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ABSTRACT: This study focuses on types of feedback provided in second language writing in higher education and their evaluation
in the light of students’ opinions. Data were gathered from 55 students who took English writing classes for 3 hours a week in an
English preparatory program at a college in Turkey. Semi-structured interviews were used as data collection tools. Findings revealed
that vast majority of students found meaning-focused feedback more motivational than form-focused feedback. Additionally, they
preferred self-assessment to peer-feedback. The paper presents a discussion on feedback types in second language writing.
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I. INTRODUCTION

One of the main methods of communication is the written word. People make their words permanent thanks to writing. Since writing
is an important skill of modern life, there are writing classes in schools. Being one of the most required skills to develop in the 21
century, writing ability is not an innate one. Because writing can be the hardest skill to develop (Allal, 2018; Ataman, 2009; Byrne,
1988; Karafil and Oguz, 2019; Karatay, 2015; Raimes, 1983), it is considered to be an important skill to acquire in foreign language
teaching programs. Responding effectively to students’ written work has been a hotly debated issue, and foreign language teachers
have combined different approaches and forms of feedback to develop learners’ writing skills. Regardless of the adopted approach,
feedback plays a pivotal role in the development of students’ writing skills. This paper presents a discussion on different feedback
types in the light of college students’ opinions in Turkey.

1. LITERATURE REVIEW
Feedback Types in ESL Writing

Feedback is simply any information provided in different sorts to improve students’ drafts in English language teaching
classes. It can be used to diagnose strengths and weaknesses in students’ writing (Elbow, 1998; Ferris, 2003; Keh, 1990; Wahyuni,
2017; Zaman and Azad (2012). Feedback is generally regarded as an integral part of writing in foreign language teaching classes.
There are various types of feedback used to assess a written task. Each of these feedback types has its place in enhancing student
learning (Alshammari, 2020; Goger, 2016; Goger and Sentiirk, 2019; Hedge, 2005; Orug and Demirci, 2020; Williams, 2001;
Zamel, 1982).

Teacher-Feedback

Writing is a process, so students need teacher feedback to prepare the last version of their writing (Vyatkina, 2011). To
Hyland (1998: 255), "Giving effective feedback is a central concern for any teacher of writing and an important area for both L1
and L2 writing research." Teacher feedback is considered to be a fundamental aspect of writing education. As teachers are more
knowledgeable than students in subjects, be it language structure, grammar rules, writing style and techniques, and text types- they
should guide students in their writing journey (Coskun and Tamer, 2015: 340). According to Ocak and Karafil (2020: 287), the
effective use of teacher feedback fosters learning. Teacher feedback can be any formal and/or informal information on students’
written work.

The ability of the teacher to build empathy while evaluating writing can have a positive effect on understanding the meaning
learners try to convey in their work. Destructive teacher feedback discourages students from writing and learning. Therefore,
teachers should be constructive with their evaluation. Furthermore, it is vital to remember that even if students receive and
understand teacher feedback, they may need a discussion on their work with the course teacher once in a while in order not to
continue to make the same mistakes.
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Peer-Feedback

When it comes to peer-feedback, students exchange drafts with a classmate, read each other’s written products, and they
make some suggestions to improve their peers’ drafts. At this point; students should not be expected to make perfect corrections of
their classmates’ English. While giving feedback, it is better to inform students on the importance of discussing a point with their
peer; however, without causing hurt feelings.

Peer review is an interactive process. While it is a process, it is also a product (Chang, 2016) - "as it also refers to the
tangible feedback provided by peers on various aspects of writing in the form of error feedback and/or commentary on content,
organization be it in the verbal, written, or computer-mediated form (Lee, 2017, 83)." This can be considered to be a tall order to
some; however, it can be effective when guided correctly. It can be useful when there is a supportive and secure learning
environment. (Ammores, 1997; De Smedt and Keer, 2017; Hu, 2005; Kong, 2013; Lam, 2010; Min, 2005; Nixon and Topping,
2001; Yarrow and Topping, 2001).

Self-Feedback

Another feedback type includes students’ editing their own written work. They use guided questions or checklists to do so.
When doing self-check, which can also be called self-revision or self-correction, students review their own writing. Because self-
feedback requires attention to every aspect of one’s own writing, students develop an awareness of their own progress.

Self-feedback contributes to learners’ autonomy as well. As Creswell states (2000, 235), "The student self-monitoring
technique increases autonomy in the learning of writing by giving learners control over the initiation of feedback." In a study
conducted by Cahyono and Amrina (2017), the effectiveness of peer-feedback and self-correction was investigated. Based on the
results of the study, the students who conducted self-correction based on a guideline sheet significantly improved the ability in
writing essays.

Direct Corrective Feedback-Indirect Corrective Feedback

Itis a very common thing for writing teachers to provide students with the written corrective feedback in their classes. With
direct corrective feedback, teachers directly write the correct form of the mistake in written products. Students’ confusion can be
reduced with this type of feedback because the teacher shows her students exactly what to do with the mistakes they make. It can
be considered to be a more desired type to receive for students of low level of proficiency as, more often than not, self-correcting
can be more difficult to them. This type of feedback has been criticized by some researchers, however (Semke, 1984; Robb et al.,
1986; Takashima, 1987). According to Truscott (1996), direct corrective feedback is ineffective or even harmful since it requires
minimal thinking. When teachers give indirect corrective feedback, they indicate an error instead of writing directly what the error
is or ways to correct it. It fosters independent thinking because learners try to solve the problem on their own. This involves a code
list, which should be shared with the class at the beginning of the course in order not to cause any confusion. It can also be in the
form of circling, underlying, or comments. Some studies claimed indirect corrective feedback to be more effective in ESL writing
(Ellis, 2008; Ferris and Roberts, 2001; Lalande, 1982; James, 1998).

Written Feedback-Verbal Feedback

Written feedback can be anything that teachers evaluate on students’ texts to make them better. Whether teachers give
written feedback using a code list or not; students make use of this feedback, and they develop their essays. It is important to write
clear and instructive comments/notes so that students see the weak points in their writing and understand the ways of strengthening
them. According to some studies in the literature; students prefer written feedback from their teachers (Cohen and Cavalcanti, 1987;
Fathman and Whalley, 1990; Ferris and Roberts, 2001). Verbal feedback, on the other hand, eliminates the one-way communication
in the written sort given on assignments. This type of feedback is interactive, and it can be given in the classroom, over the phone,
face to face in office hours, and in virtual classrooms. Teachers should not neglect the advantages of verbal review because some
students learn more when they have the chance to discuss their writing with their teachers. As it enables to provide information to
large groups, it saves time.

Meaning-Focused (Content-Focused) Feedback-Form-Focused (Language-Focused) Feedback

When writing teachers give meaning-focused feedback, the focus is on the message being conveyed in students’ writing
rather than grammatical rules of the target language. It is safe to say that meaning-focused feedback is more interactive because it
allows students to response to their teachers’ comments. It provides a genuine channel for communication in the classroom.
Meaning-focused feedback works great when it comes to reviewing students’ journal entries. However, teachers should also give
form-focused feedback as it focuses on the structure of the language. This type of feedback is widely used to evaluate students’
assignments in writing classes. Even though it is not as interactive as meaning-focused feedback, teachers can save this type of
feedback from monotony by having discussions on students’ mistakes during office hours.

Formal Feedback-Informal Feedback
Feedback can be formal or informal. When feedback is formal, it is planned and systematically scheduled. It is given on
students’ writing, exams, and assignments. For example, this includes comments on students’ essay submissions, peer review, and
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filling out a rubric. When the feedback is informal, on the other hand, it can occur spontaneously. When done correctly, informal
feedback fosters a good rapport and better communication between teacher and students. With informal review, teachers have the
chance to give place and time-independent feedback. Like verbal feedback, it can take place in the classroom, over the phone, in a
virtual classroom, and during office hours.

Formative Feedback-Summative Feedback

Formative feedback is an ongoing process, and this type of review is given to learners during the course of an assessment.
When course instructors give formative feedback, students have the opportunity to correct their written work and improve their
performance. It actually prepares students for summative feedback. Summative feedback is a total evaluation of students’ writing.
Exams and portfolio scores are perfect examples to summative feedback because they are graded assessment.

Whatever type is given, effective teacher feedback should be clear, descriptive, non-judgemental, varied according to the
development of students, and suitable for language skills, in a form that can be understood by learners (Beach and Friederich, 20086,
222). That does not mean that teachers should give positive feedback constantly; however, if they do give a negative one, they
should frame it as constructive.

1. METHOD
Course Context and Practice

The study took place in a school of foreign languages at a college in Turkey. Before starting the program, non-English
major students took a language placement test, and they were placed into classes according to the levels specified in the CEFR
(Common European Framework of Reference for Languages). They were classified into three levels of English proficiency. 55
students participated in the study; 11 of these students were B1 level, 24 of them were A2 level, and 20 of them were Al level.
Students’ ages ranged from 17-20. They had 28 hours of English classes per week, and writing classes constituted 13 % of the
lessons of the program.

Longman Academic Writing Series 1 for Al level, Longman Academic Writing Series 2 for A2 level, and Longman
Academic Writing Series 2 and 3 for students at B1 level were studied in English writing classes. These books offer a structured
approach that focuses on writing as a process. Students wrote a journal entry and an assignment at the end of each chapter. That
added up to two pieces of written products every other week in the syllabus. Students submitted their homework as a portfolio file
to the teacher (the author) at the end of both semesters. The effect of these portfolios on passing grade was 6% for each semester.

I benefited from the writer’s self-check worksheets in the text book in order to develop awareness in the writing process of
the students. Because becoming a better writer requires self-editing, | asked the students to check their own work before submitting.
Self-editing involves proofreading, and by doing so, students check for and correct their errors in format, mechanics, grammar, and
sentence structure. The writer’s self-check worksheets contain questions about specific elements-a clear topic sentence, coherence,
cohesion, and so on. By answering the questions in the worksheets, students can recognize the strengths and weaknesses in their
writing.

I introduced peer review worksheets and trained students to utilize them at the end of each chapter in the course books for
each assignment. Students were asked to use these worksheets for each assignment and answer each question. They exchanged
rough drafts, read each other’s writing, and gave feedback for improvement. Students focused only on content and organization
when giving feedback. With this, | aimed to make writing an interactive process.

Writing assignment scoring rubric at the end of each chapter was hung on the classroom wall, and by doing so, students
did their homework with the awareness of the evaluation criteria of the given assignment. Students wrote their drafts knowing the
scoring of each section for their assignments. "Comments" part in the rubric allowed the teacher to give detailed written feedback
to the students.

There is a correction symbol list in the course books. I did not correct the mistakes made in students’ assignments directly.
Instead, | used this code list so that learners find out their own mistakes and think of the possible ways to correct them. Assignment
topics were given at the end of each chapter in the course books, and students wrote about the same topic for their assignments. In
addition to their assignment, students wrote journal entries. They chose the journal topics from the list at the end of the course books.
I did not provide any kind of form-focused (language-focused, corrective) feedback for the journals.

Data Collection and Research Questions

In the study, | held semi-structured interviews with each student at the end of the academic year. | asked students about their
opinions on feedback provided in writing classes and completed the interviews in 21 days. Each interview lasted about 25 minutes,
and they were conducted in my office at the department. All interviews were audio-recorded with my mobile phone. The medium of
the interviews was Turkish, which is the mother tongue of all participants.

| prepared an interview guide for semi-structured interviews. This approach includes a list of questions to be asked or topics
to be addressed during the interview. It helps carry out interviews with a large number of people more comprehensively by limiting

IJSSHR, Volume 04 Issue 10 October 2021 Www.ijsshr.in Page 2688


http://www.ijsshr.in/

Feedback Types in Second Language Writing: Are They Really Effective?

the topics in advance (Patton, 2002). The opinions of the students are presented in the findings of the study with fake names as some
participants were not comfortable with their names being shared in the study.

This paper sought answers to the following questions:

1. What are students’ opinions on feedback types provided for their assignments?

2. What are students’ opinions on feedback types provided for their journal entries?

Analysis of the Interview Data

| followed content analysis (Corbin and Strauss: 2012) to be able to interpret the data | collected from the interviews. The
first step | followed was to go through transcript of every interview multiple times, and | deductively analyzed the transcripts of the
interview data. |1 coded them under the following seven themes: (1) willingness in participating in the feedback activity; (2)
motivation to write in English; (3) improvement in English writing skill; (4) evaluation of the value of peer-feedback; (5) evaluation
of the value of teacher-feedback; (6) evaluation of the value of meaning-focused feedback; and (7) evaluation of the value of form-
focused feedback.

IV. FINDINGS
Research question 1: What are students’ opinions on feedback types provided for their assignments?

In the study, students wrote assignments at the end of each chapter, and they submitted their assignments to the teacher as
a portfolio at the end of both semesters. First, students wrote their initial draft. They edited their first draft utilizing the writer’s self-
check worksheets in the course books. These worksheets include guided questions or checklists. After making necessary changes in
their writing, they exchanged drafts with a classmate for peer-feedback. Students used guided peer-review worksheets in the course
books to evaluate their peers’ writing. Then I provided indirect form-focused written feedback. After my feedback, students wrote
their final draft for their portfolios. In the portfolios, | asked my students to have all the drafts of each assignment.

In the semi-structured interviews, 100 % of the students expressed that teacher-review is a necessity in writing classes.
Regarding written corrective feedback, 17 out of 20 Al level students expressed how they wished they had received direct form-
focused feedback in writing classes. As to the three students, they stated that they learned more with indirect corrective feedback.

In her interview, Ela (one of the students in Al group) explained that though she was initially confused by the codes and
how to correct her mistakes based on those codes, she then realized that this type of feedback improved her linguistic accuracy in
the long run.

Excerpt 1: I didn 't realize the purpose of it at first because I had never taken English writing classes in high school. | mean
we had English classes, but there was never a writing class. | have always loved writing, though, even in Turkish. Maybe that’s why
| worked hard in the classes. At first, it was a hardship for me to comprehend the codes even though we had the code list in our
books. Then it was like the fifth or sixth assignment that | realized; | was like | am a better thinker at writing. Now | can easily say
that | know the ways of correcting my mistakes better (Ela, interview).

Yasemin (one of the students in A1 group), who would not prefer indirect feedback, told in the interviews that this type of
feedback was in fact was not beneficial at all.

Excerpt 2: I don’t think that these codes helped at all in our writing classes. I would have learned better if I didn’t have to
think for hours sometimes trying to figure out how to respond to those lines or codes. Some of my friends would ask each other to
correct their mistakes, but I didn’t want to. My English wasn’t very good to begin with. This was so demanding for me (Yasemin,
interview).

In the interviews, 15 out of 24 A2 level students expressed their positive evaluation towards indirect corrective feedback
they received for their assignments. 9 students did not favour indirect feedback, and 3 of these students added: whether it is provided
directly or indirectly, corrective feedback (grammar correction) was not effective.

In his interview, Kerem said that the indication of errors helped him improve his written articulacy because he felt involved.
He went on to explain that:

Excerpt 3: ...thinking on the mistakes I've made definitely made a difference in my writing skill. I had more interaction with
my friends because | sometimes asked them how to correct some of my mistakes. We learned a lot from each other this year. If you
had provided us with the correct form directly, I wouldn’t have spent any time on my paper. I would have written the last draft for
the portfolio, and that would have been it (Kerem, interview).

Melike, one of the three students who particularly referred to the corrective feedback, said that corrective feedback made
her feel like stigmatized although that was never my intention.

Excerpt 4: | would feel bad every time | saw my paper all lined up because | was doing the best I could actually. On top of
it all, I had to work on the paper to give you back a better one. It could have been less difficult (Melike, interview).

I had 11 students in my B1 group. 9 students in the group believed indirect feedback to be helpful. 2 students thought that
indirect form-focused feedback made no difference in the development of their writing skills. Mert described how it was beneficial
for him as follows:
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Excerpt 5: When you introduced us the code list and showed us other possible ways of indicating our errors, | was a bit
confused and nervous to be honest because I had never seen anything like this before. I had Turkish writing classes in high school,
but we didn’t get any feedback for our essays in those classes except for the exam scores. Even though it took time to understand it
fully, it helped me be more careful when | was writing. | tried to remember my mistakes and avoid them next time (Mert, interview).

Ezgi, one of the two students who saw no difference between indicating errors and directly correcting errors explained that:

Excerpt 6: [ took it as a valuable opportunity to get feedback on my each assignment. I don’t think it would have changed
anything in my writing skills if you had given different type of feedback because that would have been corrective, too. Maybe this is
because I didn’t have a hard time comprehending your feedback at all. To me, the important thing here is to get feedback on our
work and see our mistakes so that we don’t do them again (Ezgi, interview).

Students did self-assessment after they wrote their first draft. Vast majority of the students stated in the interviews that they
enjoyed and benefited self-review way better than peer-review. 18 out of 20 students in the Al group, 22 out of 24 students in the
A2 group, and 9 students in the B1 level group uttered the words “self-awareness,” “more conscious,” and “autonomous” in the
interviews.

Excerpt 7: | liked the fact that | was able to correct my mistakes on my own. The checklists helped me a lot. | noticed my
mistakes, and | corrected them, too (She smiles proudly). Exercising this for every assignment really helped me be more aware as |
wrote (Biisra-Al group, interview).

Excerpt 8: | was able to evaluate the progress of my own writing, and this didn ¢ involve any other people, which is better
for me. I like studying and learning by myself. This type of feedback suits my personality (Kaan-A2 group, interview).

Excerpt 9: | can easily say that the more | self-corrected my paper; the more | developed a critical attitude towards my
own writing. If you asked me the hardest skill in English at the beginning of the semester, | would have said writing. | was
intimidated. This changed because | saw my own improvement (Merve-B1 group, interview).

As to peer-feedback, 16 out of 20 students in the Al group, 20 out of 24 students in the A2 group, and 8 out of 11 students
in the B1 level group did not enjoy it because as they stated, “They weren’t comfortable with it, and they trusted the teacher more.”

Excerpt 10: 7 was never comfortable with my classmates seeing my writing. I mean what’s the point? We have our teacher,
and my friend can’t do it better than her (Mehmet-Al group, interview).

Excerpt 11: I was so glad that we didn’t do peer-review for our journal entries because I wouldn’t have been totally honest
when I wrote them then. I think this was unnecessary, and I didn’t feel good when I was the feedback provider, either (Sibel-A2
group, interview).

Excerpt 12: | was really careful when | provided peer-review for my friends. | never wanted to cause any hurt feelings, but
1 don’t think some of my classmates were as sensitive as me. That’s why I never liked it (Can-B1 group, interview).

While many students did not favour this type of feedback, Meryem saw it as an opportunity to learn from others. She went
on to explain why she found it valuable:

Excerpt 13: If we didn’t have guidelines to follow, I would have a hard time reviewing my friend’s paper. But we knew
what to do. I loved this because it made me feel like a teacher actually (She smiles). Of course | know my friends are not teachers,
but I mean we got feedback from you also. And another thing, when | saw that my friends were doing the same mistakes, it helped
me. Peer review allowed me to be more careful with my own writing because to be honest, | was afraid to make too many mistakes
(Meryem-A2 group, interview).

Research Question 2: What are students’ opinions on feedback types provided for their journal entries?

In addition to the assignments, students wrote journal entries both semesters. The course books had a list of topics they
could choose from to write their journal entries. I did not provide any kind of corrective feedback for students’ journals. I ignored
errors and avoided grading based on accuracy. | wrote comments on their journals, shared something from my life, and asked some
questions to create a meaningful communication environment with my students. The communication was not one-way because
students wrote back their comments and answered my questions when they submitted their portfolios. Journal grades were based on
the number, length, and diversity of entries.

Based on the opinions of the students, the most favoured feedback type was meaning-focused, which didn’t take me by
surprise given that | observed it in the classes as well. Every time | gave their journal back in the classed, they seemed so excited to
read my comments, and most of them expressed that even before the interviews. 49 of the students in the study stated that they loved
writing journals. They provided descriptions, such as “motivational,” “exciting,” “fun,” “love it.” They found meaning-focused
feedback more motivational than form-focused feedback. The comments below illustrated this:

Excerpt 14: I absolutely loved writing journals. It didn’t feel like I had to write them. I wanted to write them, and I think
mostly the reason was because it felt like I was talking to you. I didn’t worry about my mistakes. I loved reading your comments
(Emre-Al group, interview).

Excerpt 15: Without a doubt, my favourite thing in our classes was writing journals. I don’t think I would have loved it this
much if you focused on my mistakes. This was so motivating to me (Gulsim-Al group, interview).
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Excerpt 16: | feel that of all my teachers in the prep school, | have the best rapport with you, and | believe the journals and
your feedback for them were the reason for this (Cagla-A2 group, interview).

Excerpt 17: 1 was so psyched to read your comments. This motivated me to write more. It felt like you were my friend (Ali-
A2 group, interview).

Excerpt 18: You didn’t correct my mistakes in my journals. I loved it because it wasn’t academic writing. I was honest with
you in my journals. It was valuable for me when you focused on what | shared with you instead of subject-verb agreement, for
example (Ozgiir-B1 group, interview).

Excerpt 19: The communication we had felt so natural and genuine thanks to journals. You made me feel so valuable with
your comments, and I thank you for that (Dilay-B1 group, interview).

4 students in the Al group and 2 students in the A2 group stated in the interviews that they wished they had received
corrective feedback for their journals, too. They didn’t find meaning-focused feedback to be beneficial or motivational. One of these
students particularly referred to the topics for their journal entries:

Excerpt 20: I am an introverted person. I don't like sharing my personal stuff even with my friends. Most of the topics in
journal-writing were personal. That’s why it wasn'’t fun for me (Gulizar-Al group, interview).

V. DISCUSSION

This study explored two major research questions: "What are students’ opinions on feedback types provided for their assignments,"
and "What are students’ opinions on feedback types provided for their journal entries." Regarding meaning-focused feedback, 89
% of the students found meaning-focused feedback more motivational than form-focused feedback. It is apparent that students are
more enthusiastic to write their journal entries than assignments. Therefore, | highly suggest journal writing in addition to
assignments in writing classes. Students highly emphasized how they enjoyed writing journals and reading my feedback because |
didn’t focus on their mistakes. In line with this study, Cahyono et al. (2017) investigated the effect of meaning-focused and form-
focused feedback on EFL students’ writing. Based on the findings of the study, the group who were provided with meaning-focused
feedback for their journal entries achieved better in their writing classes. Zahida et al. (2014) investigated the impact of three
feedback types of written feedback on the motivation and writing skill of English major students at Hebron University. According
to the results of the study, there were statistically significant differences in the post treatment questionnaire and the post test in
favour of the meaning-focused feedback group. Shobeiry (2020) probed the effect of meaning focused and form-focused feedback
on writing improvement. The results showed a higher effectiveness of meaning-focused feedback. By contrast, in Zohrabi and
Rezaie’s study (2012), which aimed at finding out the role of form-focused feedback on developing writing skill, students who
received form-focused feedback improved considerably.

As to direct corrective and indirect corrective feedback, the findings from the semi-structured interviews revealed that 53
% of the students in the study stated they found indirect corrective feedback more improving and beneficial. 75 % of Al level
students, however, believed that indirect corrective feedback did not help them improve their writing accuracy. As low-level learners
are affected more deeply by teacher’s practice, it can be suggested that writing teachers should use indirect feedback for more
proficient students. These findings are close to Nazli and Goksoy’s study (2016), which included 60 first grade English Language
Teaching trainees to examine the role of written corrective feedback. The findings showed that most of the first grade students
managed to correct their errors after receiving direct corrective feedback. Saukah et al. (2017) conducted research to investigate the
effects of Coded Correction Feedback (CCF) and Non-coded Correction Feedback (NCCF) on senior high school students’ writing
quality. The findings of the study revealed that students’ writing improved more with CCF than with NCCF because CCF promotes
awareness with noticing as well as understanding. In Westmacott’ study (2017), most students claimed that indirect feedback was
more useful, and it prompts deeper cognitive processing and learning. Findings also showed indirect feedback reinforces
grammatical knowledge and encourages autonomous learner behaviour. According to Eslami’s study (2014), the group who were
provided with indirect feedback outperformed the direct feedback group on both immediate post-test and delayed post-test (Ferris
and Helt, 2000; Hosseiny, 2014).

The findings of the study suggest that vast majority of students prefer self-feedback to peer-feedback. 90% of the students
in the Al group, 91% of the students in the A2 group, and 81% of the students in the B1 group claim that self review help learners
develop error awareness and become independent writers. These findings are corroborated by Amelia’s study (2020), which shows
students’ positive perception towards self-directed feedback (Akmilia et al., 2015). Regarding peer-feedback, 80 % of Al level
students, 83 % of A2 level students, and 72 % of B1 level students didn’t find peer-feedback beneficial or necessary. They did not
feel happy to receive from peers. These findings challenge common beliefs about peer review (Amores, 2008). They conflict with
some studies in the literature. Curtis et al. (1998) collected anonymous questionnaire data on whether second language learners
prefer to get feedback as one type of feedback on their written products. Peer, self, and teacher feedback types were used in the
study. A statistically significant percentage of participants (93%) indicated that they preferred to receive feedback from their peers
as one type of feedback on their writing. Huisman et al. (2018) investigated students’ peer-feedback perceptions. Students expressed
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positive opinions for both receiving and providing peer-feedback in the study. Results also showed that both providing and receiving
this type of feedback led to improvements of writing performance (Gielen et al., 2013; Jacobs and Zhang, 1989).

CONCLUSION

Error treatment in second language writing is a salient issue, and it requires ongoing scrutiny. With that in mind, this study addressed
types of feedback in second language writing with a literature review and students’ opinions. As can be seen from the studies in the
literature, there is no clear-cut answer to what sort of feedback works best in EFL classes; however, teachers can help learners
develop a sense of ownership of their own written product when the feedback is given according to the needs of them. Even though
I would like to believe that this study shed some light on feedback in second language writing, | should acknowledge some
limitations. Firstly, because B1 level group was too small, findings here may lack generalizability. Also, the fact that | was the
writing teacher of students in the study may have affected the objectivity to some extent although | took some measurements to
minimize this. Nonetheless, | hope this study helps second language teachers develop strategies for different feedback types that
will be helpful in writing classes.
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