 

(f) Forming conscious, positive value orientations of the individual in relation to the national culture for both poly- and 

multiculturalism, and  

(g) Forming the ability to personal and cultural self-determination. 

 
Fig. 2. Objectives in (high) school as to educating the poly- and multicultural personality 

in FL teaching 

Source: Author’s approach 

 

Therefore, following the above it is relevant to proceed and it is anticipated that the main qualities of a poly- / multicultural 

personality [of a future foreign language teacher] can be defined as follows (Fig. 3): 

(a)awareness of poly- / multiculturalism as a phenomenon in a relevant society, from perspectives of humanism, tolerance, 

and cultural pluralism, 

(b) developed national identity and the ability to learn the values of other different national cultures, leading to self-realization 

in a polylogical environment, 

(c) Perception and acceptance of cultural diversity of a society as the foundation for cultural progress of civilization, 

(d) The desire and ability to cultural exchange and mutual enrichment, 

(e) Cultural reflection and self-esteem. 
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Fig. 3. Main expected qualities for a poly- / multicultural personality of a FL teacher 

                                                                       Source: Author’s approach 

 

The findings of the research and the analysis of the data reveal that both poly- and multiculturalism in education may be 

served via curricula in foreign language teaching for majors and minors that include the educational components to educate students 

with fostering respect for humanism, tolerance and cultural pluralism.  

 

CONCLUSION 

Formation of poly- / multiculturalism in national and/or international classrooms may become an invigorating and challenging 

process at the same time. To achieve the goal, the content of poly- and multicultural education matters to a great extent. It has to be 

observed, analysed, processed and taken further what would influence higher performance in foreign languages learning and 

teaching and grow quality in education – mastering the linguistic and cultural layers of the mother tongue, customs and traditions 

as per geography, sharing the national specifics and being able to accept and/or absorb the languages and cultures of different 

peoples and their representatives by integrating values and beliefs, or keep to the national and ethnic and other relevant boundaries 

while respecting the others, as an example. 

There are many conditions and even pre-conditions that should be accounted in advance, while faculty staff start drafting 

curricula for foreign language teaching. Moreover, speaking a foreign language is no longer a luxury in Ukraine; it is a must today 

in the globalising world, especially looking towards tourism, migration and study and job mobility. Speaking several foreign 

languages may increase chances of success where it is not the question of grammar and vocabulary competencies; the others are the 

competencies that unveil the personal, social and professional potential of an individual.   

The paper underlines that despite many definitions and interpretations of poly- and multiculturalism, poly- and 

multicultural education may find their ways into life, there is a huge dilemma in Ukraine and the other post-Soviet and neighbouring 

countries. The contemporary scholars and researchers do not always differentiate between poly- and multiculturalism that leads to 

confusion in term usage and misinterpretations of ideas in majority of cases.  

It also urges to emphasize the significant role of the scholars to properly determine the objectives, goals and microtasks of 

poly- and multicultural education in foreign language teaching. Under the study, it is discussed that educational institutions in 

foreign language teaching classrooms may strive to aim at the deep and comprehensive students’ mastery of their own culture as a 

prerequisite for integration into other cultures in case of polyculturalism, form ideas as to the diversity of cultures in the world and 

Ukraine, adopt positive psychology practices and educate a positive attitude to cultural differences, which will contribute to the 

progress of mankind and help with self-realization of the individual for both poly- and multiculturalism. Also, the content of poly- 

and multicultural education for foreign language teaching purposes should consider and establish conditions for integration into the 

cultures of other peoples where relevant, and form, as well as develop skills and abilities for effective interaction with representatives 

of different cultures. At the frontline remain the matters of forming a sense of national identity, dignity, honour through the 

development of “historic memory”, and encouraging interest in the native language, culture, and territory, as well as the history of 

the peoples and ethnic groups, minorities, etc., with promoting poly- and multiculturalism in education. Finally, forming conscious, 

positive value orientations of the individual in relation to the national culture for both poly- and multiculturalism, and forming the 

ability to personal and cultural self-determination will close the cycle; however, the mentioned is not exhaustive.  
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At large, a poly- / multiculturally diversified future foreign language teacher or even a lay person should possess a number 

of expected qualities, which may serve solid foundation for personal, social and professional growth.  

 

REFERENCES 

1) Amelina, S.M. (2019). Tradytsiyni y novitni metody navchannya inozemnym movam [Traditional and latest teaching 

methods in foreign languages]. ІІІ Internet Conference Proceedings "Foreign Language in Professional Training of 

Specialists: Issues and Strategies", pp. 96-98.  

https://dspace.udpu.edu.ua/bitstream/123456789/10570/1/maket_2019.pdf#page=22 (in Ukrainian). 

2) Auernheimer, G. (2010). Selected texts on teaching, (intercultural) education and educational policy. Regener Verlag, 

Berlin. 

3) Auernheimer, G. (ed.) (2013). Intercultural competence and educational professionalism. 4th, reviewed edition, VS Verlag 

für Sozialwissenschaften, Wiesbaden. 

4) Auernheimer, G. (2018). How refugees are made. About the causes of flight and those who caused it. Cologne. 

5) Auernheimer, G. (2020). Identity and Identity Politics. Cologne. 

6) Batelaan, P., & Coomans, F. (1999). The international basis for intercultural education including anti-racist and human 

rights education. International Association for Intercultural Education (IAIE) in co-operation with UNESCO: International 

Bureau of Education (IBE) and the Council of Europe. 

7) Berger, T. R. (1981). Fragile Freedoms: Human Rights and Dissent in Canada. Toronto. 

8) Bermus, A.G. Kontseptual'nyye i metodologicheskiye osnovy pedagogicheskoy podderzhki v polikul'turnom sotsial'no-

vospitatel'nom prostranstve [Conceptual and methodological foundations of pedagogical support in a polycultural social 

and educational space]. Accessed at: http://rspu.edu.ru/science/ conferences/01_04_09/2bermus.html. 

9) Bezpalko, O., Veretenko, T. (2014). Vplyv polikulturnoyi osvity na formuvannya osobystosti suchasnoho studenta 

[Influence of polycultural education on the formation of a modern student’s personality]. Modern Ukrainization: problems 

of language, literature and culture, 6, 448-451.  URL:  

https://elibrary.kubg.edu.ua/id/eprint/4412/1/O_Bezpalko_T_Veretenko_SU_VI_IL.pdf (in Ukrainian). 

10) Broda, M. (2017). Formuvannya polikulturnoyi osobystosti maybutnoho vchytelya anhliyskoyi movy u VNZ Ukrayiny 

[Forming polycultural personality of the future English teacher in the Ukrainian High School]. Young Scientist, 4.3 (44.3). 

http://molodyvcheny.in.ua/files/journal/2017/4.3/4.pdf. (in Ukrainian). 

11) Chaika, O. (2022). Dialogic Interaction in Foreign Language Instruction and Acquisition: Implementation Stages for Poly- 

/ Multicultural Education. International Journal of Social Science and Human Research, Vol. 05 (02). P. 718-725. DOI: 

10.47191/ijsshr/v5-i2-45. 

12) Chaika, O. (2021). Cultivating polyculturalism in higher education: reflective approach. Scientific journal. «International 

Journal of Philology», Kyiv: «MILENIUM», 12 (4). http://dx.doi.org/10.31548/philolog2021.04.026. 

13) Giroux, H.A. (1994). Doing the Cultural Studies: Youth and the Challenge of Pedagogy. Harvard Educational Review, 3, 

Vol. 64, 278–308. 

14) Gollnik, D., & Chinn, P. (1990). Multicultural education in a pluralistic society. Columbus, OH: Merrill. 

15) Hanvey, R. G. (1976). An attainable global perspective. New York, NY: American Forum for GlobalEducation. 

16) Hanvey, R. G. (1982). An attainable global perspective. Theory into Practice, 21(3), 162–167.  

17) Hulych, M. (2021). Polikulturna osvita v Ukraini v konteksti rozvytku osobystosti pedahoha [Polycultural education in 

Ukraine in the context of the teacher’s personality development]. Human Studies. Series of Pedagogy, 12 (11), 46–50. 

https://doi.org/10.24919/2413-2039.12/44.6. 

18) Hurenko, O. (2016). Polikulturna osvita maybutnikh sotsialnykh pedahohiv yak pedahohichna systema [Polycultural 

education of future social educators as a pedagogical system]. Scientific notes of the Berdyansk state pedagogical university. 

Pedagogical sciences, 2, 99-106. URL: https://pedagogy.bdpu.org/wp-content/uploads/2017/04/20.pdf (in Ukrainian) 

19) James, B. (2017). An Introduction to Multicultural Education (What's New in Foundations / Intro to Teaching). Boston: 

Pearson Education. 

20) Kesidou, A. (2019). Preparing Educators and Researchers for Multicultural/Intercultural Education: A Greek Perspective. 

In W. Veugelers (Ed.), Education for Democratic Intercultural Citizenship (Vol. 15, pp. 148–165). Brill. 

http://www.jstor.org/stable/10.1163/j.ctvrxk389.12. 

21) Kodzhaspirova, G. M. (2001). Pedagogicheskiy slovar [Pedagogical Dictionary]. Ed. G.M., Kodzhaspirov, A.Y. Moscow: 

Akademiya. 

22) Luis, R.-G., & Tiago, R. D. (Eds) (2017). Intercultural Communication and Science and Technology Studies. Palgrave 

MacMillan.  

http://www.ijsshr.in/
http://dx.doi.org/10.31548/philolog2021.04.026
https://pedagogy.bdpu.org/wp-content/uploads/2017/04/20.pdf


Foreign Language Teaching: Content of Poly- And Multicultural Education 

IJSSHR, Volume 05 Issue 08 August 2022                            www.ijsshr.in                                                     Page 3621                                           

23) Nikolaienko, S. M., Shynkaruk, V. D., Kovalchuk, V. I., & Kocharyan, A. B. (2017). Use of the big data in the educational 

process of the modern university. Information Technologies and Learning Tools, 60(4), 239–253. 

https://doi.org/10.33407/itlt.v60i4.1681. 

24) Palatkina, G. V. (2001). Multikulturnoye obrazovaniye v polietnicheskom prostranstve [Multicultural education in a multi-

ethnic space]. Astrakhan.  

25) Perry, R., Priest, N., Paradies, Y., Barlow, F.K., & Sibley, C.G. (2017). Barriers to Multiculturalism: In-Group Favoritism 

and Out-Group Hostility Are Independently Associated with Policy Opposition. Social Psychological and Personality 

Science, 1 (10). DOI: 10.1177/1948550617703169.  

26) Priest, N., Walton, J., White, F., Kowal, E., Baker, A., & Paradies, Y. (2014). Understanding the complexities of ethnic-

racial socialization processes for both minority and majority groups: A 30-year systematic review. International Journal of 

Intercultural Relations, 43, 139-155. 

27) Sabatovska, I.S. (2015). Profesiyni yakosti v diyalʹnosti vykladacha vyshchoyi shkoly [Professional qualities in the activity 

of a teacher of a higher school]. Proceedings of Trydtsyata yuvileyna Mizhnar. nauk.-prakt. konf. "Innovatsiynyy potentsial 

svitovoyi nauky KHKHI storichchya" [30th anniversary of International scientific and practical conference “Innovative 

potential of world science in the 21st century”]. http://nauka.zinet.info/24/sabatovska.php. 

28) Shevchenko, H. P. (2004). Dukhovnistʹ i tsinnosti zhyttya. Dukhovnistʹ osobystosti: metodolohiya, teoriya i praktyka 

[Spirituality and values of life. Spirituality of personality: methodology, theory and practice]. Luhansʹk: Vyd-vo Skhidnoukr. 

nats. un-tu im. V. Dalya (in Ukrainian). 

29) Shynkaruk, V., Kharchenko, S., & Zavalnyuk, I. (2019). "Language-Culture" Dychotomy in Formation of the Mental Sphere 

of Ethnic Consciousness and Specificity of National World Perception. National Academy of Managerial Staff of Culture 

and Arts Herald, (1). https://doi.org/10.32461/2226-3209.1.2019.166572. 

30) Shynkaruk, L. V., & Shynkaruk, V. D. (2019). Issues of interethnic relations in the creative heritage of Panteleimon Kulish. 

International Journal of Philology, 1(10), 28–37. https://doi.org/10.31548/philolog2019.01.028 

31) Suprunova, L., Belogurov, A. (2000). Natsionalno-regionalnyy komponent soderzhaniya obshchego obrazovaniya v 

strukture polikulturnogo obrazovaniya [National-regional component of the content of general education in the structure of 

policultural education]: Part II. Razvitiye lichnosti v obrazovatelnykh sistemakh Yuzhno-Rossiyskogo regiona [Personal 

development in the educational systems of the South Russian region]. Rostov-na-Donu. 

32) Tadeeva, M. I.  (2011). The formation of multilingual and multicultural personality as one of the basic conditions for 

reforming humanitarian education for sustainable development of society. New pedagogical opinion, Vol. 1, p. 81–84 (in 

Ukrainian). 

33) Ter-Minasova, S. G. (2008). Yazyk i mezhkul'turnaya kommunikatsiya [Language and intercultural communication]. 

Moskva: Slovo, (in Russian). 

34) Vereshchagin, Y. M. (1985). Lingvostranovedcheskaya teoriya slova [Linguistic and regional theory of the word]. Moscow. 

35) Zelenska, O. (2009). Profesiyno znachymi yakosti vykladacha inozemnoyi movy u VNZ [Professionally significant qualities 

of a foreign language teacher at a university]. Journal of Lviv University: Pedagogy, 25 (3), 79-86. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

There is an Open Access article, distributed under the term of the Creative Commons 

Attribution – Non Commercial 4.0 International (CC BY-NC 4.0) 

(https://creativecommons.org/licenses/by-nc/4.0/), which permits remixing, adapting and 

building upon the work for non-commercial use, provided the original work is properly cited. 
 

http://www.ijsshr.in/
https://doi.org/10.32461/2226-3209.1.2019.166572
https://doi.org/10.31548/philolog2019.01.028

